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1. INTRODUCTION
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ABSTRACT: Arts and culture education, particularly dance, frequently faces the obstacle of monotonous, teacher-centered instruction and an imbalance between theory and practice, resulting in suboptimal student learning outcomes. This study aims to describe the implementation of the project based learning (PjBL) model and the resulting learning outcomes in cultural arts (dance) among twelfth-grade students at an Islamic-based madrasah whose movement vocabulary is deliberately constrained by religious values. A qualitative approach was employed, with data collected through observation, interviews, and documentation, and analyzed through data reduction, data display, and conclusion drawing, validated by source and technique triangulation. The findings show that PjBL implementation, carried out through the stages of essential questioning, project design, scheduling, progress monitoring, product presentation, and evaluation of the learning experience, was able to improve student learning outcomes across three domains: cognitive, psychomotor, and affective. Students demonstrated improved movement-analysis ability, motor skills synchronized with rhythm, and stronger teamwork and responsibility, all while preserving the propriety and religious values upheld by the school. The study affirms that PjBL can be contextually adapted as an effective model for creative dance instruction in Islamic educational settings with restricted movement vocabularies.
Keywords: project based learning, learning outcomes, cultural arts, creative dance, Islamic school.


Arts and culture education occupies a central place in shaping learners who are creative, innovative, and equipped to face the demands of a changing era. Education in general allows individuals to measure their abilities across different fields and to develop the potential within themselves, and arts education specifically teaches students to express themselves through visual art, dance, theatre, music, and other art forms, while also cultivating an appreciation for the culture of their nation and their immediate community. One of the aims of twenty-first century arts education is to nurture character that is more critical, more creative, more appreciative, and more attuned to cultural values, and none of these outcomes can be separated from the broader process of learning, understood as a deliberate effort or process directed toward achieving a particular result.
As curricula have evolved, the locus of instruction has gradually shifted from a teacher-centred orientation toward a student-centred approach. One model that reflects this shift is project based learning (PjBL), which emphasises the resolution of authentic, real-world problems through a process in which students collaborate in groups, exchange feedback, and engage in discussion as the foundation for producing a final project (Alfrid Sentosa & Norsandi, 2022). PjBL is also recognised as a model capable of stimulating intrinsic motivation and presenting students with meaningful learning challenges (Lesnowati &
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Hafifi, 2021). Rather than treating content delivery as the end goal, PjBL positions the completed project, or the resulting learning product, as the benchmark of instructional success, with the teacher assuming the role of facilitator rather than the sole source of instruction (Thomas, 2000).
In the subject of Cultural Arts (dance), learning outcomes naturally stand as the central objective of the instructional process. A learning outcome may be defined as the change that a learner exhibits after undergoing an educational process (Handayani & Subakti, 2020). Dance instruction within Cultural Arts is intended not only to build technical competence but also to cultivate creativity, collaboration among group members, and familiarity with the surrounding culture. In practice, however, many arts classrooms pay insufficient attention to the outcomes of learning, largely because ineffective methods diminish student interest and because theory and practice are rarely balanced within a single lesson sequence. Effective dance instruction requires this balance, since learners need both conceptual understanding and embodied practice to grasp the material fully. Furthermore, learning outcomes in the arts are seldom limited to the cognitive domain; they extend to the psychomotor and affective domains as well (Bloom, 1956), yet field conditions frequently reveal that arts learning outcomes still fall short of what is intended.
