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ABSTRACT: The diversity of student characteristics in dance extracurricular activities, both in terms of abilities, interests, and learning styles, requires adaptive learning strategies so that each student can develop according to their potential. This study aims to describe the implementation of a differentiated learning strategy in dance extracurricular activities at SMA Negeri 2 Lumajang, identify supporting and inhibiting factors, and analyze student learning outcomes through its implementation. This study employed a qualitative approach with a descriptive approach. The research location was SMA Negeri 2 Lumajang, with subjects consisting of dance extracurricular instructors and students actively participating in the activities. Data were collected through observation, interviews, and documentation. Data analysis was conducted through data reduction, data presentation, and conclusion drawing. Data validity was achieved through triangulation of sources and techniques. The results showed that instructors implemented a differentiated learning strategy through differentiation of content, process, product, and learning environment tailored to students' abilities, interests, and characteristics. Supporting factors for the implementation of this strategy included school support, student motivation, instructor creativity, and collaboration among students. Inhibiting factors included differences in student abilities, limited facilities, limited practice time, and psychological challenges. The implementation of a differentiated learning strategy had a positive impact on improving students' dance skills, creativity, self-confidence, collaboration, and responsibility. Thus, differentiated learning is an effective and relevant approach to accommodate student diversity in dance extracurricular activities and support the implementation of the Independent Curriculum.
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1. INTRODUCTION


The educational orientation of the Merdeka Curriculum extends beyond academic achievement to emphasize the development of students’ character, creativity, and individual potential based on their needs (Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi, 2022). In this context, teachers are expected not only to function as knowledge transmitters but also as facilitators who recognize learner diversity and design appropriate learning experiences. Extracurricular activities play an important role in supporting this goal by providing flexible, practice-based learning opportunities that contribute to students’ intellectual, social, and emotional development (Slameto, 2010).
Among various extracurricular programs, dance activities offer opportunities for students to develop creativity, aesthetic sensitivity, discipline, teamwork, and self-expression through movement (Hadi, 2003). However, students participating in dance activities often











































2. METHODS

demonstrate varied levels of experience, flexibility, rhythm sensitivity, movement memory, and confidence. At SMA Negeri 2 Lumajang, thirty students from Grades X and XI participate in the dance extracurricular program with differing levels of readiness and ability. In such conditions, uniform instruction may hinder lower-ability students while limiting the development of more advanced learners.
Differentiated instruction, as proposed by Tomlinson (2001), offers a pedagogical approach to address learner diversity by adapting instruction to students’ readiness, interests, and learning profiles. Rather than lowering expectations, it provides multiple pathways for achieving shared learning goals (Tomlinson, 2014). In dance education, this approach enables students to develop movement skills, creativity, and artistic expression according to their individual characteristics. Previous studies have shown its effectiveness in various subjects, including Arts and Culture Education (Ansari & Dafit, 2024) and Islamic Religious Education (Dinana et al., 2024).
However, research on differentiated instruction in arts education remains largely focused on classroom settings (Ansari & Dafit, 2024; Dinana et al., 2024), while its application in extracurricular contexts is still limited. Existing studies on dance extracurricular activities have primarily examined interactive teaching strategies, collaborative learning, and program implementation (Putri & Noordiana, 2021; Rochmi, 2022; Dianti & Mansyur, 2024), with limited attention to systematic implementation of content, process, and product differentiation.
SMA Negeri 2 Lumajang provides a relevant context for this study. Despite limited facilities, its dance extracurricular program has achieved regional accomplishments under the guidance of Mr. Prameiswara Yulian Bagaskoro, S.Pd. The program uses Topeng Kaliwungu Dance as the main learning material and applies differentiation through adjustments in content, learning processes, and performance roles based on students’ abilities.
Therefore, this study aims to examine the implementation of differentiated instruction strategies in the dance extracurricular program at SMA Negeri 2 Lumajang. Specifically, this study addresses the following research questions: (1) How are differentiated instruction strategies implemented in dance extracurricular activities at SMA Negeri 2 Lumajang? (2) What factors support and hinder the implementation of these strategies? (3) What learning outcomes are achieved through the implementation of differentiated instruction strategies?

