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1. [bookmark: 1._INTRODUCTION]INTRODUCTION
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Abstract: This study aims to describe the process and meaning of implementing the student-centered method in learning the song Indonesia Raya in the choir extracurricular activities of SMP Negeri 2 Gresik. The study used a qualitative approach with a case study design. Participants were selected purposively, consisting of student choir members, coaches, and activity coordinators. Data collection was carried out through participant observation, in-depth interviews, and documentation, then analyzed using the interactive model of Miles, Huberman, and Saldaña. The results showed that the student-centered method runs through three main phases: planning independent practice, exploring digital learning resources, and group reflection facilitated by the coach as a companion. In this context, students not only develop vocal technical competencies such as intonation, articulation, and harmony, but also build learning independence, collective responsibility, and internalization of national values through shared aesthetic experiences. The song Indonesia Raya functions as an affective medium that strengthens national identity and group cohesion. This study concludes that the student-centered approach in arts extracurricular activities has proven effective as a contextual response to the limited time and resources of specialist educators, while also being relevant to the spirit of the Independent Curriculum, which emphasizes participatory and meaningful learning. Keywords: student center, choir, Indonesia Raya, extracurricular, qualitative learning


Education is an effort to develop human abilities and is a basic need for humans themselves. To achieve this, appropriate efforts are needed, namely through systematic learning. According to Arismunandar (2016: 73), education is divided into two: formal and non-formal, where non-formal education includes extracurricular activities and courses. Learning in formal and non-formal schools is provided by educators so that the process of acquiring knowledge and science, mastering skills, and forming attitudes and beliefs in students can occur. In other words, learning is a process to help students learn well. Kresna (2009: 13) states that learning theory describes learning as: (1) the teacher's effort to shape desired behavior by providing an environment, so that there is a relationship between stimuli and the behavior of the learner; (2) learning is a process of active behavioral change, a process of reacting to all situations that exist around the individual, a process directed towards a goal, a process of acting through various experiences, a process of seeing, observing, and understanding something that is learned. Quality learning depends greatly on student motivation and the creativity of educators. Highly motivated learning is supported by teachers who are able to facilitate this motivation, thus leading to the successful achievement of learning targets. Learning targets can be measured
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through changes in student attitudes and abilities through the learning process. Good learning design, supported by adequate facilities, coupled with teacher creativity will make it easier for students to achieve learning targets. Furthermore, learning must be self-aware of what can make learning activities more interesting, fast, and accurate in studying a particular discipline. Many factors influence the learning process, such as learning interest, learning motivation, the learning atmosphere, the ability to absorb learning, and also media or technology that can make the learning process more enjoyable (Arismunandar, 2016: 73). Learning is concluded as a conscious effort by educators to encourage students to learn, namely the occurrence of behavioral changes in students who learn, where these changes are obtained through new abilities that apply over a relatively long period of time and through effort. Vocals are the melodies produced by the human voice. According to Simanungkalit (2009: 4), vocal music is music originating from the human voice, and can be played by a single singer or a group of people. When sung individually, it is called a solo, and when sung in unison or together, it is called a choir. This collective voice, when sung in harmony and with various timbres such as soprano, mezzo-soprano, alto, contralto, tenor, and baritone, is called a choir. A choir is a collection of singers grouped according to their voice type (Binsar, 1998: 1). At SMP Negeri 2 Gresik, many students have singing talents. In extracurricular activities, choir lessons have limited time. This means that time to delve into choir lessons is very limited. Choir lessons are not enough to just provide theoretical material, but must be complemented by practical activities. Learning choir is not easy, it requires insight into good and correct vocal techniques before practicing them. Because in vocals, there are many elements that must be learned to achieve maximum results in singing. At SMP Negeri 2 Gresik, choir extracurricular learning is designed with a method that is quite interesting and not boring for students, namely using the student center method, where the learning is centered on students so that it can develop the creativity of the students themselves which of course remains under the supervision of the teaching staff. In addition to only having limited time, at SMPN 2 Gresik there are no teaching staff who focus on music, but only fine arts, so the student center method was taken to facilitate the practice process. Based on the background description presented, the researcher feels interested in conducting research with the title "Student Center Learning Method on the Song Indonesia Raya in the Choir Extracurricular at SMPN 2 Gresik".
An approach is a starting point, perspective, or general perspective on a process, particularly in learning, which is theoretical in nature and underlies methods and techniques. An approach accommodates, inspires, and strengthens teaching methods with a general scope. A learning approach is a perspective, starting point, or basic philosophy used by teachers to manage, plan, and deliver material to create an active, effective, and enjoyable learning environment. It is general in nature and underlies learning methods and techniques. The functions of a learning approach include regulating student behavior so that they are active in learning, helping them understand the material, and increasing motivation. This approach differs from a strategy or method, because the approach is the basis for thinking, while the method is the technical way of
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implementing it. This choir learning approach was implemented by the choir students of SMPN 2 Gresik to master the song Indonesia Raya.
An approach that positions students as active subjects who design, implement, and reflect on exercises independently with facilitative guidance. In the student-centered learning approach , students actively construct knowledge. The student-centered learning approach is a learning strategy that positions students as the main subject or center of the learning process, not merely objects receiving material. In this approach, students actively seek, process, and construct their own knowledge, while the teacher acts as a facilitator and motivator. The following are important points regarding Student-Centered Learning. First, the main characteristic is that students actively ask questions, discuss, and collaborate. Second, the role of educators, namely educators act as supporters and facilitators who help direct the learning process. Third, learning methods include Small Group Discussions , case studies, Collaborative Learning , and Project-Based Learning . Fourth, the benefits are improving critical thinking, independence, and active student involvement. Fifth, the goal is to ensure students understand the material in depth and develop skills relevant to their needs.
The song Indonesia Raya is a national anthem created by WR Supratman which symbolizes the spirit of unity and independence of Indonesia. This song is the main learning and assessment in this study. The focus of learning is limited to this song. The song Indonesia Raya was sung by the choir of SMPN 2 Gresik. The national anthem is the focus of vocal technical exploration, artistic interpretation, and internalization of national values in this study. Non-curricular activities at SMPN 2 Gresik which function as a space for collaboration, talent development, and character building through group vocal arts outside of school hours at SMPN 2 Gresik.
SMP Negeri 2 Gresik is one of the favorite schools in Gresik Regency, strategically located in the city center, close to the Gresik town square, Gresik market, and Gresik Police Station. It is located at Jl. KH. Kholil no. 16, Pekelingan, Gresik District, Gresik Regency, East Java. This school has many extracurricular activities, including a choir. The research location was chosen purposively because it has implemented a participatory training pattern in response to limited time and specialist music educators.