One of the principal obstacles lies in the monotonous character of instruction, where teachers dominate the classroom through explanation and demonstration while students are afforded little opportunity to explore, innovate, or resolve problems independently. Such an approach tends to leave students passive, unenthusiastic, and inclined merely to follow instructions without developing a deeper understanding of the underlying concepts or the purpose of the activities undertaken. As a consequence, the instructional process rarely reaches its full potential, since students may end up memorising theory or imitating movement without genuinely internalising the substance and real-world application of dance learning. These challenges become particularly relevant in Islamic-based schools, where dance instruction must not only improve learning outcomes but also remain consistent with institutional religious values.
This study was conducted at Madrasah Aliyah Al Karimi, an accredited, Islamic-based senior secondary school located in Tebuwung Village, Dukun Sub-district, Gresik Regency, East Java, which also operates an attached Islamic boarding school (pesantren). As an Islamic institution, Al Karimi imposes a distinctive constraint on its dance instruction: the movement vocabulary permitted in the classroom is deliberately limited so as to remain consistent with the religious values the school upholds. Even under this constraint, students have shown no diminished enthusiasm for learning, and the school continues to apply several learning models in pursuit of effective, high-quality instruction. Among these, PjBL is the primary model applied to Cultural Arts (dance) for twelfth-grade students, in which learners are tasked with producing a project as the culminating outcome of the semester. Within this framework, students are expected to arrive at learning outcomes that are aligned with the intended instructional objectives, while the teacher, functioning as facilitator, both delivers material and works to sustain students' motivation and enthusiasm so that a genuine desire to learn can translate into the desired learning outcomes.
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The rationale for this study is further grounded in empirical conditions observed at the school. The decline in students' Cultural Arts (dance) learning outcomes has been attributed partly to the lingering effects of the COVID-19 pandemic, during which student interest in learning diminished and instructional continuity was disrupted. In the period following the pandemic, restarting classroom activity required considerable readjustment, compounded by material that was insufficiently specific and by a persistent imbalance between theory and practice, both of which made it difficult for students to absorb the content delivered. Within this context, Al Karimi introduced PjBL for the twelfth grade as an effort to rekindle students' enthusiasm and to raise their learning outcomes, notwithstanding the constrained movement vocabulary imposed by the school's religious orientation.
Several prior studies provide relevant points of comparison. Sujana and Rahayu (2023), in a study conducted at a vocational high school, found that PjBL was able to raise students' learning outcomes in creative dance derived from other art forms, though that study relied on a classroom action research (PTK) design within a general public school setting rather than a religiously oriented institution. Rumiani (2022) and Sari et al. (2018) similarly demonstrated PjBL's effectiveness in dance and creativity outcomes, respectively, though neither in a religious-school context. Each of these studies affirms the general effectiveness of PjBL as a learning model, yet none examines its implementation within an Islamic-based school where the movement vocabulary available to students is intentionally constrained by religious values. It is precisely this gap that the present study seeks to address through a qualitative approach.
Building on this rationale, the present study aims (1) to describe the implementation of the project based learning model in Cultural Arts (dance) instruction for twelfth-grade students at MA Al Karimi, and
(2) to describe the learning outcomes achieved by students following the implementation of this model. The study is expected to contribute empirical evidence regarding PjBL as an innovative and contextually appropriate alternative learning model for improving the quality of dance instruction within Islamic-based schools that operate under a constrained movement vocabulary.



