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Abstract: Extracurricular learning serves as an important medium for developing students' potential beyond formal classroom instruction. In dance education, extracurricular activities are designed not only to improve students' technical dance skills but also to foster creativity, critical thinking, collaboration, respsibility, and self-confidence. One instructional model considered effective in achieving these objectives is Project-Based Learning (PjBL), which emphasizes student-centered learning through the completion of meaningful projects that produce authentic products.
This study aims to describe the implementation of the Project-Based Learning model in dance extracurricular activities at SMP PGRI 1 Buduran Sidoarjo and to examine its contribution to students' achievements. The research employed a descriptive qualitative approach. Data were collected through observation, in-depth interviews, and documentation involving the principal, extracurricular coordinator, dance instructor, and participating students. Data analysis consisted of data reduction, data display, and conclusion drawing, while source and technique triangulation were employed to ensure data validity.
The findings reveal that Project-Based Learning was implemented through six systematic stages: project identification, project planning, scheduling, project implementation under teacher supervision, presentation of project outcomes, and evaluation of both learning processes and products. This approach produced several dance performances, including the creation of Tari Prasung Suran for the National Student Arts Festival and Competition (FLS3N). Furthermore, the implementation of PjBL enhanced students' cognitive, affective, and psychomotor competencies, as reflected in improved theoretical understanding, dance performance skills, teamwork, discipline, and confidence during performances and competitions.
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1. INTRODUCTION
Education is a process designed to develop students' holistic potential through planned learning experiences. The educational process is not solely focused on academic achievement but also focuseson character development, creativity, critical thinking, social skills, and the development of students' interests and talents. Within the context of national education, schools are responsible for providing various programs that facilitate this development, both through intracurricular and extracurricular activities.
Extracurricular activities are a strategic platform for developing students' abilities according to their interests and talents. Unlike classroom learning, which emphasizes academic achievement, extracurricular activities provide a broader opportunity for students to learn through direct experience. One form of extracurricular activity that plays a crucial role in character formation and creativity development is dance.
Dance is a component of arts education that not only teaches movement skills but also develops aesthetic sensitivity, expressiveness, discipline, collaboration, responsibility, and cultural appreciation. In the dance learning process, students are required to understand dance concepts, master movement techniques, develop creativity, and collaborate to produce a cohesive performance. Therefore, a learning model that can accommodate all these aspects in an integrated manner is necessary.
One learning model deemed appropriate is Project-Based Learning (PjBL). This model places students at the center of learning through the completion of real-life projects that require collaboration, creativity, communication, and problem-solving skills. In dance learning, projects can take the form of creating dance pieces, developing performance concepts, or preparing for festivals and competitions. Through these experiences, students gain not only theoretical knowledge but also real-life experience in the creative process.
SMP PGRI 1 Buduran Sidoarjo is one of the schools that implements Project Based Learning in its dance extracurricular activities. The implementation of this model is aimed at improving the quality of learning while producing various dance works that can compete in competitions. One result of the model's implementation is the creation of the Prasung Suran Dance, which was prepared as a competition work for the National Student Arts and Literature Festival (FLS3N). In addition to producing works, the implementation of this model also shows an increase in students' abilities in aspects of knowledge, skills, and attitudes during their participation in extracurricular activities.
Based on these conditions, this research is important to be conducted to comprehensively describe how Project Based Learning is implemented in dance extracurricular activities and how the results of its implementation support student achievement at SMP PGRI 1 Buduran Sidoarjo.
Formulation of the problem
1. How is the Project Based Learning (PjBL) model implemented in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo?
2. What are the results of implementing the Project Based Learning (PjBL) model in improving student achievement in dance extracurricular activities at SMP PGRI 1 Buduran Sidoarjo?
Research purposes
1. Describes the application of the Project Based Learning (PjBL) model in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo.
2. Describe the results of the application of the Project Based Learning (PjBL) model in improving student achievement in dance extracurricular activities at SMP PGRI 1 Buduran Sidoarjo.