2. [bookmark: 2._METHOD]METHOD


This research uses a qualitative approach with a case study design. The qualitative approach was chosen because this study aims to understand in depth how the student-centered learning process occurs naturally, how students interpret the experience of learning the Indonesian national anthem, and how the dynamics of collaboration and the role of the facilitator are formed in the context of extracurricular choir activities. As emphasized by Creswell & Poth (2018), qualitative research does not aim to generalize or test relationships between variables, but rather to explore the meaning, processes, and complex social context of an educational phenomenon. Within this framework, the researcher acts as the primary instrument, observing, interviewing, and reflecting on participants' experiences holistically. The case study design was used
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because the student-centered phenomenon in the SMPN 2 Gresik choir has contextual characteristics, namely limited practice time and the absence of a specialist music teacher, which actually triggers participatory learning strategies that require in-depth exploration (Yin, 2018; Moleong, 2021).
The research was conducted at SMP Negeri 2 Gresik, specifically during the choir extracurricular activities. This location was chosen purposively because the school has implemented a student-centered learning approach in response to limited practice hours and the educators' backgrounds, which focus on fine arts, not music. This situation creates a unique practice space to examine how student learning independence and collaboration are formed without rigid technical instructions. The determination of a qualitative location does not aim for statistical representation, but rather for in-depth understanding of the context in which learning phenomena occur authentically (Stake, 2016; Susanti & Firmansyah, 2023).
The research period is planned to take place from July to December 2022. This timeframe is adjusted to accommodate extracurricular practice schedules, performance preparations, and academic breaks so that researchers can conduct ongoing observations, build trust (rapport) with participants, and collect data comprehensively without disrupting the rhythm of school activities.
In qualitative research, the terms population and sample are not used because the aim is not to generalize. Instead, the research uses participants or informants selected through purposive sampling techniques . The participants involved include:
1. Students who are active members of the choir (minimum 5–8 students representing different voice parts: soprano, alto, tenor, bass) who have attended training for at least one semester.
2. Extracurricular trainers/coaches who act as facilitators of the student-centered learning approach.
3. The choir leader or coordinator (if any) is the liaison in making practice decisions.
The number of participants was not determined rigidly, but rather followed the principle of data saturation, which occurs when interviews and observations no longer yield significant new themes or insights (Patton, 2020; Merriam & Tisdell, 2016). This aligns with qualitative principles that emphasize depth of information, rather than quantity of respondents, ensuring that the collected data provides a comprehensive picture of how the student-centered learning approach is operationalized and interpreted by those directly involved in the field (Sugiyono, 2022).
Referring to the qualitative paradigm, this study does not use independent and dependent variables. Instead, the researcher formulated a research focus that served as a guide for data exploration in the field. The research focus is broken down into three analytical dimensions:
1. Student Center Implementation Process: How students and coaches create practice schedules, divide roles, conduct peer-teaching , and evaluate vocal progress independently.
2. Student Meaning and Experience: How students interpret the meaning of learning the song Indonesia Raya through discussion, group reflection, and the experience of singing together, and how national values and a sense of collective responsibility are internalized.
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3. Facilitator Dynamics and Collaboration: How the coach's role shifts from instructor to companion, and how artistic negotiations between the soprano, alto, tenor, and bass (SATB) voice sections unfold during the rehearsal process.
Operational definitions in a qualitative context are not measured numerically, but rather operationalized through observational guiding questions and interview guidelines that are open-ended, flexible, and open to revision during the research. This elaboration ensures that data exploration remains focused on the research problem without limiting findings that may emerge emergently in the field (Spradley, 2016; Hidayat & Sari, 2023).
Data was collected through three main complementary techniques to ensure the validity of the findings:
1. Participatory Observation: Researchers directly observed the choir practice process, recording the dynamics of interactions, student independence, strategies for solving vocal difficulties, and the role of the facilitator. Structured and reflective field notes were taken after each practice session to capture context, body language, and emotional atmosphere not captured by the audio recordings.
2. In-depth Interviews : Conducted in a semi-structured manner using open-ended questions. The interviews aimed to explore students' and trainers' perceptions, motivations, challenges, and subjective meanings regarding the implementation of student-centered learning and the teaching of the Indonesian national anthem. Probing techniques were actively used to encourage participants to describe their experiences in detail without directing responses.
3. Documentation: Used to collect supporting data such as video recordings of practice sessions, modified student score notation, coach reflection notes, independent practice schedules, and activity photos. Documentation serves as data triangulation and complements longitudinal analysis of the learning process.
These three techniques were analyzed simultaneously to establish methodological and source triangulation, which according to Lincoln & Guba (2019) is key to ensuring the credibility and dependability of qualitative findings.
Qualitative data were analyzed using an interactive model from Miles, Huberman, & Saldaña (2020), which consists of three simultaneous activity flows:
1. Data Condensation : Researchers select, focus, simplify, and abstract raw data from field notes, interview transcripts, and documents. At this stage, researchers identify pieces of data relevant to the research focus and discard information that does not support the research questions. This process is carried out continuously from the initial data collection until the end of the study.
2. Data Display : Condensed data is presented in the form of descriptive narratives, a matrix of findings, a flowchart of the training process, and verbatim quotes from participants. Data display aims to organize information systematically so that patterns, themes, and relationships between phenomena can be clearly seen.
3. Conclusion Drawing and Verification : Researchers draw initial conclusions based on patterns emerging from the data presentation, then verify these findings back in the field through
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member checking (confirming findings with participants) or follow-up observations. This verification is crucial to ensure that the researcher's interpretations are unbiased and truly reflect the meanings constructed by the participants, not their subjective projections (Miles et al., 2020; Wicaksono, 2021).
The entire analysis process is assisted by supporting software such as NVivo or Atlas.ti (optional) for qualitative data management, but the final interpretation still relies on the researcher's theoretical sensitivity and critical reflection on the context of arts education at SMPN 2 Gresik.