2. METHODS


This study employed a descriptive qualitative approach. Qualitative research is used to examine phenomena under natural conditions, in which the researcher serves as the key instrument, data collection is carried out through triangulation, data analysis proceeds inductively, and the findings emphasise meaning over generalisation (Sugiyono, 2017). This approach was selected because the study seeks an in-depth understanding of a real classroom phenomenon, namely the implementation of the project based learning model to improve Cultural Arts (dance) learning outcomes among twelfth-grade students at MA Al Karimi. A qualitative design was considered appropriate because it allows the researcher to gather descriptive data in the form of words and actions while capturing the overall meaning of the phenomenon from the perspective of the research subjects themselves, thereby yielding a fuller and more nuanced

understanding of the experiences, perceptions, and social processes under investigation.
The research was conducted at MA Al Karimi, located on Jalan Garuda No. 1, Tebuwung Village, Dukun Sub-district, Gresik Regency, East Java. The subjects of the study were the Cultural Arts teacher and the twelfth-grade students of MA Al Karimi, who together served as the primary informants, while the object of the study was the implementation and the resulting outcomes of the PjBL model applied to Cultural Arts (dance) instruction.
Two categories of data sources were used. Primary data were obtained directly from the field through the Cultural Arts teacher and the twelfth-grade students. Secondary data were drawn from supporting school documents, including lesson plans (RPP), the syllabus, school regulations, and other records relevant to the implementation of instruction (Sugiyono, 2017).
Data were collected through three complementary techniques. Observation involved directly witnessing and recording classroom events, behaviours, and objects relevant to the research, conducted on two separate occasions to capture the classroom setting and the school's supporting facilities. Interviews were carried out with the school principal, the Cultural Arts teacher, and several twelfth-grade students, covering the learning model applied, students' movement-exploration process, and group collaboration. Documentation was used to reinforce the data obtained through observation and interviews, drawing on lesson plans and other relevant records that could substantiate the findings (Sugiyono, 2017).
Data analysis followed three interrelated stages. Data reduction involved selecting and organising the material gathered from interviews, observation, and documentation according to its relevance to the themes under discussion. Data display followed the reduction stage, in which the selected data were systematically arranged for interpretation. Conclusion drawing and verification produced the three principal areas of discussion addressed in this study, developed progressively from the early stages of the research and refined continuously until its completion (Sugiyono, 2016).
To ensure the validity of the data, this study applied triangulation, understood as an essential technique in qualitative research for enhancing the accuracy, validity, and depth of data analysis (Arianto, 2024). Source triangulation was carried out by comparing information obtained from multiple informants connected to the implementation of PjBL, namely the school principal, the Cultural Arts teacher, and the students, in order to identify convergence in their views and thereby establish the credibility of the findings. Technique triangulation was carried out by cross-checking data obtained through different methods, namely observation, interviews, and documentation, beginning with direct classroom observation as the initial point of reference.
Ethical considerations were addressed throughout, with informed, voluntary participation, and interviews with student informants conducted with the Cultural Arts teacher's knowledge and kept focused on the learning process.

3. RESULTS AND DISCUSSION
3.1 Results
MA Al Karimi is an A-accredited Islamic senior secondary school with an attached pesantren, operating under the Al Karimi Islamic Boarding School Foundation since 1974 and located on Jalan Garuda No. 1, Tebuwung Village, Dukun Sub-district, Gresik Regency. Alongside general subjects such as mathematics, science, and English, students also receive religious instruction in Islamic jurisprudence (fiqh), theology (aqidah-akhlaq), Qur'an and hadith studies, and the history of Islamic civilisation. The school environment is deliberately structured to reinforce religious practice, including congregational prayer, Qur'anic recitation, and the cultivation of Islamic manners in daily interaction, all directed toward forming students who are intellectually capable and spiritually grounded. The school environment consistently integrates Islamic values into daily learning activities, including religious routines that shape students' character and school culture.
Although the school's vision and mission statements do not explicitly mention the arts, the school nonetheless demonstrates support for arts education as an integral part of forming well-rounded students, reflecting an awareness that artistic activity contributes meaningfully to creativity and to holistic human development.
Cultural Arts instruction at MA Al Karimi is taught by Mr Romadlon Rudiyansyah, who has served as the Cultural Arts teacher since 2011. Cultural Arts instruction at the school is comparatively complex, spanning four artistic branches, visual art, drama, music, and dance, delivered progressively across three years so that students acquire foundational competence in each branch while developing creativity, communication, collaboration, and critical thinking. In the tenth grade, students receive visual art in the odd semester and music in the even semester; in the eleventh grade, visual art is again taught in the odd semester, followed by drama in the even semester; and in the twelfth grade, visual art is taught in the odd semester, while dance, delivered through the PjBL model, is introduced for the first time in the even semester. Dance instruction is delivered through the formal Cultural Arts curriculum rather than extracurricular activities to ensure consistency with the school's educational values.
Because dance material is introduced only in the second semester of the twelfth grade, the students involved in this study encountered formal dance instruction for the first time in their final year of secondary schooling, after two years without any dance component in their Cultural Arts lessons.
3.1.1 Classroom Conditions Prior to PjBL Implementation

Before the introduction of PjBL, dance instruction at MA Al Karimi relied primarily on the lecture method. Students would already be seated and facing forward by the time the teacher entered the room, and the lesson would open with an explanation of the definition, elements, and functions of dance delivered through direct exposition, while students listened and occasionally took notes. Observationally, several students displayed limited interest under this arrangement, appearing to disengage once the lecture extended beyond a few minutes. The Cultural Arts teacher described this condition directly: "because the lesson initially relied only on lecturing, the children

tended just to listen and looked bored, with no one appearing enthusiastic during class, so from there I switched to project-based learning instead, where the children would later create a dance performance to be staged, and they would go through a process they had never experienced before" (interview, Cultural Arts teacher, 29 January 2026). This condition illustrates how a lecture-dominant approach to Cultural Arts instruction widens the gap between theoretical understanding and practical competence, a gap that the PjBL model was introduced specifically to narrow by demanding greater creativity, innovation, and critical engagement from students.
3.1.2 Instructional Objectives and Planning
Instructional objectives were formulated operationally in reference to the Merdeka Curriculum for Cultural Arts at Phase F, which requires learning targets to address both theoretical understanding and practical competence. The learning objectives developed by the teacher for the semester are summarised in Table 1.
Table 1. Learning Objectives for Creative Dance Instruction