Theoretical basis
This study uses Project-Based Learning (PjBL) theory as the primary foundation in analyzing the extracurricular dance learning process. Project-Based Learning is a student-centered learning model that utilizes the completion of a project as a learning medium. This model provides students with the opportunity to gain hands-on learning experiences through the planning, implementation, and evaluation processes of the projects they undertake. According to the Ministry of Education and Culture (2022), Project-Based Learning is a learning model that can develop critical thinking, creativity, collaboration, communication, and problem-solving skills, enabling students to not only conceptually master the material but also produce a product as a result of their learning.
The application of Project-Based Learning in dance instruction allows students to actively participate in the dance creation process. The teacher no longer acts as the sole source of learning, but rather as a facilitator who guides students throughout the project completion process. Through this model, students gain a more meaningful learning experience because they are directly involved in movement exploration activities, developing performance concepts, rehearsals, and presenting dance works to the public. Thus, learning is not only oriented towards the final result, but also focuses on the process students go through while developing their competencies.
In addition to using Project Based Learning theory, this research is also supported by the concept of extracurricular activities as part of educational activities carried out outside of class hours. Extracurricular activities aim to develop students' interests, talents, creativity, and potential through learning experiences that are appropriate to their fields of interest. In the field of dance, extracurricular activities become a means to develop dance technique skills, art appreciation, creativity, cooperation, discipline, and responsibility. Therefore, the applied learning process needs to provide space for students to actively work and develop their potential.
This study also uses the concept of learning achievement as an indicator of the success of Project Based Learning implementation. Student achievement is not only measured through success in winning championships in various competitions, but also through the development of competencies in cognitive, affective, and psychomotor aspects. These three aspects are important indicators in dance learning because they reflect the mastery of knowledge, attitude formation, and skills of students during the learning process. Thus, the success of Project Based Learning implementation in this study is analyzed based on the ongoing learning process and learning outcomes demonstrated through increased student abilities and achievements achieved in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo.
2. METHODS
This study uses a qualitative approach with a descriptive research type. The qualitative approach was chosen because this study aims to gain an in-depth understanding of the application of the Project Based Learning (PjBL) model in dance extracurricular activities at SMP PGRI 1 Buduran Sidoarjo and its impact on student achievement. Descriptive research is used to systematically describe the phenomena that occur in the field based on facts obtained during the research process. This approach allows researchers to describe the learning process comprehensively from the planning stage, implementation, to evaluation of dance extracurricular activities.
The research location was SMP PGRI 1 Buduran Sidoarjo, located at Jalan Jenggolo No. 1A, Sidoarjo Regency, East Java. This school was chosen because it has an active dance extracurricular activity and implements the Project Based Learning model in the training process. Furthermore, the dance extracurricular at the school has produced various achievements at the district and provincial levels, making it a relevant location to study the implementation of the project-based learning model.
The research subjects consisted of the principal, extracurricular coordinator, dance extracurricular coach, and students who participated in dance extracurricular activities. The determination of informants was carried out using a purposive sampling technique, namely selecting informants who were considered to have direct knowledge of the process of implementing project-based learning. The principal was chosen because he has the authority in organizing school programs, the extracurricular coordinator is responsible for managing extracurricular activities, the dance coach plays a role as the learning implementer, while students are the main source in obtaining information about learning experiences during extracurricular activities.
The research data consists of primary and secondary data. Primary data was obtained directly through observations of the learning process, in-depth interviews with informants, and documentation of extracurricular dance activities. Meanwhile, secondary data was obtained through school documents, student achievement archives, learning modules, activity photos, and various literature relevant to the research, such as books, scientific journals, and regulations regarding project-based learning.
Data collection techniques were carried out through observation, interviews, and documentation. Observations were conducted directly on the implementation of dance extracurricular activities to obtain an overview of the application of the Project Based Learning model in the learning process. Semi-structured interviews were conducted with the principal, extracurricular coordinator, dance instructor, and students to obtain more in-depth information about the learning stages, obstacles encountered, and results achieved. Documentation was used to complement the research data in the form of activity photos, practice schedules, learning tools, achievement certificates, and other supporting documents related to the implementation of dance extracurricular activities.
