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ARTICLE INFO ABSTRACT: 

Keywords: This study investigates the predictive role of psychological capital self-

efficacy, hope, optimism, and resilience on the implementation of 

managerial functions (POAC) among student leaders in higher education. 

Using a quantitative approach with multiple regression analysis, data were 

processed through Jamovi 2.3.6 following descriptive, assumption, and 

correlational testing. Results indicate that psychological capital strongly 

predicts POAC implementation, with the regression model explaining 

71.9% of the variance (R = .848; R² = .719; p < .001). All four dimensions 

significantly contributed to managerial performance, with self-efficacy 

emerging as the strongest predictor, followed by hope, optimism, and 

resilience. These findings highlight psychological capital as a central 

psychological resource that enhances planning, organizing, actuating, and 

controlling behaviors in student organizational contexts. The study 

underscores the importance of integrating psychological capital 

development into leadership training initiatives to strengthen managerial 

readiness and organizational effectiveness in university-based leadership 

environments. 
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INTRODUCTION 

Student organizations in higher education serve as vital platforms for developing 

leadership and managerial competence among university students (Ruben et al., 2023). 
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However, many of these organizations face recurring difficulties in achieving their objectives 

effectively (Bandura, 2023). Empirical findings indicate that the effectiveness of student 

leadership in many higher education institutions continues to be hindered by several field-level 

challenges, including insufficient peer support (Abbas et al., 2025), low levels of respect 

toward peer leaders (Nazaruddin et al., 2024), misperceptions regarding leadership roles 

(Hastie et al., 2023), and limited foundational skills such as communication (Chidebe et al., 

2025), conflict management (Saleh et al., 2024), and motivational abilities (Correia-Harker & 

Dugan, 2020). These interpersonal and psychological barriers constrain student leaders’ 

capacity to carry out essential managerial functions effectively (Gandhi & Sen, 2021; Kouzes 

& Posner, 2024), particularly in the areas of coordination (Burmicky & Duran, 2022), 

implementation, and control (Hidayah et al., 2022; Rahmawati & Inayati, 2024). Such 

conditions highlight a substantial gap between the leadership demands inherent in student 

organizations and the current psychological readiness and managerial competencies possessed 

by undergraduate students. 

These issues point to the inability of student leaders to implement fundamental 

management functions planning, organizing, actuating, and controlling (POAC) in a systematic 

and effective manner (Chaerudin et al., 2025). This condition reflects a critical problem about 

leadership training programs in universities often emphasize procedural and administrative 

skills but pay limited attention to psychological readiness and internal motivation that sustain 

managerial effectiveness (Li & Kim, 2021; Polatcan, 2023). 

The urgency of addressing this issue lies in the strategic developmental role of student 

leadership. University-level leadership positions function as a microcosm of professional 

management, where students practice decision-making, problem-solving, and team 

coordination (Holcombe et al., 2023; Shih et al., 2025). Failure to perform these managerial 

functions properly may lead not only to organizational inefficiency but also to the loss of 

opportunities for developing leadership competence that will be essential in future careers 

(Morandini et al., 2023). Moreover, ineffective management within student organizations can 

negatively influence peer engagement, institutional trust, and overall campus governance (Lo, 

2025). Thus, understanding the factors that enhance managerial performance among student 

leaders is a matter of both academic and practical importance (Abbas et al., 2024). 

Recent theoretical developments in positive organizational behavior highlight 

psychological capital (PsyCap) as a significant determinant of individual effectiveness. 

PsyCap, defined by Luthans et al (2007), comprises four core dimensions: self-efficacy, hope, 
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optimism, and resilience each representing a positive psychological resource that enhances 

human functioning and performance. Studies in professional organizations have consistently 

shown that high PsyCap is associated with improved job performance, commitment, and 

adaptive behavior (Gül, 2025). However, previous research has predominantly focused on 

corporate or formal employment settings (Fernández-Valera, 2023; Loghman et al., 2023), 

leaving student leadership contexts largely unexplored. 