This study employed a qualitative descriptive approach to explore what, how, and why a phenomenon occurs through detailed narrative description. In line with the post-positivist qualitative framework proposed by Sugiyono (2017) and Moleong (2018), the research was conducted in a natural setting, with the researcher acting as the primary instrument. Data were collected using triangulation techniques and analyzed inductively to emphasize meaning rather than statistical generalization.
The study was conducted at SMA Negeri 2 Lumajang, East Java, Indonesia. Data sources consisted of place, person, and paper. Place sources included the school environment and dance practice room. Person sources included the dance instructor, Mr. Prameiswara Yulian

Bagaskoro, as the main informant, along with several active students as supporting informants. Paper sources included documents and references related to the Topeng Kaliwungu Dance.
Data were collected through observation, interviews, and documentation. Observations were conducted over five training sessions from January to February 2026, focusing on instructional adaptation, student grouping, discipline reinforcement, and feedback strategies. Unstructured interviews with the instructor explored differentiation practices, instructional adjustments, student assessment, feedback mechanisms, challenges, and evaluation processes. Student interviews focused on learning experiences, perceptions of instruction, and responses to training activities. Documentation included photographs, attendance lists, training schedules, and diagnostic assessment results.
Data validity was ensured through source and technique triangulation by comparing findings from observations, interviews, and documentation. Data were analyzed using the interactive model of data reduction, data display, and conclusion drawing (Sugiyono, 2017).
The participants consisted of one instructor and thirty students from Grades X and XI. Students were categorized into beginner, intermediate, and advanced levels based on a diagnostic assessment measuring flexibility, coordination, rhythm, movement memory, and expression on a four-point scale. Scores of 8–10 were classified as beginner, 11–14 as intermediate, and 15–20 as advanced.
3. RESULTS AND DISCUSSION
3.1 Results
3.1.1 Mapping Students' Abilities through Diagnostic Assessment
Prior to implementing differentiated instruction, the instructor first conducted a diagnostic assessment to map students' initial abilities across five aspects: flexibility, coordination, rhythm, movement memory, and expression. The assessment was conducted directly through the instructor's observation of each student while performing basic dance movements, with each aspect evaluated using a scale ranging from 1 to 4. The mapping results indicated that among the 30 participating students, 6 students (20%) were categorized as beginners, 9 students (30%) as intermediate learners, and 15 students (50%) as advanced learners.

Table 1. Student Ability Mapping Based on Diagnostic Assessment

	Category
	Score Range
	Number of Students
	Example Students

	Beginner
	8–10
	6 students
	Ivonita, Ribka, Siska

	Intermediate
	11–14
	9 students
	Adinda, Thalita, Aldi

	Advanced
	15–20
	15 students
	Queensyah, Desy, Adrian



This mapping served as the empirical foundation for all content, process, and product differentiation implemented throughout the training program, while simultaneously reflecting Tomlinson's (2001) principle that effective differentiation must originate from an accurate understanding of students' readiness levels rather than from assumptions or generalizations alone.
The instructor explained that this diagnostic assessment was not conducted solely at the beginning of the semester but was