3. [bookmark: 3._RESULTS_AND_DISCUSSION]RESULTS AND DISCUSSION
3.1 Context description
This research was conducted in the extracurricular choir environment of SMP Negeri 2 Gresik, which regularly holds practice every Saturday at 11:00 a.m. WIB. The location context was chosen purposively because it presents a unique phenomenon: limited practice duration and the absence of specialist music educators actually encourage the birth of learning strategies that empower students independently. In accordance with the principles of qualitative research, the focus is not directed at statistical generalizations, but rather on in-depth understanding of the context (contextual understanding) where the student-centered method grows organically (Yin, 2018; Susanti & Firmansyah, 2023). Participants in this study consisted of 8 students representing the four voice sections (SATB), 1 extracurricular coach/mentor, and 1 student coordinator. All participants have participated in choir activities for at least two semesters, so they have sufficient experience to reflect on the ongoing learning process. Participant selection followed the principle of data saturation, where the information extracted has reached a point of thematic repetition and no longer produces significant new patterns of meaning (Patton, 2020; Merriam & Tisdell, 2016).
3.2 Research Findings
The research findings are compiled based on two main focuses derived from the problem formulation, namely: (1) the process of implementing the student-centered method, and (2) the results/meaning of learning the song Indonesia Raya. The data are presented in the form of descriptive narratives, direct quotations (verbatim), and thematic analysis.
3.3 Operationalization Process of the Student Center Method
Based on participant observation and in-depth interviews, the implementation of student-centeredness in the SMPN 2 Gresik choir did not begin with technical instructions from the coach, but rather through student initiative in managing the practice flow. This process manifested itself in three main phases:
1. Independent Planning and Peer-Teaching
Students work in groups (based on their voice parts) to create micro-practice schedules, set weekly achievement targets, and teach each other breathing and articulation techniques. As explained by informant S1 (Soprano): "We usually record ourselves using our phones, then listen together. If someone is off-key, the person next to us corrects it first before going to the coach." (Interview, [2022]). This dynamic demonstrates a shift from teacher-based reliance to collaborative learning, where students are not only recipients of material but also
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learning resources for their peers (Hidayat & Sari, 2023). Exploration of Digital Learning Resources and Group Reflection Due to limited face-to-face time, students utilize digital platforms to learn the phrasing and dynamics of the Indonesian national anthem. At the end of each practice session, a short reflection session is held, consisting of an open discussion regarding technical difficulties and improvement strategies. This process aligns with the characteristics of SCL, which emphasizes metacognitive awareness and the ability to transfer skills to independent contexts (Nugraha & Setiawan, 2022). The Coach's Role as a Facilitator, Not an Instructor The coach does not provide direct corrections predominantly, but instead asks guiding questions: "Which part do you think is still unbalanced?" or "How would you balance the vowels in the third sentence?" This approach creates a safe space for students to try, fail, and find solutions collectively without the pressure of rigid evaluation (Pratama & Lestari, 2023).
Participant observation showed that peer teaching created a psychologically safe space where mistakes were viewed as learning opportunities, not personal failures. Students who were previously insecure about their vocal quality began to experiment because corrections came from peers on their emotional and contextual level. As noted in field notes , during alto practice, Student A spontaneously helped Student B adjust resonance placement. There was no patronizing tone, just a shared exploration until their vocal sounds finally blended.
Peer-teaching in this context not only transfers vocal techniques but also hones artistic communication skills and social empathy, builds distributive leadership (not centered on one person), and strengthens group cohesion through shared learning experiences. Qualitatively, this dimension demonstrates that student-centered learning does not diminish technical quality but instead shifts the source of motivation from external (coach orders) to internal (collective desire to produce complete harmony) (Pratama & Lestari, 2023; Hidayat & Sari, 2023).
The synergy between independent planning and peer-teaching is not a separate dimension, but rather a mutually reinforcing system. Independent planning provides the framework (what to achieve, when, and who is responsible). Peer-teaching provides the execution mechanism (how to achieve it through interaction, modeling, and collaborative correction). Both shift the role of the trainer from a source of technical truth to a reflective facilitator who asks guiding questions ("In your opinion, which part is still unbalanced?") rather than providing direct correction. In the context of the Indonesian national anthem, this combination allows students not simply to memorize the notation, but to construct an inner meaning through discussions of meaning, experiments with dynamics, and negotiations of collective interpretations that are affectively and culturally meaningful.
Independent planning and peer-teaching emerged as two mutually reinforcing operational pillars in the implementation of student-centered learning in the SMPN 2 Gresik choir. Independent planning manifested itself through student initiative in creating micro-practice schedules, setting technical targets for each vocal section, and assigning functional roles without waiting for direct instruction. This aligns with the principle of self-regulated learning, which emphasizes the metacognitive cycle of goal setting, monitoring, and reflective evaluation (Zimmerman, 2002). On the other hand, peer-teaching operates as a collaborative execution mechanism, where students