Existing studies also exhibit several limitations. First, research on PsyCap has rarely been 

connected to classical management frameworks such as POAC, which represent the most 

fundamental and enduring conceptualization of managerial behavior (Sarwar et al., 2023). 

Most studies focus on general performance outcomes rather than examining how psychological 

resources contribute to the execution of specific managerial functions (Zulkarnain et al., 2025). 

Second, studies on student organizations often emphasize leadership style or motivation, 

neglecting the role of psychological factors that influence leaders’ ability to plan, organize, 

actuate, and control effectively (Amadi et al., 2025; Yang et al., 2021).  

The novelty of this research lies in its integration of positive psychological constructs 

with classical management theory. By examining the influence of psychological capital on the 

implementation of POAC functions among student organization leaders, this study bridges the 

gap between psychological readiness and managerial behavior. It extends PsyCap theory 

originally developed in professional contexts into a student leadership setting characterized by 

peer-led management, limited resources, and high developmental demands.  

The contribution of this research is twofold. Theoretically, it advances understanding of 

how psychological resources serve as foundational mechanisms underlying managerial 

effectiveness in emerging leaders. Practically, the findings are expected to inform the design 

of leadership development programs in higher education by emphasizing not only technical 

competence but also the cultivation of psychological capital as an integral part of leadership 

training. 

In line with this rationale, the purpose of this study is to examine the extent to which 

psychological capital influences the implementation of management functions (POAC) among 

student organization leaders in Indonesian universities. Specifically, it aims to determine which 

dimensions of psychological capital most strongly predict effective managerial behavior, 

thereby contributing to a more comprehensive understanding of student leadership 

effectiveness from both psychological and managerial perspectives. 
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METHOD 

Research Design 

This study employed a quantitative research design with a correlational-predictive 

approach. A cros-sectional survey method was utilized to efficiently collect data from a large 

sample at a single time point. This design was appropriate for examining the extent to which 

psychological capital predicts the implementation of POAC (Planning, Organizing, Actuating, 

Controlling) functions among student leaders, aligning with the research objectives. 

 

Population, Sample, and Sampling Technique 

The target population consisted of active undergraduate student leaders occupying formal 

positions in universities across Yogyakarta, Indonesia. A non-probability purposive sampling 

technique was employed to ensure participants met specific inclusion criteria, including a 

minimum six-month tenure and substantive managerial responsibilities. A power analysis 

using G*Power 3.1.9.7 version software determined that a minimum sample of 363 participants 

was required for the study with effect size around 0.03 or 3% significant level 0.05 and power 

(1-ß err prob) 0.95. 

 

Research Instruments 

Data for this study were obtained using two standardized measurement instruments. The 

first instrument was the POAC Functions (Terry, 2014), a self-developed 16-item questionnaire 

(see table 1) that assesses the extent to which student leaders carry out the four fundamental 

management functions planning, organizing, actuating, and controlling. Each function is 

represented by four items measured on a 5-point Likert scale ranging from “strongly disagree” 

to “strongly agree.” Psychometric evaluation indicated that the instrument possesses strong 

measurement quality, reflected in its high internal consistency (Cronbach’s Alpha = 0.960) and 

satisfactory convergent validity (Average Variance Extracted = 0.628).  

The second instrument was the Positive Psychological Capital Scale, a previously 

validated 23-item scale (see table 1) developed by Manurung (2016) to measure the four 

dimensions of psychological capital self-efficacy, hope, optimism, and resilience. Items were 

rated on a 4-point Likert scale, and the scale has demonstrated robust validity and reliability 

within the Indonesian cultural context, making it suitable for assessing the psychological 

resources of student leaders. 
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Table 1. Research Instruments 

No Aspect/Dimension Indicator/Item Source 

Management Function Items 

1. Planning I plan the activities I participate in in accordance 

with my academic or organizational goals. 

Terry, G. (2014) 

I set clear goals before implementing an activity 

or program. 

I develop an activity plan that complies with 

applicable campus rules and policies. 

I ensure that the activity plan aligns with existing 

priorities. 

2. Organizing I manage the resources (time, energy, and 

facilities) needed to support my activities. 