continuously monitored and adjusted throughout the training process, as students' abilities are dynamic and may change according to the intensity of practice they experience. As stated by the instructor, "The initial mapping is important because it helps me determine where to begin with each student, but I also continue observing their development every week because some beginner students may progress quickly and require greater challenges" (Interview, January 7, 2026). This finding indicates that the ability categories employed are flexible and function as a starting point rather than as permanent labels.
3.1.2 Content Differentiation
Content differentiation was implemented by adjusting the complexity and depth of the Topeng Kaliwungu Dance material according to each student's ability category. Beginner students including Ivonita Cintya H., Ribka Oktaviadinda Putri, and Siska Susanti Maulidia received basic movement instruction delivered gradually, with the instructor breaking movement sequences into smaller units and repeatedly reviewing rhythmic counts to facilitate memorization. Learning materials for beginners focused initially on mastering basic counts and body positions before progressing to longer movement sequences.
Intermediate students, such as Adinda Raditya, Thalita Maulida Vania, and Aldi Sheptian Nur Cahyo, were provided with more advanced materials emphasizing transitional movements, improved movement flexibility, and an initial introduction to expressive elements. Floor patterns introduced to this group were also more complex than those assigned to beginners and included variations in movement levels (high, medium, and low), which were introduced progressively.
Advanced students, including Queensyah Jazlyn Jehan, Desy Miranti Wahyuningtyas, and Adrian Novaldi Ariandi Saputra, received the most complex materials, consisting of floor pattern development, deeper characterization and emotional interpretation aligned with the dance's expressive elements, as well as movement improvisation. Within this group, the instructor also introduced variations in group formations and movement tempo adjustments to provide additional challenges that matched their higher level of competence, thereby preventing boredom resulting from overly simple materials.
3.1.3 Process Differentiation
Process differentiation was reflected in the variety of training methods adapted to the learning needs of each group. For beginner students, the instructor relied heavily on direct demonstrations and repetitive practice (drilling), frequently stopping the music to reinforce movement counts and providing individualized guidance without comparing their achievements with those of other students in order to avoid psychological pressure or feelings of inferiority.
For intermediate students, the methods employed included small-group practice and semi-independent training with more limited instructor guidance, allowing the instructor to focus corrective feedback on body posture, eye direction, and facial expressions rather than on basic movement sequences that had already been mastered. As explained by the instructor, "Intermediate students generally

already remember the movements, but they still need practice so that their movements become more fluid and their expressions can blend with the character of the dance" (Interview, January 7, 2026).
For advanced students, movement exploration and peer mentoring became the primary instructional processes. Advanced students such as Queensyah and Desy actively assisted beginner students by demonstrating hand positions, body orientation, and transitions in floor patterns, while also providing movement count cues during group formation practices. The instructor explained that "Students who are already advanced usually grasp movements more quickly and often help their peers during practice sessions, so this greatly assists me in managing large-group training" (Interview, January 7, 2026). Such peer mentoring dynamics are consistent with and further reinforce the findings of Rochmi (2022), which demonstrated that collaborative structures based on peer assistance strengthen both engagement and skill mastery within dance extracurricular contexts.
3.1.4 Product Differentiation
Product differentiation was reflected in the allocation of performance roles during productions and competitions. Beginner students were assigned supporting dancer roles involving simpler formation patterns, enabling them to perform without experiencing excessive pressure relative to their level of ability. Intermediate students were given more varied roles that involved formation transitions requiring coordination with other group members. Advanced students were positioned as principal dancers, considering their more mature mastery of technique, expression, movement memorization, and characterization. This tiered allocation of performance roles ensured that every student, regardless of their level of ability, had a meaningful and attainable role in the group's final production. This practice aligns with Tomlinson's (2001) principle that differentiated products should allow multiple forms of demonstrating mastery that correspond to learners' individual capacities without compromising the overall quality of the performance.
A tangible manifestation of this product differentiation was evident in the extracurricular team's participation in the Provincial Level of the Festival and National Student Arts Competition (FLS2N) in the Creative Dance category in East Java Province, where the team achieved fourth place. During the preparation process for the competition, advanced students were assigned to the core sections of the choreography and more complex floor pattern transitions, while intermediate and beginner students continued to participate in group formations according to the movement skills they had mastered throughout the training sessions. This allocation ensured that all students were able to participate in the performance without feeling left behind compared to their peers, while simultaneously providing concrete evidence that differentiated learning products can produce group outcomes that remain competitive as a whole.
3.1.5 Supporting and Inhibiting Factors in the Implementation of Differentiated Instruction Strategies
The implementation of differentiated instruction strategies in the dance extracurricular program at SMA Negeri 2 Lumajang was influenced by various factors that affected its continuity and

