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Abstract: This study aimed to describe the learning methods of keroncong music and the musician regeneration system implemented in Orkes Keroncong KAKAS, Trenggalek Regency. This study employed a qualitative approach with a descriptive method. Data were collected through observation, interviews, and documentation, and analyzed using the Miles, Huberman, and Saldaña model, which consists of data reduction, data display, and conclusion drawing. Data validity was ensured through source and technique triangulation. The findings revealed that the learning process in Orkes Keroncong KAKAS is conducted within a nonformal education setting through demonstration, repetitive practice, peer tutoring, ensemble practice, and a fun learning approach supported by reinforcement. The regeneration system is carried out through the recruitment of new members from schools, mentoring by senior members, active participation in rehearsals and performances, and the transmission of musical knowledge, skills, cultural values, and musical identity to younger generations. The study concludes that the learning methods and regeneration system in Orkes Keroncong KAKAS complement each other in developing musical competence while sustaining keroncong music through a continuous process of cultural transmission.
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1. INTRODUCTION		Keroncong is one of Indonesia's traditional music genres that has developed through a long historical process and become an
important part of the nation's cultural identity. Although its musical characteristics have evolved over time, keroncong continues to represent cultural values that are transmitted across generations through performance practices, community participation, and informal educational activities. However, rapid social and cultural changes, together with the increasing popularity of contemporary music among younger generations, have reduced young people's interest in learning and performing keroncong. This situation has become one of the major challenges for the sustainability of keroncong communities in many regions of Indonesia.
© 2023 Author. This open access article is distributed under a Creative Commons Attribution (CC-BY-NC-SA)
4.0 license.


The declining interest of younger generations indicates that the sustainability of keroncong cannot depend solely on artistic performances or cultural festivals. Instead, it requires educational initiatives capable of attracting young people to participate actively in learning traditional music. Community-based non-formal music education provides opportunities for young learners to experience music through direct participation, collaborative practice, and continuous interaction with experienced musicians. Such learning environments not only facilitate the acquisition of musical skills but also encourage the transmission of cultural values, social responsibility, and a sense of belonging toward local cultural heritage.
The preservation of traditional music cannot rely solely on performances or documentation but requires continuous transmission through effective learning processes and sustainable musician regeneration. Educational activities conducted within community-based music groups play an essential role in introducing traditional music to younger generations while simultaneously transmitting musical knowledge, performance skills, cultural values, and artistic identity. Therefore, learning methods and regeneration systems become important aspects in maintaining the continuity of traditional musical practices.
One of the keroncong communities actively carrying out these functions is Orkes Keroncong KAKAS in Trenggalek Regency, East Java. Besides functioning as a performing ensemble, this community serves as a non-formal educational institution where children and adolescents learn keroncong music directly through regular rehearsals and performances. Unlike formal music education, learning activities in this community are conducted flexibly according to members' abilities and emphasize direct musical practice, demonstrations, ensemble rehearsals, peer tutoring, repetition, and continuous guidance from senior musicians. The learning process is also designed to create an enjoyable atmosphere that encourages young members to participate actively while gradually developing their musical competence.
The regeneration system implemented by Orkes Keroncong KAKAS extends beyond recruiting new members. It represents a continuous process of transmitting musical knowledge, technical skills, cultural values, and keroncong identity from senior musicians to younger generations. New members are introduced to keroncong through school-based recruitment, community rehearsals, and direct participation in musical activities. Through continuous interaction with senior musicians, younger members gradually develop both technical competence and a sense of responsibility for preserving keroncong as a cultural heritage.
Several previous studies have discussed keroncong learning and cultural transmission. Amelani and Handayani (2020) examined keroncong learning within the Keroncong Anak Jombang community, while Mahardika (2021) investigated peer tutoring methods in advanced keroncong classes. Asriyani (2019) analyzed enculturation strategies in the regeneration process of Orkes Keroncong Gema Kencana Banyumas, and Jiveko (2019) explored keroncong learning activities in a senior high school extracurricular program. These studies demonstrate that keroncong education contributes significantly to preserving traditional music.
[image: ]Lubbis et al., Journal of Sendratasik Education (2026)
https://doi.org/10.26740/vt.v1n1.p1xx-1xx