	Learning Outcome
	Learning Objective
	Learning Trajectory

	Students are able to observe, identify, and analyse the meaning of traditional and non-traditional (creative/contemporary) dance movement based on a range of stimuli and cultural backgrounds.
	1. Students critically analyse the characteristics of traditional or creative dance movement through direct or digital observation.
2. Students understand the meaning of
traditional and creative dance through group discussion.
	Students observe and examine a variety of creative dance videos through direct or digital observation.

	Students are able to design, harmonise, and integrate the supporting elements of a performance, and apply creativity to resolve artistic problems in the process of creation and performance management.
	1. Students apply the compositional elements of dance (floor pattern, level, and orientation) in constructing movement structure.
2. Students design supporting performance elements (make-up, costume, properties, and accompanying music) appropriate to
the theme of the work.
	Students learn to compose group movement by applying floor patterns and by designing and harmonising accompanying music for their dance work.

	Students are able to create a creative dance work, independently or in groups, that demonstrates innovation and originality, from the development of an idea or concept and the combination of movement motifs through to a complete, communicative
dance work.
	1. Students develop movement resulting from exploration into a complete creative dance work (3-5 minutes in duration).
2. Students perform the group's creative dance work in a communicative artistic performance.
	Working in groups, students determine a theme, write a synopsis, and compose movement from the opening through the climax to the conclusion, and then stage their complete creative dance work.




To reach these objectives, the teacher combined three complementary methods across the semester. The lecture method was used to open instruction with foundational material on the definition, principles, and elements of dance. A cooperative method was then introduced to organise students into small groups that would work together and support one another in completing tasks. Finally, project based learning was applied as the driving method for the semester's culminating project, intended to push students toward greater creativity and critical engagement.
The dance material selected for the semester was creative traditional dance (tari kreasi tradisi), a choice the teacher explained directly: "I chose creative traditional dance material because the children would later be given a project in which they create their own dance movement, but the movement still has to preserve propriety and respect religious values, because we are also situated within a pesantren environment, yet we do not abandon the arts either"

(interview, Cultural Arts teacher, 29 January 2026). In delivering this material, the teacher drew on a printed textbook together withLearning resources included textbooks and digital media..
A detailed lesson plan was developed for the unit, allocated across four meetings of two periods each (4 x 2 JP). The opening activity in each session included greetings and prayer, an attendance check, and attention to students' readiness, followed by classroom arrangement to support a conducive learning atmosphere, a statement of the lesson's objectives, preparation of the equipment needed, and a motivational question-and-answer segment on the definition of traditional and creative dance accompanied by a short video screening. The core activity centred on project completion: students analysed movement from dance videos through digital group discussion, formed their working groups, drew up a rehearsal and performance schedule, explored movement independently, developed that exploration into a complete 3-5 minute work, and finally staged the finished piece in front of the class. The closing activity involved joint evaluation and reflection, teacher appreciation of the students' performances, and a closing message of motivation accompanied by prayer.
3.1.3 Stages of PjBL Implementation
Dance instruction using the PjBL model at MA Al Karimi was carried out across ten meetings during the even semester, structured around six sequential stages.
The first stage, opening the lesson with an essential question, began with greetings and joint prayer followed by attendance, after which the teacher offered motivation and communicated the objectives to be achieved. At this stage the teacher also explained that dance is permissible within Islam provided it is carried out in a manner consistent with religious norms and does not contain elements prohibited by Islamic teaching. Students were guided to appreciate both religious and cultural values simultaneously, with the intention of activating curiosity and eliciting their prior knowledge of creative dance.
The second stage, designing the project plan, saw the teacher explain that the creative dance unit would culminate in a project, with the teacher acting as facilitator in guiding students to construct a plan consistent with the lesson's objectives. Students and the teacher jointly viewed reference videos in the computer laboratory to identify movement and examples of creative dance, after which students discussed accompanying music, movement ideas, and the division of tasks within their groups. Students were organised into five groups, after which the teacher allowed them to finalise their group composition and explained the project to be undertaken.
The third stage, scheduling the project, involved each group agreeing on a rehearsal and performance timeline, which was then consulted with the teacher to establish clear deadlines for each activity so that the project could proceed effectively and conclude on target. Students agreed that the performance would take place on 15 April 2026, following the conclusion of the madrasah's examination period, with rehearsals to be conducted during the first recess period on a group basis.
The fourth stage, monitoring project progress, involved the teacher accompanying students as they explored movement, composed choreography, rehearsed, and refined their work. Students