effectiveness. Based on the findings of this study, these factors consisted of supporting and constraining elements that were closely interconnected in determining the effectiveness of the learning process.
The supporting factors were associated with the instructor's ability to manage the learning process, students' motivation and interest in participating in extracurricular activities, collaboration among students during training sessions, and institutional support for the implementation of the dance extracurricular program. First, the instructor's ability to adapt learning materials, training methods, and role allocation according to students' ability levels constituted the primary factor supporting the implementation of differentiated instruction. Students were grouped into beginner, intermediate, and advanced categories, enabling content, process, and product differentiation to be implemented in a more targeted manner. Second, students' enthusiasm for participating in the dance extracurricular activities encouraged active engagement throughout the training sessions. This motivation facilitated the implementation of differentiated instruction, as students were willing to participate in activities according to their respective levels of ability. Third, collaboration among students through peer mentoring further supported process differentiation. Students with higher levels of competence assisted peers who continued to experience difficulties in learning dance movements, thereby enhancing the effectiveness of the training process. Fourth, school support in the form of regular training schedules, the provision of the school hall as a training venue, and opportunities to participate in artistic performances enabled the instructor to implement differentiated instruction on a sustainable basis. The availability of a conducive learning environment allowed the instructor to organize training groups according to students' needs.
In addition to these supporting factors, the implementation of differentiated instruction strategies also encountered several challenges that affected the effectiveness of the training process. These challenges were associated with variations in students' abilities, limited training time, insufficient supporting facilities, and the instructor's difficulty in distributing attention equally among all students simultaneously. First, the wide range of students' abilities—from beginner to intermediate and advanced levels—required the instructor to continuously adjust learning materials, training methods, and learning targets according to each student's level of competence. Such conditions demanded more intensive management and attention to ensure that all students could participate optimally in the training process. Second, limited training time represented a considerable challenge, as the dance extracurricular activities were conducted regularly only once a week after the completion of formal classroom instruction. The limited duration of training sessions required the instructor to divide time among material delivery, movement practice, repetition exercises, and individualized guidance for students with different ability levels, resulting in limitations in maximizing the training process for each ability group. Third, although the school had provided a hall as a training venue, several supporting learning facilities remained limited, particularly audio equipment and instructional media, requiring the instructor to make adjustments throughout the training process. Fourth,

the implementation of differentiated instruction required the instructor to provide attention and guidance according to students' individual ability levels. Differences in learning needs among students meant that the instructor had to distribute attention equitably among beginner, intermediate, and advanced groups, which constituted a significant challenge because it was necessary to ensure that all students received appropriate guidance in order to achieve learning objectives optimally.
Therefore, variations in students' abilities, limited training time, inadequate supporting facilities, and the instructor's difficulty in distributing attention among all students simultaneously constituted the primary factors influencing the implementation of differentiated instruction strategies. Nevertheless, these challenges could be addressed through adjustments to training strategies, enabling content, process, and product differentiation to continue being implemented in accordance with students' needs and levels of ability.
3.1.6 Student Learning Outcomes through the Implementation of Differentiated Instruction Strategies
Student learning outcomes in the dance extracurricular program at SMA Negeri 2 Lumajang were reflected not only in improvements in dance movement skills but also in the development of students' self-confidence, participation during training sessions, and their ability to adapt to group activities. The implementation of differentiated instruction strategies provided students with opportunities to learn according to their respective levels of ability, enabling them to participate in the training process without feeling left behind in comparison with their peers. These developments were evident throughout the Topeng Kaliwungu Dance training process, particularly in the areas of movement coordination, rhythmic accuracy, movement flexibility, movement memory, dance expression, and students' confidence in participating in training sessions and performing in front of their peers.
During the initial stages of training, beginner students such as Ivonita Cintya H., Ribka Oktaviadinda Putri, and Siska Susanti Maulidia experienced difficulties in following movement counts and synchronizing their movements with the tempo of the music. Several students also frequently forgot movement sequences and appeared hesitant when asked to demonstrate movements in front of the group. Nevertheless, the instructor continued to provide training activities that were aligned with students' abilities without comparing their performance with that of other students, while gradually reinforcing movement repetition. Consequently, beginner students were able to continue participating in training alongside the other groups. After several sessions involving direct demonstrations and repetitive practice (drilling), Ivonita and Ribka became increasingly capable of performing basic movement sequences more accurately and were less dependent on demonstrations provided by the instructor, with their hand movements and footwork becoming more synchronized with the musical rhythm than during the initial sessions.
Among intermediate students, improvements were observed in their ability to perform movement transitions and express the emotional character of the dance. Students such as Thalita Maulida Vania, Aldi