Data analysis was conducted using the interactive model of Miles, Huberman, and Saldaña which includes three stages, namely data reduction, data presentation, and drawing conclusions. The data reduction stage is carried out by selecting, focusing, and simplifying the data obtained during the research according to the focus of the study. Next, the data is presented in the form of descriptive descriptions to make it easier for researchers to understand the relationships between phenomena found in the field. The final stage is drawing conclusions based on the results of the analysis of all collected data to obtain an overview of the application of the Project Based Learning model in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo.
The validity of the data in this study was tested using source triangulation and technical triangulation. Source triangulation was conducted by comparing information obtained from the principal, extracurricular coordinator, dance instructor, and students to obtain consistent data. Meanwhile, technical triangulation was conducted by comparing the results of observations, interviews, and documentation of the same phenomenon. The application of these two techniques aims to increase the credibility of the research results so that the data obtained has a high level of trust and is able to describe the actual conditions regarding the implementation of Project Based Learning in extracurricular dance activities.
In conducting this study, the researcher adopted a naturalistic approach, allowing the data to be collected within the participants' real educational environment without manipulating the learning process. This approach enabled the researcher to observe the implementation of Project-Based Learning (PjBL) in dance extracurricular activities as it naturally occurred. By engaging directly with the participants and the learning environment, the researcher obtained comprehensive information regarding the planning, implementation, and evaluation of project-based learning practices.
To ensure the credibility and trustworthiness of the findings, the researcher employed data triangulation by comparing information obtained from multiple sources and different data collection techniques. The findings from classroom observations were verified through interviews with the school principal, extracurricular coordinator, dance instructor, and participating students. In addition, documentation such as lesson plans, photographs of learning activities, competition certificates, and school records was analyzed to strengthen the consistency and accuracy of the research findings. This triangulation process minimized potential bias and enhanced the validity of the collected data.
The qualitative data were analyzed continuously throughout the research process using an inductive approach. Emerging patterns, themes, and relationships among the collected data were identified to provide a comprehensive understanding of how Project-Based Learning was implemented in dance extracurricular activities. The interpretation of the findings was based on the participants' experiences and supported by relevant theoretical perspectives, enabling the researcher to draw conclusions that accurately reflected the actual conditions in the research setting. This analytical process contributed to the development of meaningful insights regarding the effectiveness of Project-Based Learning in improving students' learning experiences and achievements.
3. RESULTS AND DISCUSSION
3.1 Results
The results of the study indicate that the implementation of extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo applies the Project Based Learning (PjBL) model as the main approach in the learning process. The application of this model is not only oriented towards mastering dance movement techniques, but is also directed at producing a dance work that is prepared as a learning medium as well as a means of participating in various competitions. The learning implemented places students as the main subjects who are active in every stage of the activity, while the trainer acts as a facilitator who provides direction, guidance, and evaluation throughout the learning process.
Based on observations and interviews, the implementation of Project Based Learning was carried out through six main interrelated stages. The first stage is determining the project (starting with the essential question). At this stage, the trainer and students discuss the learning objectives and determine the project to be worked on. The selected project is in the form of composing and staging a dance work to be presented at school activities and competitions, including preparation for the National Student Arts and Literature Festival (FLS3N). The project determination is carried out by considering the competition theme, student abilities, and the characteristics of the dance to be developed so that the project has a clear objective and can be completed according to the predetermined target.
The second stage is designing a project plan. At this stage, students and their instructors develop a concept for the dance work to be performed. Planning includes determining the theme, exploring movement, selecting accompanying music, arranging floor plans, designing costumes, and assigning tasks to each group member. Students are given the opportunity to share their ideas and concepts regarding the dance presentation, ensuring a collaborative learning process. Student involvement in the planning process demonstrates that learning is not solely teacher-centered but also provides space for students to develop their creativity.