Nevertheless, most previous research has focused on either learning methods or regeneration separately. Few studies have examined how non-formal learning methods simultaneously support the regeneration of keroncong musicians within a community-based educational setting.
Although previous studies have contributed significantly to understanding keroncong learning and cultural transmission, they generally examine these issues separately. Limited attention has been given to the relationship between learning methods and musician regeneration within the same community-based setting. Moreover, few studies have analyzed these processes by integrating perspectives from non-formal education, behaviorism, situated learning, and ethnomusicology. Therefore, a more comprehensive investigation is needed to explain how learning practices simultaneously function as a mechanism for developing musical competence and sustaining the continuity of keroncong traditions.
This study addresses that gap by examining both learning methods and the regeneration system implemented in Orkes Keroncong KAKAS. The analysis employs three complementary theoretical perspectives. First, the concept of Nonformal Education proposed by Coombs and Ahmed explains how organized learning activities outside the formal education system can effectively meet community learning needs. process. Second, Behaviorism Theory developed by B.F. Skinner is used to analyze demonstrations, repetition, reinforcement, and direct practice that shape members' musical skills during the learning process. Third, Situated Learning Theory proposed by Lave and Wenger explains how learning occurs through participation within a community of practice, where newcomers gradually become full participants through legitimate peripheral participation. Furthermore, Bruno Nettl's perspective on cultural transmission provides a framework for understanding regeneration as the continuous inheritance of musical knowledge, values, identity, and cultural traditions.
Using a qualitative research approach, this study aims to describe and analyze (1) the keroncong learning methods implemented in Orkes Keroncong KAKAS and (2) the musician regeneration system that supports the continuity of keroncong traditions in Trenggalek Regency. The findings are expected to contribute to music education, ethnomusicology, and cultural preservation studies by providing a comprehensive understanding of how community-based non-formal education can simultaneously function as a learning environment and a mechanism for sustaining traditional music across generations.
The findings of this study are expected to contribute both theoretically and practically. Theoretically, this research enriches discussions in music education and ethnomusicology by demonstrating how non-formal learning, behaviorist learning principles, situated learning, and cultural transmission interact within a community-based music organization. Practically, the findings may serve as a reference for keroncong communities, music educators, cultural institutions, and local governments in designing effective learning strategies and sustainable regeneration programs to preserve traditional music.

2. METHODS


This study employed a qualitative research approach to obtain an in-depth understanding of the learning methods and musician regeneration system implemented in Orkes Keroncong KAKAS, Trenggalek Regency. A qualitative approach was chosen because the research focused on describing social phenomena, learning processes, and cultural transmission occurring naturally within the community.
A qualitative approach was selected because this study sought to obtain an in-depth understanding of learning practices and musician regeneration as naturally occurring social and cultural phenomena within the keroncong community. Rather than measuring variables quantitatively, the research emphasized participants' experiences, interactions, and meanings constructed during the learning process. This approach enabled the researcher to explore how musical knowledge, cultural values, and regeneration practices were continuously transmitted within the community.
The research was conducted at Orkes Keroncong KAKAS, Trenggalek, East Java. The primary informant was Jumali, the founder and instructor of the community, while supporting informants consisted of senior and junior members, including Nasa, Vira, Reyhan, Raihan, Amel, Vina, and Azam. These informants were selected purposively because they were directly involved in the learning and regeneration processes.
Participants were selected using purposive sampling based on their direct involvement in the learning and regeneration activities of Orkes Keroncong KAKAS. The primary informant was Jumali, the founder and instructor of the community, while supporting informants consisted of senior and junior members who actively participated in rehearsals and public performances. Their diverse roles enabled the researcher to obtain comprehensive perspectives regarding both learning practices and regeneration processes.
Data were collected through observation, interviews, and documentation. Observations were conducted during regular rehearsal sessions to examine learning activities, interactions among members, and regeneration practices. Semi-structured interviews were carried out with the instructor and community members to explore their experiences, learning processes, and perceptions regarding keroncong education and cultural transmission. Documentation, including photographs, videos, rehearsal records, and organizational documents, was used to strengthen and validate the research findings.
The fieldwork was conducted through repeated observations of regular rehearsal sessions, semi-structured interviews, and documentation of learning activities and musical performances. Interviews allowed participants to explain their experiences in detail, while observations provided direct evidence of learning interactions, rehearsal dynamics, and mentoring processes. Documentation, including photographs and learning records, was used to strengthen and verify the collected data.
The collected data were analyzed using the interactive model developed by Miles and Huberman, consisting of data reduction, data display, and conclusion drawing/verification. During data reduction, information relevant to the research objectives was selected, categorized, and organized according to themes related