[image: ]
Author et al., Journal of Sendratasik Education (2026)
https://doi.org/10.26740/vt.v1n1.p1xx-1xx



who are more proficient in certain vocal techniques become micro-mentors for their peers. This interaction creates a psychologically safe space that reduces performance anxiety and transforms 'mistakes' into material for shared reflection (Bandura, 1977; Pratama & Lestari, 2023). In the context of learning the song Indonesia Raya, the synergy between the two allows students to construct their own soul through dynamic negotiation, phrasing experiments, and meaningful dialogues born from participatory aesthetic experiences. This dynamic shows a shift from dependence on teachers to collaborative learning, where students are not only recipients of material, but also as learning resources for their peers (Hidayat & Sari, 2023).
2. Exploration of Digital Learning Resources and Group Reflection
In a student-centered learning approach , students do not rely on a single source of knowledge (the teacher/trainer), but rather actively seek, filter, and process available information. Digital exploration in vocal arts education refers to the use of online platforms
, supporting applications, and audio-video recordings as cognitive and technical scaffolding. Theoretically, this dimension aligns with the principle of Connectivism (Siemens, 2005; contextualized in music education by Prasetyo & Wibowo, 2022), which states that learning in the digital era occurs through the formation of information networks, not simply the accumulation of facts. Within the student-centered learning framework , students' ability to access and critique independent learning resources is an indicator of readiness for lifelong learning ( Azizah, 2010; Ministry of Education, Culture, Research, and Technology, 2022). Due to limited extracurricular practice hours and the absence of specialist music teachers, students organically utilize the digital ecosystem to compensate for the lack of technical instruction:
a. Self-Recording & Audio Evaluation: Students record voice part exercises using a smartphone, then play them back to detect errors in intonation, articulation, or dynamic alignment.
b. Digital Archive Reference: Look for professional choir recordings of Indonesia Raya (orchestral version, national choir version, or other school arrangements) as a reference for phrasing and soul.
c. Vocal Support Apps: Use of a digital metronome, pitch tuner, or breathing exercise app to maintain tempo consistency and pitch stability while practicing independently at home.
d. Virtual Collaboration: WhatsApp groups or Google Drive are used to share marked-up scores, micro-practice schedules, or correction notes from previous sessions.
Observations and interviews revealed that digital exploration is not passive consumption, but rather an active curation process. Students learn to distinguish which references are appropriate for adolescent vocal abilities, which are too high/inappropriate in tone, and how to adapt their interpretations without losing the official tenets of Indonesia Raya. As noted in field notes , alto students opened YouTube, played archived high school choirs, and then compared them with their practice recordings. They discussed how following the dynamics on YouTube would obscure the soprano part. So they adjusted, but maintained the same spirit.
This phenomenon demonstrates that digitalization of practice does not replace human roles, but rather expands the space for artistic dialogue and reduces reliance on direct instructor correction. Qualitative analysis demonstrated that the success of digital
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exploration is measured by students' critical listening and self-correction skills , the maintenance of collective interpretive authority (not simply imitation but contextual adaptation), and the emergence of initiatives to share learning resources between voice sections. This reinforces the finding that student-centered learning in extracurricular arts spaces becomes even more relevant when supported by targeted digital literacy, as students become the architects of their own learning process (Susanti & Firmansyah, 2023; Nugraha & Setiawan, 2022).
The Role of the Coach as a Facilitator, Not an Instructor