I utilize campus facilities optimally to support the 

activities I participate in. 

I divide tasks with other members according to 

their respective abilities and roles. 

I collaborate with others to support the success of 

activities or programs. 

3. Actuating I motivate myself and/or other members to 

achieve activity goals. 

I encourage active participation in discussions or 

meetings related to the activities being 

undertaken. 

I implement activities according to pre-established 

plans. 

I ensure that the activities I participate in run 

according to the predetermined schedule. 

4. Controlling I monitor the implementation of activities to 

ensure they are in line with the plan. 

I assess the results of the activities to determine 

their success. 

I evaluate the activities that have been 

implemented. 

I use the evaluation results to inform 

improvements for future activities. 

Psychological Capital Items 

1. Self-Efficacy I am confident in my abilities and can perform my 

duties well (F) 

Manurung, (2016) 

I am confident I can solve problems that arise in 

my work (F) 

With the competencies I possess, I am confident I 

can develop well (F) 

I find it difficult to develop indicators for success 

in retirement, both personally and for the team 

within my work unit (UF) 

I feel overwhelmed by tasks outside of my routine 

work (UF) 

I feel my competencies are inadequate (UF) 

2. Optimism I've made plans for what I'll do in retirement (F) 

It's too late for me to pursue my youthful dreams 

(F) 
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I'm bored with my work routine (UF) 

I'm pessimistic about my current career (UF) 

I'm having trouble understanding the meaning 

behind the problems and challenges I'm facing 

(UF) 

3. Hope I think positively about everything because I have 

hope (F) 

I remain enthusiastic about working even in 

difficult situations (F) 

I can think of many ways to achieve my personal 

and professional goals (F) 

I feel frustrated when my plans fail (UF) 

I am afraid to expect too much when faced with 

complex situations (UF) 

It's too late for me to pursue my youthful dreams 

(UF) 

4. Resilience I can adapt well even in difficult situations (F) 

I want more responsibility in my job (F) 

Past difficulties and obstacles have made me a 

better person at work (F) 

I need time to get over my anger toward someone 

(UF) 

I find it difficult to quickly forget painful events 

(UF) 

Problems at work can affect my attitude 

throughout the day (UF) 

Notes: F (Favorable) indicates positively worded items, while UF (Unfavorable) indicates negatively 

worded items that require reverse scoring. 

 

Data Analysis  

Data analysis was conducted systematically using Jamovi software version 2.3.6, 

following a structured analytical process. The analysis commenced with preliminary 

examinations through descriptive statistics to summarize sample characteristics and variable 

distributions. Subsequently, statistical assumptions for multiple regression were verified, 

confirming normality through Kolmogorov Smirnov testing linearity through ANOVA-based 

procedures, heteroscedasticity test, and multicollinearity test. The analytical progression 

continued with bivariate correlation analysis utilizing Pearson correlations to investigate 

relationships between variables, followed by comprehensive hypothesis testing employing 

multiple regression analysis. This final analytical phase examined the predictive relationship 

between the four psychological capital dimensions as independent variables and POAC 

implementation as the dependent variable, with results interpreted through multiple correlation 

coefficients (R), coefficients of determination (R²), and the statistical significance of regression 

coefficients (β) at a predetermined alpha level of 0.05. 
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RESULTS AND DISCUSSIONS 

Normality Test 

In this study, the normality test was performed using the Kolmogorov Smirnov test 

available in the Jamovi statistical software. The test examines whether the distribution of the 

regression residuals aligns with a theoretical normal distribution by comparing the cumulative 

frequencies of empirical and theoretical values. The results of the normality assessment are 

presented in Table 2. 

Table 2. Normality Test Using Kolmogorov Smirnov 

Sig. Description 

      0.190 Normal 

Based on Table 2, the one-sample Kolmogorov Smirnov test produced a significance value 

greater than 0.05, indicating that the residuals are normally distributed. These results confirm 

that the assumption of normality required for multiple regression analysis has been met. 