to learning methods and musician regeneration. The organized data were then presented descriptively to facilitate interpretation, while conclusions were continuously verified throughout the research process by comparing findings obtained from different sources.
To ensure data credibility, this study applied source triangulation and technique triangulation. Source triangulation was conducted by comparing information obtained from the instructor and community members, whereas technique triangulation was performed by comparing data collected through observation, interviews, and documentation. These procedures enhanced the trustworthiness and credibility of the research findings.
The analysis was interpreted using four theoretical perspectives: Non-formal Education proposed by Coombs and Ahmed, Behaviorism Theory developed by B.F. Skinner, Situated Learning Theory by Lave and Wenger, and Bruno Nettl's concept of cultural transmission in ethnomusicology. These theoretical frameworks were employed to analyze the learning methods and regeneration system practiced within Orkes Keroncong KAKAS.
To enhance the credibility of the findings, source triangulation and technique triangulation were employed. Information obtained from interviews was compared with observational findings and documentary evidence to ensure consistency and trustworthiness. Data analysis was conducted continuously throughout the research process until meaningful themes related to learning methods and musician regeneration emerged.


3. RESULTS AND DISCUSSION
3.1 Results
The findings indicate that keroncong learning at Orkes Keroncong KAKAS is implemented through a nonformal educational system emphasizing flexibility, direct practice, and community participation. Learning activities are adjusted to the members' abilities rather than following a formal curriculum. New members acquire musical skills through demonstrations, repetitive practice, peer tutoring, ensemble rehearsals, and continuous guidance from the instructor and senior musicians.
The learning process begins with demonstrations in which the instructor performs musical patterns before members imitate them directly. During rehearsals, immediate corrections and feedback are provided whenever mistakes occur, enabling members to improve their playing techniques gradually. Repetition is consistently applied until members are able to perform musical patterns accurately and cohesively within the ensemble. In addition, peer tutoring plays an important		role,	as	senior	members	assist	beginners	in understanding instrumental techniques and ensemble coordination. Observation results also reveal that learning extends beyond technical	musical		competence.	Members	develop	discipline, responsibility, cooperation, self-confidence, and mutual respect through regular rehearsals and ensemble performances. The relaxed and enjoyable learning atmosphere (fun learning) encourages young members to participate actively while maintaining the musical
characteristics of keroncong.
The observation results revealed that learning activities were conducted regularly through ensemble rehearsals involving members of different age groups and musical abilities. Beginners

were introduced to basic keroncong instruments, including cak and cuk, before gradually learning more complex instrumental roles. During rehearsals, the instructor demonstrated musical patterns, corrected mistakes immediately, and encouraged repeated practice until members were able to perform confidently within the ensemble. This gradual learning sequence enabled participants to develop their technical skills while becoming familiar with the musical characteristics of keroncong.
The regeneration system implemented by Orkes Keroncong KAKAS is closely integrated with the learning process. Recruitment is conducted openly, primarily through schools where the instructor introduces keroncong music to students. Interested students are then invited to participate in community rehearsals, where they gradually become active members of the ensemble.
Regeneration occurs through continuous interaction between senior and junior members during rehearsals and public performances. Senior musicians provide technical guidance while simultaneously transmitting cultural values, musical identity, performance ethics, and a sense of responsibility toward preserving keroncong music. As members gain experience, they gradually participate in performances and eventually become capable of mentoring newer members, creating a sustainable cycle of cultural transmission within the community.
The regeneration process also involved continuous participation in community performances. Members who had achieved sufficient musical competence were encouraged to perform alongside senior musicians during public events. This participation provided practical experience and strengthened members' confidence while allowing them to experience their role as active contributors to the preservation of keroncong music. The findings indicate that learning and regeneration occurred simultaneously through continuous participation in community musical activities.
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Figure 1. Ensemble reherseal of Orkes Keroncong KAKAS members during the learning process.
Source: Researcher’s documentation (2025)
Figure 1 illustrates the ensemble rehearsal where the instructor, senior members, and beginners participate in the learning process through direct practice and musical interaction.