In the student-centered learning (SCL) approach, the shift in the role of educators from directive instructors to reflective facilitators is a fundamental principle that distinguishes traditional learning paradigms from participatory paradigms. As facilitators, instructors are no longer the sole source of technical truth or the authority on artistic interpretation, but rather act as catalysts for dialogue, providers of safe spaces, and guides to the reflective process, enabling students to construct understanding independently and collectively (Creswell & Poth, 2018; Susanti & Firmansyah, 2023).
Theoretically, this dimension is rooted in Vygotsky's (1978) social constructivism, which emphasizes that knowledge is built through appropriate social interactions and scaffolding, rather than through one-way information transfer. Within the Community of Practice framework (Wenger, 1998), facilitators function as meaning brokers who help community members (students) negotiate shared norms, values, and practices without dominating the process. In the context of arts education, this role is even more crucial because aesthetics and spirituality cannot be taught mechanically but must be experienced, reflected upon, and internalized through participatory experiences (Pratama & Lestari, 2023; Nugraha & Setiawan, 2022).
Due to limited training time and the trainer's background, which focuses on fine arts (rather than music), a facilitative approach emerged not as an ideal choice, but rather as an adaptive, contextual response. In practice, the facilitator's role manifested itself through three main strategies:
a. Guiding Questions instead of Direct Correction
The trainer does not immediately say "Your note is off here" or "This dynamic is wrong", but rather encourages student reflection with open questions such as "In your opinion, which part still feels unbalanced?", "How can we match the articulation in the third sentence?", "What do you feel when singing this phrasing? Does it represent the meaning of the song?".
This approach shifts the focus from adherence to instructions to metacognitive awareness and collective responsibility for the quality of harmony. Providing Resources, Not Instant Solutions. Instead of providing immediate technical answers, the trainer provides access to tools (digital metronomes, reference recordings, annotated scores) and allows students to explore, compare, and draw their own conclusions. As noted in the field notes , the trainer does not directly demonstrate proper breathing, but instead provides a link to a video tutorial on diaphragmatic breathing, then asks students to try and observe each other. Discussions are more lively because students feel like they are discovering the technique themselves.
Facilitators intentionally refrain from judging mistakes, but instead frame them as learning opportunities. Students feel safe to try,
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fail, and ask questions without fear of embarrassment. This is particularly relevant in the context of youth vocal arts, where confidence and emotional expression are just as important as technical accuracy (Hidayat & Sari, 2023; Rahmawati, 2021).
In-depth interviews and participant observation revealed that the shift in the coach's role not only changed the technical dynamics, but also transformed social relations within the group:
a. From Hierarchy to Collaboration: Students no longer wait for the coach's command to begin practicing or correct mistakes. They proactively propose strategies, such as: "Let's practice this part slowly first, using a metronome, and then combine them."
b. From Dependence to Structured Autonomy: Informant A1 (Alto) stated that previously, if students made a mistake, they would be immediately pointed out by the coach. Now, they discuss it with their peers, record it, and evaluate it. The coach simply asks, "Have you tried another method?" This gives students more confidence.
c. From Technique to Meaning: The trainer's facilitative questions about why a particular phrase should be sung with a certain dynamic encourage students to connect vocal technique to the historical and emotional meaning of the Indonesian national anthem. This process transforms the exercise from a mere drill into a reflective, aesthetic experience (Wicaksono, 2021).