The third stage is creating a project schedule. The trainer and students develop a training schedule aligned with the school's academic calendar and competition schedule. The training schedule is systematically structured, starting with movement exploration, basic technique practice, dance composition development, group practice, and dress rehearsal before the performance. The purpose of this schedule is to ensure that all stages of the project can be implemented effectively and completed within the specified timeframe. Furthermore, a structured schedule also trains students to develop discipline and responsibility for assigned tasks.
The fourth stage is project implementation, accompanied by monitoring the students' progress (monitoring the students and the progress of the project). At this stage, students begin to implement the plans they have developed through intensive training. The trainer provides support throughout the activity, providing guidance on movement techniques, expression, cohesiveness, and performance quality. If errors are found during the training process, the trainer immediately provides feedback so students can make improvements before moving on to the next stage. Monitoring is carried out continuously to ensure the project is running according to learning objectives.
The fifth stage is producing and presenting work (assessing the outcome). The final product of project-based learning is a dance piece performed in various school activities and competitions. One of the works produced through this process is the Prasung Suran Dance, which was prepared as performance material for the National Student Arts and Literature Competition Festival (FLS3N). At this stage, students demonstrate the skills they have acquired during the training process through live performances before an audience and a panel of judges. In addition to being a form of evaluation of learning outcomes, the performance of the work also provides students with real-life experience in showcasing their creativity.
The final stage is evaluating the learning experience. Evaluations are conducted on both the learning process and outcomes. The trainer and students reflect on the strengths and weaknesses during the project, from the training process, teamwork, material mastery, to the quality of the performance. The evaluation results serve as the basis for improving the learning process in subsequent activities, thereby continuously improving the quality of learning.
The implementation of Project Based Learning has a positive impact on the development of student competencies. In the cognitive aspect, students demonstrated an increased understanding of dance concepts, choreographic elements, floor patterns, movement dynamics, and dance composition techniques. In the affective aspect, students demonstrated discipline, responsibility, cooperation, self-confidence, and improved communication skills during the training process. Meanwhile, in the psychomotor aspect, students experienced improvements in movement techniques, mastery of expression, group cohesiveness, and the quality of their performances during performances and competitions.
The success of this learning model is also reflected in the various achievements achieved by students in the field of dance. These achievements demonstrate that the learning process is not only able to produce quality dance works, but also able to improve students' abilities so they can compete in various competitions. Thus, the implementation of Project Based Learning in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo has been proven to be able to create an active, collaborative, creative, and achievement-oriented learning process.
Observations show that during the project-based learning process, students demonstrated a high level of participation at every stage of the activity. This involvement was evident in their ability to express ideas, provide input on the development of dance concepts, and collaborate in completing each assigned task. The discussion process that took place during the development of the dance concept also provided an opportunity for students to exchange opinions and find solutions to various obstacles that arose during the practice process. These conditions indicate that the implementation of Project Based Learning was able to create a more interactive learning atmosphere and encourage students to play an active role in the learning process.
In addition to increasing student participation, the implementation of Project-Based Learning also improves students' ability to manage the learning process independently. This is evident in students' ability to organize practice schedules, divide tasks according to the abilities of each group member, and complete each stage of the project according to mutually agreed-upon targets. The trainer only acts as a facilitator, providing direction and feedback if obstacles are encountered during the practice process. Thus, students gain a learning experience that is not only oriented towards the final result, but also on a learning process that trains independence, responsibility, and the ability to manage work collaboratively.
Based on documentation of dance extracurricular activities, the implementation of Project Based Learning produces various outcomes that support the improvement of learning quality. These outcomes are not only in the form of dance works performed at various school activities and competitions, but also in the form of increased student confidence in presenting works before the public. Successfully completing projects together provides valuable experiences for students in developing creativity, communication skills, and readiness to face various art competitions. These findings show that project-based learning is able to integrate material mastery, creative skills, and character development of students in a balanced manner so that the learning objectives of dance extracurricular can be optimally achieved.