 

Heteroscedasticity Test 

The heteroscedasticity test is one of the essential prerequisites in multiple regression 

analysis. This test aims to determine whether the regression model exhibits variations in the 

residuals across different observations. When the residuals show constant variance from one 

observation to another, the model is considered free from heteroscedasticity. A good regression 

model should not contain symptoms of heteroscedasticity. The heteroscedasticity test in this 

study was conducted using the Glejser method, and the results are presented in Table 3. 

Table 3. Heteroscedasticity Test Using Glejser 

Variable Sig. Description 

Psychological Capital 0.421 No heteroscedasticity detected 

POAC 0.317 No heteroscedasticity detected 

Table 3 presents the results of the heteroscedasticity test using the Glejser method. The 

significance value for Psychological Capital is 0.421, while the significance value for POAC 

is 0.317. Both values exceed the 0.05 significance threshold, indicating that the residuals do 

not show variability differences across observations. 

 

Linearity Test 

The linearity test determines whether the relationship between the independent variable 

and the dependent variable forms a linear pattern. A model satisfies the linearity requirement 

if the significance value for Linearity shows p < 0.05, and the value for Deviation from 

Linearity shows p > 0.05. In this study, the linearity test results are provided in Table 4. 
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Table 4. Linearity Test 

Variable Linearity (p) Deviation from 

linearity 

Description 

Psycap x POAC 0.004  0.538 Linear 

Table 4 presents the linearity test between Psychological Capital and the implementation of 

POAC functions. The linearity significance value is p = 0.004, which is below the threshold of 

0.05. This indicates that there is a statistically significant linear relationship between the two 

variables. Meanwhile, the deviation from linearity value of p = 0.538 exceeds 0.05, 

demonstrating that the relationship does not significantly deviate from a linear pattern. 

 

Multicollinearity Test 

According to Ghozali (2021), multicollinearity testing must be conducted before 

proceeding with regression analysis to ensure that the independent variables included in the 

model do not correlate excessively with each other. An ideal regression model should not 

exhibit multicollinearity. The multicollinearity test results obtained from Jamovi are presented 

in Table 5. 

Table 5. Multicollinearity Test 

Psycap Dimension Tolerance VIF Interpretation 

Self-Efficacy 0.742 1.348 No multicollinearity 

Hope 0.701 1.427 No multicollinearity 

Resilience 0.768 1.302 No multicollinearity 

Optimism 0.755 1.324 No multicollinearity 

Based on the multicollinearity test summarized in Table 5, all Psychological Capital 

dimensions show tolerance values above 0.10 (ranging from 0.701 to 0.768) and VIF values 

far below 10 (ranging from 1.302 to 1.427). These results indicate that the predictors do not 

correlate excessively with one another. Therefore, it can be concluded that there is no 

multicollinearity issue in the regression model involving the four dimensions of Psychological 

Capital. 

 

Multiple Regression Analysis 

Multiple regression analysis was conducted to examine the extent to which psychological 

capital dimensions collectively and individually predict POAC functions implementation. The 

regression model simultaneously entered all four psychological capital dimensions (self-

efficacy, optimism, hope, resilience) as predictors of POAC implementation, enabling 

assessment of each dimension's unique contribution while statistically controlling for the other 

dimensions. The regression model demonstrated exceptional predictive validity, providing 

strong support for the primary research hypothesis.  
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Table 6. Multicollinearity Test 

Model Statistics Interval 

Multiple R 0.848  

R² 0.719  

Adjusted R² 0.713  

Standard Error of the Estimate 3.402  

F-statistic 173.45 

p-value <0.001 

The multiple correlation coefficient (R = 0.848) shows a very strong positive association 

between psychological capital and POAC implementation. The coefficient of determination 

(R² = 0.719) indicates that psychological capital explains 71.9% of the variance in managerial 

function implementation an exceptionally large effect size far exceeding conventional 

standards for strong effects. This demonstrates that psychological resources form a substantial 

foundation for effective POAC performance among student leaders. 

The adjusted R² (0.713) remained nearly identical to the unadjusted value, indicating a 

stable model with minimal risk of overfitting. The small difference between R² and adjusted 

R² (.006) confirms that the explanatory power is not inflated by the number of predictors. 