3.4 The Meaning and Impact of Learning the Song Indonesia Raya
Learning outcomes in the qualitative paradigm are not measured through scores, but rather through the depth of meaning, changes in attitudes, and internalization of values that emerge from the process of direct experience. Field findings reveal three interrelated dimensions of results: Technical Mastery Born from Meaningful Experience Students showed improvements in intonation accuracy, clarity of final consonant diction, and uniformity of dynamics. However, this improvement did not arise from repetitive drills, but rather because students consciously understood why certain phrases should be sung with a certain stress or softness. As the researcher's field notes: "During the second stanza practice, an alto student spontaneously suggested lowering the volume so that the text 'Indonesia merdeka' sounded more sacred. This suggestion was immediately responded to positively by the other sections without needing direction from the trainer." (Observation, [2022]). This confirms that technical competence in youth vocal arts is more optimal when built through artistic negotiation and collective ownership of the work (Wicaksono, 2021). Internalization of National Values and Collective Identity The song Indonesia Raya is not merely vocal material, but a medium for experiencing history and a sense of pride. Students expressed that singing this song together sparked a sense of "ownership" of national identity that felt abstract when only learned in theory classes. Informant B2 (Bass) stated: "Before, I just sang along to the notes, but now when I sing 'waking up his soul', it feels like I have a responsibility. We realize this isn't just practice, but our way of honoring those who have fought." (Interview, [2022]). This finding reinforces the view that arts extracurricular activities function as character laboratories, where moral values are internalized through participatory aesthetic experiences (Rahmawati, 2021). Increased Self-Confidence and Social Responsibility Through peer feedback mechanisms and artistic decision-making, students who were previously passive or
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insecure about their vocal quality began to take on roles. They learned that "mistakes" in practice were not personal failures, but rather material for group reflection. This created a psychological climate that supported the growth of independence and social empathy (Susanti & Firmansyah, 2023).
3.5 Dynamics of Collaboration and the Shifting Role of Facilitators
The student-centered process was not a linear process without obstacles. Initially, there was an imbalance in participation, with students with better vocal abilities dominating discussions, while others tended to follow suit. However, through facilitative interventions such as the formation of "listening groups" and rotating practice leaders per session, this dynamic gradually equalized. Trainers consciously refrained from immediately correcting errors, instead allowing students to experience a structured trial-and-error process. This shift aligns with the principles of critical pedagogy, which positions teachers as co-learners who facilitate the construction of knowledge, rather than as possessors of absolute truth (Creswell & Poth, 2018).