3.2 Discussion
The results of the study indicate that the implementation of Project Based Learning (PjBL) in dance extracurricular activities at SMP PGRI 1 Buduran Sidoarjo has been implemented systematically through the stages of project determination, project planning, schedule preparation, project implementation, presentation of results, and evaluation. All stages are implemented continuously so that students not only gain theoretical learning experience, but also gain real experience in producing a dance work. These findings indicate that project-based learning is able to create a more active, collaborative, and student-centered learning process.
The application of Project-Based Learning in this study aligns with Thomas's (2000) opinion, which states that project-based learning is a learning model that places students at the center of learning activities through the completion of a project related to a real-world problem. In this model, students have the opportunity to plan, implement, evaluate, and account for the results of the project. Therefore, learning not only results in conceptual mastery but also fosters critical thinking, creativity, communication, collaboration, and problem-solving skills.
In extracurricular dance activities, the project given is the creation of a dance work to be performed in school activities or competitions. This process requires students to be involved from the idea generation stage, movement exploration, floor plan design, music adjustment, through to rehearsal and performance. Active student involvement in each stage demonstrates that learning is no longer teacher-centered but has shifted to student-centered learning. This provides more space for students to develop creative thinking skills and take responsibility for their learning outcomes.
Research findings also show that the implementation of Project Based Learning can improve students' cognitive, affective, and psychomotor abilities. In the cognitive aspect, students demonstrated an increased understanding of dance elements, movement techniques, floor patterns, dynamics, and the choreography process. This occurred because students not only received material through instructor explanations but also gained direct experience during the dance composition process. This contextual learning experience made it easier for students to understand the learning material and were able to connect the concepts learned with practical applications.
From an affective perspective, the implementation of Project-Based Learning contributes to the development of student character. During the training process, students are required to work collaboratively, respect the opinions of their peers, be responsible for assigned tasks, and maintain discipline in following the training schedule. These attitudes develop naturally because the success of a project is not determined by individual ability, but by the cooperation of all group members. This condition demonstrates that the project-based learning model not only develops academic competency but also contributes to character development in accordance with national education goals.
Meanwhile, in terms of psychomotor skills, there was an increase in students' skills in mastering dance movement techniques, rhythmic accuracy, expression, spatial mastery, and cohesiveness in presenting the work. These abilities developed through a gradual and repeated practice process with the guidance of a trainer. The more frequently students participated in practice and performances, the more their skills improved. Thus, the implementation of Project-Based Learning provides students with the opportunity to optimally develop practical skills through real-life learning experiences.
The success of Project Based Learning implementation is also reflected in the various achievements obtained by the dance extracurricular activities of SMP PGRI 1 Buduran Sidoarjo. These achievements demonstrate that project-based learning is capable of producing dance works that possess artistic quality while meeting the assessment criteria in various competitions. The participation of students in the National Student Arts and Literature Competition Festival (FLS3N) is proof that the learning process is not only oriented towards completing learning materials, but also directed towards producing products that are able to compete at a higher level.
The findings of this study align with several previous studies that state that Project-Based Learning is effective when applied to arts learning because it can improve creativity, critical thinking skills, collaboration, and student learning outcomes. The difference is, this study provides a more specific overview of the implementation of Project-Based Learning in extracurricular dance activities that are oriented towards the creation of works and achievement. Thus, this study contributes to the development of dance learning, particularly in the application of learning models that are able to integrate the creative process with the achievement of learning outcomes.
Based on the discussion above, it can be understood that the success of implementing Project Based Learning in extracurricular dance activities is not only influenced by the learning model used, but also by school support, trainer competence, availability of facilities and infrastructure, and student motivation. The synergy between these elements creates a conducive learning environment so that students are able to develop their potential optimally and produce proud achievements. Therefore, Project Based Learning can be used as an alternative effective learning model in extracurricular dance activities and arts and culture learning in general.