consulted their chosen movements with the teacher throughout this stage, allowing the teacher to confirm that every movement selected remained consistent with the school's vision and mission. The teacher also assessed the level of active engagement within each group on an ongoing basis. During this stage, students progressively developed their exploration into a complete, unified dance work lasting 3-5 minutes, in line with what had been agreed upon within their groups at the start of the unit.
The fifth stage, presenting the project outcome, took place once each group had completed its creative dance work; every group performed its piece in front of the class, observed by the teacher and by fellow students, with the teacher applying the established assessment criteria. This performance stage represented the culminating activity of the PjBL implementation in dance instruction, and it appeared to strengthen students' confidence, offering a meaningful learning experience because they were directly involved in every step of the process, from creation through to public performance, on a group basis.
The sixth and final stage, evaluating the learning experience, involved the teacher assessing the project according to indicators designed to capture the aspects being measured for improvement in student learning outcomes. These assessment indicators were developed in reference to the lesson's objectives and to the competencies the creative dance unit was intended to build through the PjBL model, as summarised in Table 2.
Table 2. Project Assessment Aspects

	No.
	Assessment Aspect

	1
	Planning of the creative dance project

	2
	Creativity in movement development

	3
	Application of floor pattern and level

	4
	Group teamwork

	5
	Movement technique and precision

	6
	Expression and interpretive depth

	7
	Consistency of the work with its theme

	8
	Presentation and performance




These eight aspects allowed the teacher to track student development across knowledge, skill, and attitudinal dimensions, with assessment applied not only to the final performance but also to the process through which students planned, explored, and completed their project.
3.1.4 Learning Outcomes Across Three Domains
A learning outcome represents the central objective of any instructional activity conducted within an educational institution, and it can be improved through a deliberately planned effort (Hidayat, 2021). At the conclusion of instruction, learning outcomes serve as the measure of how far instructional objectives have been achieved following the application of the PjBL model. Consistent with the three-domain framework of learning outcomes (Bloom, 1956), this study examined outcomes across the cognitive, psychomotor, and affective domains.
In the cognitive domain, concerning conceptual and theoretical understanding, attention focused on students' grasp of the fundamental knowledge and types of dance, their ability to analyse and identify dance movement, their capacity to align movement with

musical counts and accompaniment, and their ability to design new movement. Following the implementation of PjBL, students demonstrated clear development over the course of the project: they no longer relied primarily on teacher instruction but were able to act independently, from sourcing accompaniment to designing movement discussed collaboratively within their groups. Students also became more willing to voice their opinions during group discussion. This dimension of learning outcomes was assessed through the teacher's direct observation of students' movement-analysis ability during group discussion.
In the psychomotor domain, concerning physical and motor skill, the relevant indicator was students' ability to move their bodies in synchrony with tempo and accompaniment. Following PjBL implementation, students exhibited stronger physical skill development, evident in their improved command of basic rhythmic alignment (wirama), in which the body increasingly moved in time with rhythm and tempo. This dimension was assessed through students' ability to memorise choreography and through the consistency of movement and rhythm demonstrated during performance.
In the affective domain, concerning attitude and interpretive depth, attention centred on behaviour, group cooperation, and student responsibility throughout the instructional process, with students expected to display courteous conduct, mutual respect for differing abilities among peers, cooperative movement composition, and responsibility toward assigned tasks. Following PjBL implementation, students showed clear evidence of mutual respect for differing abilities, respect for one another's opinions, and mutual assistance within their groups. This dimension was assessed through daily observation throughout the process, supplemented by brief interviews concerning each student's participation within their group.
To formalise assessment of physical performance, the teacher applied a structured practical assessment instrument covering four criteria, wiraga (physical technique), wirama (rhythmic alignment), wirasa (expressive feeling), and group cohesion, applied consistently across all twelve-grade dance groups during their final performance.
Across the twenty-four students who made up class XII 2, this pattern of improvement was reported consistently by the teacher regardless of whether a given student resided at the pesantren or commuted from home, suggesting that the gains associated with PjBL implementation were not confined to a particular subset of the cohort.
3.2 Discussion
Based on the findings obtained in class XII 2 of MA Al Karimi Gresik, the implementation of the PjBL model in Cultural Arts instruction can be characterised as having proceeded effectively and successfully.
3.2.1 Implementation of the PjBL Model
The application of PjBL provided students with greater opportunity to be active, creative, and cooperative as they designed and performed their creative dance work. Because the instructional process was organised around a project, students found it easier to grasp the material, as they were directly engaged in practical activity rather than passive reception of content. This finding aligns with Almulla (2020), who reports that PjBL is effective in actively engaging students