Sheptian Nur Cahyo, and Adinda Raditya, who initially appeared rigid during movement transitions, gradually demonstrated more fluid and coordinated movements after several training sessions and became increasingly capable of maintaining synchronization during group practices. Meanwhile, advanced students such as Desy Miranti Wahyuningtyas, Adrian Novaldi Ariandi Saputra, and Queensyah Jazlyn Jehan demonstrated further development in technical mastery, expression, and movement creativity, while also assuming roles in peer mentoring activities by helping to demonstrate movements and reminding beginner students of movement counts when difficulties arose.
In addition to movement skills, students' self-confidence also demonstrated noticeable improvement. At the beginning of the training program, several students appeared hesitant when asked to demonstrate movements independently in front of the group, often lowering their heads, smiling shyly, and encouraging their peers to perform first. Siska Susanti Maulidia, who initially frequently stopped in the middle of movement sequences and covered her face when making mistakes, gradually became capable of performing complete movement sequences independently after several training sessions and even began to position herself at the front of formation practices rather than remaining at the back of the group, as she had tended to do during earlier sessions.
Student participation and engagement also increased throughout the training process. When the instructor provided opportunities for independent practice, students spontaneously formed small groups to rehearse movements together without requiring continuous direction from the instructor, reminding one another of movement sequences and providing positional cues to prevent mistakes during formation transitions. Advanced students were particularly active in peer mentoring activities. Desy Miranti Wahyuningtyas repeatedly counted movement rhythms while simultaneously demonstrating movement directions to beginner students, whereas Queensyah Jazlyn Jehan assisted peers by correcting hand positions and body orientation during group practices. The outcomes of differentiated instruction were also reflected in performance achievements, as the dance extracurricular team of SMA Negeri 2 Lumajang participated in several school art performances, commemorative events, and regional dance competitions, ultimately achieving fourth place in the Provincial Level of the Festival and National Student Arts Competition (FLS2N) in the Creative Dance category in East Java Province.
To provide a clearer illustration of the findings, a summary of students' learning outcomes based on ability categories following the implementation of differentiated instruction strategies is presented in Table 2 below.
Table 2. Comparison of Initial Condition and Development in Student Ability by Category

	Category
	Initial Condition
	Development After Differentiated Learning

	
Beginner
	Students still experienced difficulty coordinating movement, following the rhythm, and memorizing
	Students began to follow the basic movements of Tari Topeng Kaliwungu more accurately, aligned their
                               movement with the musical rhythm, and	




	
	movement sequences, and showed low confidence when performing.
	showed increased confidence during practice.

	

Intermediate
	Students were able to follow basic dance movements, but their movement still appeared stiff and their dance expression had not yet
developed optimally.
	Students' movement became more fluid and coordinated, they were able to maintain group cohesion, and began showing improved dance expression.

	

Advanced
	
Students had already mastered basic movement, floor patterns, and movement coordination well.
	Students were able to develop movement variation, strengthen their interpretation and expression of the dance, maintain group cohesion, and help other students through peer mentoring.


The table indicates that each category of students demonstrated developmental progress according to their respective levels of learning readiness. Among beginner students, improvement was reflected in their increasing ability to perform basic movements more accurately, synchronize movements with musical rhythms, and demonstrate greater self-confidence during group practice sessions. For intermediate students, progress was evident in the increased fluidity of movements, improved movement coordination, and enhanced ability to maintain synchronization with other group members. Meanwhile, among advanced students, development was reflected in their ability to create movement variations, strengthen emotional interpretation and dance expression, and assist peers who encountered difficulties during the training process. These findings indicate that the implementation of differentiated instruction strategies provided each student with opportunities to develop according to their individual abilities and learning needs.
These findings were further supported by interviews with the dance extracurricular instructor, who stated that students who had initially struggled to follow the movements had gradually become capable of synchronizing their movements with the rhythm and appeared more confident when practicing with their peers (Interview with Prameiswara Yulian Bagaskoro, S.Pd., January 7, 2026). One student in the intermediate category also reported that the training activities became easier to understand because the guidance provided had been adjusted to individual ability levels, making the student feel more confident and reducing the rigidity of their movements compared to earlier training sessions. Meanwhile, one student in the advanced category explained that they frequently assisted peers who experienced difficulties in memorizing movement sequences, which contributed to greater cohesion during group practices (Interview, January 28, 2026). These statements suggest that differentiated instruction strategies not only improved individual skills but also encouraged the development of collaboration and peer mentoring within the dance extracurricular program.
Based on these findings, it can be concluded that the implementation of differentiated instruction strategies contributed not only to the improvement of dance skills but also to the development of students' character, social competencies, creativity, and self-confidence within the dance extracurricular activities at SMA Negeri 2 Lumajang.











