3.2 Discussion
The findings demonstrate that the learning process in Orkes Keroncong KAKAS reflects the characteristics of Non-formal Education proposed by Coombs and Ahmed. Learning activities are organized systematically outside the formal education system and are designed to meet the learning needs of community members. Rather than emphasizing academic assessment, the program prioritizes practical musical competence, cultural participation, and personal development. This flexibility enables participants from different educational backgrounds and ages to learn according to their individual abilities while contributing to the preservation of keroncong music.
Beyond developing musical competence, the learning process also contributes to character formation. Members gradually develop discipline, responsibility, cooperation, patience, and mutual respect through continuous ensemble rehearsals. These values emerge naturally because keroncong performance requires every musician to listen carefully and synchronize with other players. Consequently, learning outcomes extend beyond technical achievement and include social competence that supports both individual development and collective musical performance.
The instructional strategies employed by the instructor are consistent with B.F. Skinner's Behaviorism Theory. Demonstrations function as learning stimuli, while members' imitation of musical patterns represents behavioral responses. Immediate feedback, corrections, praise, and repeated practice serve as reinforcement that strengthens the learning process. Furthermore, the implementation of a fun learning atmosphere supports behavioral reinforcement by creating positive learning experiences. Enjoyable rehearsals encourage members to practice consistently, increase motivation, reduce learning anxiety, and reinforce desirable musical behaviors. Thus, reinforcement in Orkes Keroncong KAKAS is not limited to verbal correction but is also established through supportive social interactions and meaningful musical experiences.
The implementation of demonstrations, repetitive practice, and immediate reinforcement reflects the fundamental principles of Skinner's behaviorism, where learning occurs through observable behavioral changes strengthened by continuous feedback. However, the findings indicate that reinforcement in Orkes Keroncong KAKAS extends beyond technical correction. Positive encouragement, opportunities to perform, and supportive interactions between instructors and members function as social reinforcement that increases motivation and confidence. This suggests that behaviorist principles are adapted within a community-based learning environment where emotional support and social interaction contribute significantly to skill development.
The findings also support Situated Learning Theory proposed by Lave and Wenger. Learning occurs through direct participation in a community of practice where newcomers gradually move from legitimate peripheral participation toward full participation. Members initially observe rehearsals, imitate senior musicians, and progressively perform more active roles in ensemble rehearsals and public performances. This process allows musical competence to develop simultaneously with social interaction, collaboration, and community identity.
The findings also demonstrate that learning within Orkes Keroncong KAKAS cannot be separated from its social context.

Members acquire musical competence not only by practicing individually but also through continuous interaction with instructors and senior musicians during rehearsals and performances. Such interactions enable newcomers to gradually understand ensemble coordination, musical expression, and the cultural norms embedded within	keroncong	performance.	Therefore,	participation	itself becomes	an	essential	component	of	the		learning	process, supporting Lave and Wenger's argument that knowledge is constructed through active engagement in a community of practice.
From the perspective of non-formal education, the flexibility of learning schedules, participant-centered instruction, and the absence of rigid academic evaluation create an environment that accommodates learners with diverse backgrounds and abilities. Such characteristics enable Orkes Keroncong KAKAS to reach young people who may not have access to formal music education. Consequently, the community functions not only as a learning institution but also as a cultural space where traditional music is preserved through voluntary participation and shared cultural experiences.
From an ethnomusicological perspective, the regeneration system illustrates Bruno Nettl's concept of cultural transmission. Regeneration is not merely the recruitment of new performers but represents the continuous transmission of musical knowledge, cultural values, performance ethics, and keroncong identity across generations. Senior members function not only as instructors but also as cultural transmitters who ensure the continuity of keroncong traditions through daily musical practice.
The regeneration practices observed in this study also support Nettl's concept of cultural transmission, emphasizing that traditional music survives through continuous interaction between generations rather than through written documentation alone. In Orkes Keroncong KAKAS, musical knowledge, performance practices, and cultural identity are transmitted simultaneously through everyday rehearsal activities and public performances. This process demonstrates that cultural sustainability depends on active participation within the community rather than solely on preserving musical repertoires.
These findings are consistent with previous studies that emphasize the importance of community-based learning in preserving keroncong music. However, this study demonstrates that learning methods and regeneration should not be viewed as separate processes. In Orkes Keroncong KAKAS, both processes are integrated into a sustainable educational system in which learning activities simultaneously function as mechanisms for cultural preservation and musician regeneration. Consequently, the community serves not only as a performing ensemble but also as a non-formal educational institution that contributes to the sustainability of Indonesia's traditional musical heritage.
One distinctive finding of this study is the implementation of fun learning within the keroncong learning process. Rather than applying rigid instructional procedures, the instructor deliberately creates a relaxed, communicative, and enjoyable learning atmosphere to increase students' motivation. Such an approach is particularly important considering that most participants are children and adolescents who are more familiar with contemporary popular music than traditional genres.