in the learning process. Within this study, the teacher's delivery of material functioned only as an introduction, after which students independently pursued reference material from books, the internet, and dance performance videos, and also examined other dance works to generate ideas for their own project. This pattern of activity reflects a shift from teacher-centred instruction toward the student-centred orientation that PjBL is designed to promote (Joyce & Calhoun, 2015).
A particularly notable finding concerns how students designed movement that preserved propriety and remained within the boundaries they understood as appropriate, with each group reaching these decisions through internal deliberation. Group decisions extended beyond movement selection to include the choice of accompanying music, the division of tasks among members, and the resolution of challenges that arose during the process. This pattern suggests that PjBL cultivated not only dance-specific competence but also decision-making and problem-solving capacity, consistent with Thomas's (2000) account of PjBL as a model oriented toward authentic problem resolution.
Several challenges nonetheless emerged during implementation. The twelfth-grade cohort involved in this study, class
XII 2 of the 2025/2026 academic year, numbered 24 students, comprising both students who reside at the pesantren and those who commute from home. This composition added a layer of scheduling complexity not typically present in non-boarding school settings, yet it did not appear to diminish student engagement with the project.
3.2.2 Improvement in Learning Outcomes through PjBL
The application of PjBL in Cultural Arts instruction on the topic of creative dance produced a measurable improvement in student learning outcomes, visible in developments that unfolded across the cognitive, psychomotor, and affective domains throughout the instructional process. Because students were directly involved in planning, implementing, and completing the project, the model appears to have generated a more meaningful learning experience than would have been possible through content delivery alone.
Prior to PjBL implementation, instruction was dominated by the lecture method, centred on the teacher, under which students tended toward passivity because they primarily received information rather than generating it. Opportunities to explore ideas, engage in dialogue, and practise the material directly remained limited under this arrangement. As a result, students' understanding of creative dance had not developed to its full potential, and the learning outcomes obtained varied considerably across the cohort.
To capture these changes more systematically, the teacher's observations across the semester were consolidated into a set of before-and-after indicators, summarised in Table 3.
Table 3. Indicators of Change Following PjBL Implementation

	Aspect Observed
	Before PjBL
	After PjBL

	Student engagement
	Tended to be passive, only listening to the teacher's explanation.
	Students actively participated in
discussion, asked questions, and engaged in every stage.

	Understanding of material
	Students' understanding was limited to the theory delivered by the teacher.
	Understanding deepened as students experienced and applied dance concepts within a real project.




	Aspect Observed
	Before PjBL
	After PjBL

	Collaboration
	Interaction among students was limited.
	Students were able to work together
within their groups to complete the project.

	Communication ability
	Students rarely voiced their opinions or ideas.
	Students grew more confident in expressing ideas and presenting project outcomes.

	Responsibility
	Sense of responsibility toward tasks remained low.
	Students demonstrated stronger responsibility in completing project tasks.

	Learning outcomes
	Scores had not reached an optimal level, with many students below the minimum mastery criterion (KKM).
	Learning outcomes improved, with the majority of students reaching the minimum mastery criterion (KKM).