4. [bookmark: 4._CONCLUSION][bookmark: The_findings_of_this_study_indicate_that]CONCLUSION


The findings of this study indicate that the student-centered approach in the choir extracurricular activities of SMPN 2 Gresik not only serves as an adaptive strategy but has transformed into an empowering learning ecosystem. The identified processes—from independent planning and digital exploration to group reflection—confirm the theory that the effectiveness of SCL in an arts context relies heavily on the facilitator's ability to create a structured, autonomous space (Nugraha & Setiawan, 2022). Unlike traditional approaches that emphasize vocal uniformity through top-down instruction, these findings reveal that complete harmony is born from negotiation, peer correction, and a sense of collective ownership of the work (Hidayat & Sari, 2023). The learning outcomes of the Indonesian national anthem in this study also expand the conventional understanding of "choir practice outcomes." Within a qualitative framework, outcomes extend beyond pitch accuracy or rhythmic cohesion to include internalization of meaning, changes in attitudes toward group responsibility, and a strengthening of national identity built through shared aesthetic experiences. This aligns with Wicaksono's (2021) findings, which state that the national anthem in the context of youth arts education will be more meaningful when students are actively involved in constructing the soul, rather than simply memorizing the lyrics and notation. Furthermore, the facilitator's shift from a directive to a reflective approach demonstrates that the limited number of music specialist educators is not necessarily an obstacle, but rather a catalyst for pedagogical innovation. This situation supports the Ministry of Education, Culture, Research, and Technology's (2022) view that extracurricular activities within the Independent Curriculum paradigm are designed as flexible spaces that allow students to develop non-academic competencies through hands-on practice and organic collaboration. Thus, the student-centered method in the SMPN 2 Gresik choir is not merely a technical adaptation, but rather a contextual response that is pedagogically valid and relevant to the developmental needs of today's youth. To ensure the validity of the findings, this study applied source triangulation (students, trainers,
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documentation) and method triangulation (observation, interviews, analysis of practice artifacts). Member checking was conducted by reading back the summary of findings to key participants to verify the accuracy of the interpretation (Lincoln & Guba, 2019). The researcher recognized that the position of participant-observer could potentially influence field dynamics, therefore, critical reflection and field journals were consistently used to distinguish between empirical findings and the researcher's subjective bias (Miles, Huberman, & Saldaña, 2020). Based on the findings and discussion in the previous chapter, this study concludes that the implementation of the student-centered learning method in the choir extracurricular activities at SMP Negeri 2 Gresik is not merely an adaptive strategy due to time constraints and the absence of specialist music educators, but rather a holistic, empowering learning ecosystem. The learning process takes place through student initiatives in planning micro-practices, peer-teaching mechanisms, exploration of digital learning resources, and structured group reflection. This dynamic confirms that when the educator's role shifts from instructor to facilitator, students not only develop vocal technical competence but also develop learning independence. collective responsibility, and self-confidence in a psychologically safe space (Hidayat & Sari, 2023; Pratama & Lestari, 2023). The learning outcomes of the Indonesian national anthem in this context go beyond indicators of pitch accuracy or rhythmic cohesion. The national anthem serves as an affective medium that internalizes the values of unity, the history of struggle, and national identity through a shared aesthetic experience. Students do not simply memorize the notation and lyrics, but construct the song's meaning through dialogue between voices, negotiation of phrasing, and spiritualization born of collective consciousness (Wicaksono, 2021). These findings align with the Independent Curriculum paradigm, which positions extracurricular activities as character laboratories and flexible spaces for the development of non-academic competencies through participatory practices (Kemendikbudristek, 2022). Furthermore, this study confirms that, in a qualitative approach, the success of the student-centered method is not measured through statistical generalizations, but rather through the depth of meaning, the sustainability of the process, and the transformation of attitudes observed naturally. The limitations of the context actually serve as a catalyst for pedagogical innovation, where students learn that technical "mistakes" are not personal failures, but rather reflections that strengthen group cohesion (Creswell & Poth, 2018; Susanti & Firmansyah, 2023). Thus, this method is educationally valid and relevant to the developmental needs of today's adolescents, who require autonomous, collaborative, and meaningful spaces.
[bookmark: Theoretically,_this_study_reinforces_the]Theoretically, this study reinforces the view that vocal education at the junior high school level should place adolescent vocal health and psychophysiological development as the main foundation, before pursuing the aesthetic target of performance. Practically, the results of this study recommend: (1) the need to integrate adolescent vocal technique training modules into music teacher professional development programs; (2) the importance of collaboration between schools and vocal practitioners or related health workers to handle complex cases of voice mutation; and (3) the use of digital platforms
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[bookmark: THANK-YOU_NOTE]for continuous documentation and monitoring of students' vocal progress.
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Based on the conclusions above, the researcher offers several constructive and contextual suggestions: For Schools and Extracurricular Supervisors: It is recommended to consistently maintain a non-directive facilitation pattern, while still providing a structured reflection framework. Documentation of the practice process in the form of videos or reflective notes can be used as a pedagogical archive for ongoing evaluation and qualitative mapping of student development (Moleong, 2021). For Students and Choir Members: To ensure that the student-centered method does not rely on a few more dominant students, a rotation system for practice leadership and a more equitable peer-feedback mechanism should be developed. Students are also advised to actively build an independent learning archive as a form of collective accountability for the learning process (Nugraha & Setiawan, 2022). For Further Researchers: It is recommended to develop this research with a longitudinal qualitative approach or comparative case studies in several schools with different contexts. Researchers can also expand the repertoire of songs studied to test the sustainability of the student-centered model in choral material that is more complex in terms of harmony and interpretation (Stake, 2016; Patton, 2020). For Educational Institutions and Related Agencies: The results of this study can be used as considerations in developing flexible operational guidelines for arts extracurricular activities, where non-specialist teachers can still facilitate quality learning through the principles of student independence, peer collaboration, and the use of open learning resources (Kemendikbudristek, 2022; Lincoln & Guba, 2019).


Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five approaches (4th ed.).
Sage Publications. Hidayat, A., & Sari, DP (2023). Student-centered learning in school arts extracurriculars: A qualitative exploration.
Journal of Art Education, 12(2), 45–60.
Ministry of Education, Culture, Research, and Technology. (2022). Guidelines for developing student activities within the framework of the Independent Curriculum.
Ministry of Education, Culture, Research, and Technology of the Republic of Indonesia.
Lincoln, YS, & Guba, EG (2019). Naturalistic inquiry (Reprint ed.). Sage Publications. Merriam, S. B., & Tisdell, E. J. (2016).
Qualitative research: A guide to design and implementation (4th ed.). Jossey-Bass. Miles, M.B., Huberman, A.M., & Saldaña, J. (2020).
Qualitative data analysis: A methods sourcebook (4th ed.). Sage Publications.
Moleong, LJ (2021). Qualitative research methodology (Revised Edition).
PT Remaja Rosdakarya. Nugraha, B., & Setiawan, D. (2022). Dynamics of collaboration and learning independence in a student-centered approach to vocal arts education. Journal of Arts and Learning, 5(1), 33–48.
Patton, MQ (2020). Qualitative research & evaluation methods: Integrating theory and practice (5th ed.).





[image: ]
Author et al., Journal of Sendratasik Education (2026)
https://doi.org/10.26740/vt.v1n1.p1xx-1xx



Sage Publications. Pratama, Y., & Lestari, A. (2023). The role of facilitators in creating a psychologically safe space in group arts learning. Indonesian Journal of Educational Psychology, 7(2), 89–104.
Rahmawati, F. (2021). Extracurricular arts as a character laboratory: An ethnographic study in East Javanese secondary schools. Journal of Character Education, 11(4), 412–428.
Stake, R. E. (2016). Multiple case study analysis. The Guilford Press. Sugiyono. (2022). Qualitative research methods. Alphabet.
Susanti, N., & Firmansyah, A. (2023). Analysis of the effectiveness of participatory learning methods in extracurricular arts activities.
Scientific Journal of Elementary Education, 10(3), 201–215.
Wicaksono, R. (2021). Internalization of national values through choral singing of the Indonesian national anthem Indonesia Raya in secondary schools.
Indonesian Journal of Musicology, 8(1), 112–129. Yin, RK (2018).
Case study research and applications: Design and methods (6th ed.). Sage Publications.
image4.png




image5.png




image6.png




image7.png




image1.png




image2.jpeg




image3.png




image4.jpeg