Furthermore, the implementation of Project-Based Learning (PjBL) in dance extracurricular activities demonstrated that learning outcomes were influenced not only by the instructional model itself but also by the active participation of students throughout the learning process. Students were encouraged to contribute ideas, collaborate with peers, and take responsibility for completing each stage of the project. This learning environment promoted greater learner autonomy and encouraged students to become active participants rather than passive recipients of knowledge. As a result, the learning process became more meaningful because students were directly involved in transforming theoretical concepts into artistic performances.
Another important finding of this study is that Project-Based Learning effectively strengthened students' twenty-first-century competencies, including communication, collaboration, creativity, and critical thinking. During the preparation and performance of dance projects, students continuously interacted with their peers, solved problems that emerged during rehearsals, and made collective decisions regarding choreography, stage composition, and artistic presentation. These experiences enabled students to develop essential soft skills that are increasingly required in contemporary education. Therefore, the implementation of PjBL extends beyond improving technical dance skills and contributes significantly to students' personal and social development.
The findings of this study also suggest that the successful implementation of Project-Based Learning requires continuous support from schools, teachers, and educational stakeholders. Adequate facilities, well-planned learning strategies, and consistent mentoring are essential factors in ensuring that project-based learning activities achieve their intended objectives. Consequently, schools are encouraged to integrate Project-Based Learning into extracurricular arts programs as an innovative instructional approach that enhances both academic achievement and students' creative potential. This study further reinforces previous research indicating that authentic project experiences provide valuable opportunities for students to connect classroom learning with real-world applications while fostering sustainable artistic and personal growth.
4. CONCLUSION
Based on the results of the research and discussion, it can be concluded that the implementation of Project Based Learning (PjBL) in extracurricular dance activities at SMP PGRI 1 Buduran Sidoarjo has been carried out systematically through six stages, namely project determination, project planning, schedule preparation, project implementation, presentation of results, and learning evaluation. All stages are carried out well through collaboration between trainers and students so that the learning process takes place actively, participatory, and is student-centered. This learning model provides opportunities for students to be directly involved in every process of creating dance works, from the planning stage to the performance, so that the learning experience obtained becomes more meaningful.
The implementation of Project Based Learning has a positive impact on improving student competency in the cognitive, affective, and psychomotor aspects. In the cognitive aspect, students show an increased understanding of dance concepts, movement techniques, dance composition, floor patterns, and the process of creating works. In the affective aspect, this learning model is able to shape student character through increased attitudes of discipline, responsibility, cooperation, communication, and self-confidence during extracurricular activities. Meanwhile, in the psychomotor aspect, students experience increased skills in mastering movement techniques, expression, rhythmic accuracy, cohesiveness, and the ability to present dance works in front of an audience.
The successful implementation of Project Based Learning is also reflected in the various achievements achieved by students through participation in various dance activities and competitions. These achievements demonstrate that project-based learning not only results in improved individual abilities but also produces dance works of artistic and competitive quality. Thus, Project Based Learning can be an alternative, effective learning model in extracurricular dance activities because it is able to integrate the learning process, creativity development, character building, and student achievement in a sustainable manner.
In addition to contributing to improving student skills, the implementation of Project-Based Learning also creates a more innovative learning environment oriented towards real-life learning experiences. Students not only act as recipients of material but also as key actors in the dance creation process. This active involvement encourages creativity, critical thinking, communication, and collaboration among students during the rehearsal process. Thus, the project-based learning model can create a more meaningful learning experience because students have the opportunity to connect their knowledge with direct practice in producing a work of art.
The results of this study imply that the implementation of Project Based Learning is worthy of being used as an alternative learning model in extracurricular dance activities and cultural arts learning in schools. The successful implementation of this model shows that project-oriented learning can improve the quality of the learning process while producing outputs in the form of artistic works and student achievements. Therefore, schools are expected to continue to support the implementation of project-based learning by providing adequate facilities and infrastructure, improving the competence of trainers or teachers, and providing opportunities for students to participate in various performance activities and competitions as a forum for developing their potential and creativity.
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