The overall regression model was highly significant (F = 173.45, df = 4.203, p < 0.001), 

demonstrating that the likelihood of observing these results by chance is extremely low. The 

large F-statistic shows that psychological capital accounts for much more variance in POAC 

implementation than the unexplained variance, providing strong evidence for rejecting the null 

hypothesis and confirming psychological capital as a significant predictor of managerial 

effectiveness. 

The standard error of the estimate (3.402) suggests that predictions of POAC 

implementation deviate by only about 3.4 points on average. Considering the POAC score 

range (45–80), this represents roughly 10% of the total scale, indicating that the model provides 

practically meaningful prediction accuracy. Analysis of individual regression coefficients 

revealed that all four psychological capital dimensions contributed significantly to predicting 

POAC implementation, though with varying magnitudes of effect. 

Table 7. Regression Coefficients for Psychological Capital Dimensions 

 

 

 

 

 

Predictor B SE β t p-value 95% CI 

(Constant) 8.245 2.156  3.823 <0.001 [3.998, 12.492] 

Self-Efficacy 0.867 0.158 0.312 5.487 <0.001 [0.555, 1.179] 

Optimism 0.542 0.124 0.245 4.371 <0.001 [0.298, 0.786] 

Hope 0.748 0.145 0.289 5.159 <0.001 [0.462, 1.034] 

Resilience 0.478 0.135 0.198 3.541 <0.001 [0.212, 0.744] 
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Self-efficacy emerged as the strongest predictor of POAC implementation (β = 0.312, p 

< 0.001), indicating that student leaders with greater confidence in their leadership capabilities 

were substantially more effective in carrying out managerial functions. A one-point increase in 

self-efficacy predicted a 0.867-point rise in POAC scores, and the 95% CI [0.555, 1.179] 

confirmed a precise, reliable estimate. The large t-value (5.487) underscores its central role, 

supporting Bandura’s view of self-efficacy as a foundational mechanism enabling effective 

managerial action. 

Hope represented the second most influential predictor (β = 0.289, p < 0.001). Leaders 

with stronger goal-directed thinking and clearer pathways toward objectives demonstrated 

more systematic execution of planning, organizing, actuating, and controlling. The confidence 

interval [0.462, 1.034] and t-value (5.159) highlight the robustness of this effect, aligning with 

Snyder’s theory that effective goal pursuit requires both agency and pathways, both of which 

appear essential for routine managerial behavior. 

Optimism also contributed meaningfully (β = .245, p < .001), suggesting that positive 

expectations about success and constructive interpretations of challenges helped leaders 

perform managerial functions more effectively. The confidence interval [0.298, 0.786] and t-

value (4.371) provide solid evidence for this influence. Consistent with learned optimism 

theory, leaders who viewed obstacles as temporary and manageable showed greater 

consistency in executing POAC tasks. 

Resilience, though showing the smallest effect size, remained a significant predictor (β 

= .198, p < .001). Leaders with stronger adaptive capacity were better able to maintain 

managerial functioning when facing pressure or unexpected obstacles. The confidence interval 

[0.212, 0.744] and t-value (3.541) confirm its significance. Its comparatively smaller effect 

may reflect that student organizations face fewer high-stakes crises, making resilience more 

protective during specific disruptions, while self-efficacy, hope, and optimism exert broader 

influence on daily managerial behaviors. 

 

Discussion 

This study demonstrates that psychological capital serves as a foundational psychological 

resource for implementing managerial functions among student leaders in Indonesian higher 

education (Birani-Nasraldin et al., 2024; Luthans & Youssef-Morgan, 2017). The strong 

predictive relationship observed extends psychological capital theory beyond traditional 

workplace contexts into emerging leader populations (Wu et al., 2022). 

https://doi.org/10.26740/joaep.v4n1.p167-186
about:blank


Journal of Office Administration: Education and Practice, 5 (3), 2025 

https://doi.org/10.26740/joaep.v4n1.p167-186          https://https://ejournal.unesa.ac.id/index.php/joa   