Compared with the study by Sujana and Rahayu (2023), which demonstrated the effectiveness of PjBL in improving creative dance learning outcomes within a general vocational school through classroom action research, the present study reinforces that finding while extending it into an Islamic-based school setting through a qualitative approach. This difference in context matters, because it demonstrates that PjBL can be adapted without compromising the religious values upheld by the institution, consistent with the broader view that a learning model should be tailored to the particular character of the institution in which it is applied (Joyce & Calhoun, 2015).
Taken together, these findings affirm that PjBL is a learning model well suited to creative dance instruction, including in schools operating under movement constraints grounded in religious values, because it is capable of balancing students' creative freedom to explore with the propriety expected by the institution. The findings also suggest that the perceived tension between religious constraint and creative freedom is not an obstacle to meaningful arts learning but can instead become a productive site of negotiation, in which students learn to exercise creativity responsibly within a framework of shared values, a dynamic that merits further attention in future research on arts education within faith-based schools more broadly.
3.2.3 The Role of the Teacher as Facilitator
A recurring pattern across the observation and interview data concerns the changing role of the teacher over the course of the semester. In the lecture-based phase, the teacher functioned primarily as the source of information, standing at the front of the classroom and controlling the pace and content of every session. Once PjBL was introduced, the teacher's role shifted toward that of a facilitator: someone who set the initial question, established boundaries consistent with the school's religious values, and then stepped back to allow students to search for references, negotiate ideas within their groups, and make their own creative decisions, intervening mainly to confirm that chosen movements remained appropriate. This shift is consistent with Thomas's (2000) characterisation of the teacher's role under PjBL, and it also reflects Joyce and Calhoun's (2015) broader argument that instructional models should be selected and adapted according to the particular needs of the institution in which they are applied.
3.2.4 Limitations and Considerations for Practice
Several limitations should be acknowledged when interpreting these findings. First, the study was conducted with a single cohort at a single school over a single semester, and the movement constraints

observed here reflect the particular religious orientation of MA Al Karimi rather than Islamic education in general; other Islamic schools may interpret permissible movement differently, and the specific balance achieved in this classroom should not be generalised without further comparative research. Second, because the study relied on a qualitative design centred on observation, interview, and documentation, the improvement in learning outcomes described here is interpretive rather than derived from standardised pre- and post-test scores, and future studies could usefully combine this qualitative approach with quantitative measures to corroborate the patterns identified. Third, the study examined only one subject-matter domain, creative dance, within Cultural Arts; it remains an open question whether the same balance between creative freedom and religious propriety would be as readily achievable in other artistic domains, such as visual art or theatre, where the constraints and possibilities for negotiation may differ substantially.
Notwithstanding these limitations, framing movement constraints as a shared design problem for students to reason through collectively, rather than as rules imposed unilaterally, appears to support both institutional compliance and genuine student ownership of the creative process.


4. CONCLUSION



The implementation of the project based learning model in class XII of MA Al Karimi proceeded through six sequential stages, beginning with an essential question and continuing through project design, scheduling, progress monitoring, presentation of results, and evaluation of the learning experience, and was found to improve student learning outcomes across the cognitive, psychomotor, and affective domains. Students demonstrated stronger movement-analysis ability, motor skills better aligned with rhythm and accompaniment, and improved teamwork and responsibility, all while continuing to observe the propriety and religious values upheld by the school.
These findings indicate that PjBL can be adapted contextually within Islamic-based schools that operate under a constrained movement vocabulary, without requiring any compromise of the institution's religious orientation. The model is recommended for continued development as an alternative approach to Cultural Arts instruction that is active, creative, and collaborative, and future research may usefully examine its application across other art forms and other faith-based educational settings to test the generalisability of these findings.
For schools and Cultural Arts teachers, the recommendation arising from this study is to continue supporting arts activity in all its forms so that students gain broader familiarity with the culture around them, and to sustain and further develop the PjBL model as a means of improving learning outcomes, since a project-based approach appears capable of raising not only students' academic results but also their interest and enthusiasm for Cultural Arts as a subject. For future researchers, this study remains limited in scope, and subsequent research is encouraged to extend this line of inquiry by involving other PjBL-based learning models and by probing more deeply into aspects

of the phenomenon that remain insufficiently understood, including its application to other artistic domains and other faith-based educational contexts.
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