4. CONCLUSION

3.2 Discussion
The findings show that differentiated instruction, as proposed by Tomlinson (2001), can be effectively applied in dance extracurricular activities. The diagnostic assessment used to categorize students into beginner, intermediate, and advanced levels served as an important foundation for aligning instruction with students’ readiness. Without such grouping, uniform instruction could disadvantage lower-ability students while failing to sufficiently challenge more advanced learners. Content differentiation appeared in the form of basic movement materials for beginners, transitional movements and expressive components for intermediate students, and more complex choreography and improvisation tasks for advanced students. These findings support Tomlinson's (2014) concept of readiness-based instruction and extend its application to extracurricular dance contexts (Ansari & Dafit, 2024; Dinana et al., 2024).
Process differentiation was implemented through peer mentoring, where advanced students assisted peers who encountered difficulties during practice sessions. This supports Rochmi's (2022) findings and highlights peer mentoring as an effective strategy to address limited instructional time and teacher attention. It is also consistent with Putri and Noordiana's (2021) view on the importance of interactive instructional strategies in dance extracurricular activities. Product differentiation was reflected in the assignment of performance roles based on students’ abilities. The findings show that differentiated outcomes are not limited to academic outputs but are also applicable in performance-based learning contexts. This was demonstrated through achievement in the provincial-level FLS2N competition, in line with Dianti and Mansyur (2024).
The increase in students’ confidence and participation, especially among beginners, aligns with Santrock's (2007) perspective that motivation and self-confidence are key factors in learning engagement. These improvements developed gradually through continuous practice. Overall, content, process, and product differentiation functioned in an interconnected manner. Diagnostic assessment supported appropriate content differentiation, which influenced instructional processes and learning outcomes. These findings suggest that instructors may benefit from implementing diagnostic assessments and strengthening peer mentoring systems, especially in contexts with limited resources.
This study is limited to one school with one instructor and thirty students, so the findings are context-specific. Future studies involving multiple institutions or different extracurricular arts programs are recommended.


This study demonstrates that differentiated instruction strategies were effectively implemented in the dance extracurricular program at SMA Negeri 2 Lumajang through content, process, and product differentiation grounded in diagnostic assessments of students' readiness levels. Content was adapted according to students' ability categories, instructional processes were differentiated through demonstrations, drilling, and peer mentoring, while products were differentiated through tiered performance role allocation. Supporting

factors included the instructor's adaptive teaching ability, high levels of student motivation, peer mentoring, and institutional support from the school. In contrast, major challenges included differences in students' abilities, limited training time, inadequate facilities, and difficulties in distributing instructional attention equally among students. Overall, the implementation of differentiated instruction contributed to improvements in movement skills, self-confidence, participation, and collaboration across all ability groups.
From a practical perspective, these findings suggest that extracurricular instructors should institutionalize diagnostic assessment as the basis for grouping students and designing differentiated instruction, while intentionally fostering peer mentoring opportunities to address the time and resource limitations commonly encountered in extracurricular settings. Schools are encouraged to strengthen facility support and increase training time allocation to optimize the implementation of differentiated instruction. Future studies are recommended to examine the application of differentiated instruction frameworks in other forms of arts extracurricular activities or to investigate their long-term sustainability across different school contexts.
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