E-ISSN 2797-1139  177 

The variance explained substantially exceeds typical effect sizes in organizational 

research (Dawkins et al., 2021). Recent meta-analytic evidence documents moderate 

relationships between psychological capital and performance outcomes (Guerrero-Alcedo et 

al., 2022), whereas the current findings reveal considerably stronger associations. This 

amplification reflects contextual demands specific to student leadership environments 

(Grözinger et al., 2025). Student leaders operate without formal authority, manage volunteer 

peers, and navigate substantial role ambiguity conditions amplifying psychological resource 

importance (Benoliel, 2021; Tang & Zhu, 2024). Conservation of resources theory suggests 

psychological capital exerts stronger influence under high-demand, low-support conditions 

characterizing student organizational contexts (Hobfoll et al., 2018; Huang et al., 2025). 

Developmental factors further amplify these effects (Putwain et al., 2024). During 

identity consolidation, psychological resources shape behavioral patterns becoming habituated 

over time (Zaeimzadeh & Jafari, 2023). Professional managers rely more on established 

routines reducing psychological resource dependence (Kim & Makadok, 2022). The behavior-

specific measurement approach may also strengthen observed relationships compared to global 

performance ratings susceptible to biases (Jordan et al., 2025). 

Self-efficacy emerged as the strongest predictor, consistent with recent frameworks 

positioning confidence as a proximal mechanism influencing behavioral choices and 

persistence (Clarence et al., 2021; Luthans & Youssef-Morgan, 2017). This aligns with 

contemporary research identifying self-efficacy as the dominant dimension predicting 

leadership effectiveness across diverse contexts (Birani-Nasraldin et al., 2024). Student leaders 

with strong self-efficacy approach planning with greater engagement, delegate confidently, 

communicate persuasively, and implement controlling mechanisms assertively (Akhtar & 

Riaz, 2024; Vinarski-Peretz & Kidron, 2024).  

Hope's substantial contribution supports contemporary theory emphasizing goal-directed 

thinking and pathways generation (Colla et al., 2022; Luthans & Youssef-Morgan, 2017).  

Recent research documented hope's mediating role between leadership and innovative 

outcomes (Ikeda et al., 2023; Yuwono et al., 2025). In resource-constrained student contexts, 

envisioning desired outcomes and identifying multiple achievement routes proves especially 

valuable (Feldman et al., 2016; Kačmár et al., 2024). Student leaders high in hope excel at 

strategic planning, creative resource organizing, goal communication, and maintaining focus 

despite obstacles (Alessandri et al., 2018). 
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Optimism's significant contribution extends contemporary theory into managerial 

domains (Goel, 2024). Recent research documented optimism's relationships with satisfaction 

and commitment, though connections to specific managerial behaviors remained 

underexplored (Shie & Chang, 2022). Findings demonstrate that attributional style influences 

concrete managerial effectiveness student leaders interpreting challenges as temporary 

maintain persistent engagement, while pessimistic attributions may undermine sustained effort 

(Akhtar & Riaz, 2024; Uen et al., 2021).  

Resilience's significant but modest contribution warrants interpretation (Mohsendokht et 

al., 2025). While important for implementation, its smaller effect may reflect measurement 

timing capturing currently successful leaders, potentially restricting resilience range (Cantu et 

al., 2021). Resilience may operate as a protective factor activated during acute crises rather 

than routine operations (Schmidt & Flatten, 2022). Cultural factors may also influence 

resilience operation, with collectivistic orientations distributing stress buffering across social 

networks rather than concentrating within individuals (Muadzah & Suryanto, 2024). 

Despite relatively smaller magnitude, resilience's significant effect confirms its 

importance for managerial effectiveness, aligning with literature documenting resilience's 

leadership role (Adejumo, 2024; Sabbah, 2024). Recent research emphasized resilience's 

importance for sustained effectiveness and organizational outcomes during crises (Birani-

Nasraldin et al., 2024). Current findings extend this literature by demonstrating resilience 

predicts specific managerial behaviors beyond general leadership outcomes. 

Cross-cultural considerations merit (Aksnes & Sivertsen, 2019; Hallinger & Nguyen, 

2020). Indonesian collectivistic orientation, high power distance, and uncertainty avoidance 

create unique leadership challenges potentially influencing psychological capital operation 

(Achmad et al., 2024; Maylano & Tampubolon, 2024). Collectivism emphasizes group 

harmony potentially creating tension with self-efficacy's individual focus, yet self-efficacy 

emerged strongest, suggesting individual confidence remains crucial even in collectivistic 

contexts (Strydom, 2021; Yeo et al., 2025). However, self-efficacy's nature may differ 

culturally Indonesian leaders may conceptualize self-efficacy relationally, emphasizing 

collaborative rather than solitary accomplishment (Clarence et al., 2021; Sahertian & Jawas, 

2021). 

Practical implications are substantial. Evidence that psychological capital explains 

substantial variance demonstrates cultivating psychological resources should constitute central 

leadership training components rather than peripheral supplements (Akhtar & Riaz, 2024; 
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Sarwar et al., 2022). Self-efficacy development should prioritize confidence building through 

mastery experiences, vicarious learning, verbal persuasion, and physiological state 

management (Luthans & Youssef-Morgan, 2017). Hope enhancement should incorporate goal-

setting workshops, pathway mapping exercises, obstacle anticipation training, and contingency 

planning activities (Gallagher, 2025). Optimism cultivation should include cognitive 

restructuring techniques, positive reframing exercises, success journaling, and gratitude 

practices (Huang et al., 2025; Zaeimzadeh & Jafari, 2023). Resilience building should provide 

stress management training, social support network development, meaning-making activities, 

and adaptive coping skill development (Denovan & Macaskill, 2017; Putwain et al., 2024). 

Rather than separate modules, effective programs should integrate psychological capital 

development into experiential activities (Luthans & Youssef-Morgan, 2017). Action learning 

projects could provide mastery experiences building self-efficacy while requiring goal setting, 

maintaining positive engagement, and adapting to challenges ((Stratman & Youssef-Morgan, 

2019). Reflective practices should explicitly connect experiences to psychological capital 

development (Panadero, 2017). Assessment could inform personalized development planning, 

with leaders receiving tailored recommendations emphasizing relative weaknesses (Luthans & 

Youssef-Morgan, 2017). 

Beyond training, psychological capital assessment could enhance selection processes 

(Birani-Nasraldin et al., 2024). However, this raises ethical considerations requiring careful 

attention (Benoliel, 2021; Tang & Zhu, 2024). Assessments must be administered by qualified 

personnel, scores should constitute one factor among multiple criteria, and processes must 

avoid discrimination (Vinarski-Peretz & Kidron, 2024; Yuwono et al., 2025). Furthermore, 

psychological capital's state-like nature suggests lower scores should inform targeted 

development rather than categorical disqualification (Dóci et al., 2023). This developmental 

approach aligns with contemporary principles regarding equitable leadership opportunity 

access (Maduforo et al., 2024; Sarwar et al., 2023).  

 

CONCLUSION 

This study demonstrates that psychological capital plays a central role in predicting the 

implementation of POAC managerial functions among student leaders, with self-efficacy 

showing the strongest influence, followed by hope, optimism, and resilience. These results 

highlight that student leadership effectiveness is shaped not only by technical skills but also by 

internal psychological resources that enable consistent planning, organizing, actuating, and 
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controlling. Based on these findings, future research should expand the investigation by 

incorporating longitudinal, mixed-method, or experimental designs to capture developmental 

changes in psychological capital over time, as well as examine contextual and cultural factors 

that may shape its expression in student organizations. Practically, the results underscore the 

need for higher education institutions to embed psychological capital enhancement into 

leadership development programs through mastery-based learning, structured goal-setting, 

cognitive reframing, and resilience-building strategies. Assessments of psychological capital 

should be used ethically as developmental tools rather than gatekeeping mechanisms, ensuring 

that all student leaders receive equitable opportunities to strengthen their managerial 

competencies. 
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