From a behaviorist perspective, fun learning functions as an environmental condition that encourages positive responses during the learning process. Skinner emphasized that behavior is influenced not only by reinforcement but also by environmental conditions that increase the likelihood of desired responses. A supportive and enjoyable learning environment motivates members to participate actively, repeat musical exercises voluntarily, and maintain regular attendance during rehearsals. Consequently, reinforcement is not limited to verbal correction but also emerges through positive learning experiences that strengthen students' willingness to continue learning keroncong.
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Figure 2. Young musicians participating in a keroncong performance as part of the regeneration process.
Source: Orkes Keroncong KAKAS documentation (2025).

Figure 2 demonstrates that regeneration extends beyond rehearsal activities. Participation in public performances enables young musicians to strengthen their musical competence, cultural identity, and sense of responsibility toward preserving the keroncong tradition.
Participation in public performances enables young members to gradually develop a sense of belonging toward keroncong music. Rather than merely mastering instrumental techniques, members begin to perceive themselves as part of a cultural community responsible for maintaining traditional music. This process reflects Nettl's view that cultural transmission includes the inheritance of identity, values, and social meaning alongside musical knowledge.
Despite the successful regeneration process, several challenges remain. Increasing exposure to popular music and limited rehearsal time reduce young people's participation in traditional music communities. Nevertheless, Orkes Keroncong KAKAS responds by adopting flexible rehearsal schedules and enjoyable learning approaches without abandoning the musical

characteristics of keroncong. This adaptation demonstrates that cultural preservation requires innovation while maintaining essential traditional values.
These findings are consistent with Amelani and Handayani (2020), who reported that practical demonstrations played a significant role in keroncong learning within the Keroncong Anak Jombang community. Similarly, Mahardika (2021) emphasized that peer tutoring facilitated technical skill development through continuous interaction among learners. However, the present study extends previous findings by demonstrating that demonstrations, peer tutoring, repetition, and reinforcement collectively support not only musical learning but also the long-term regeneration of keroncong musicians within a community-based educational setting.
The findings imply that community-based music education provides an effective alternative for preserving traditional music in contemporary society. Learning strategies emphasizing participation, collaboration, enjoyable learning environments, and continuous cultural transmission may become a practical model for other traditional music communities facing similar regeneration challenges throughout Indonesia.



4. CONCLUSION


This study demonstrates that the learning methods implemented in Orkes Keroncong KAKAS are characterized by a flexible non-formal educational approach emphasizing demonstrations, repetitive practice, peer tutoring, ensemble rehearsals, and continuous reinforcement. These learning strategies effectively develop members' musical competence while simultaneously fostering discipline, collaboration, responsibility, and appreciation for keroncong as a cultural heritage. The findings indicate that the integration of Behaviorism Theory, Non-formal Education, and Situated Learning provides a comprehensive explanation of how learning occurs through direct practice, social interaction, and continuous participation within a community of practice.
Furthermore, the regeneration system implemented by Orkes Keroncong KAKAS extends beyond recruiting new musicians. It represents a continuous process of transmitting musical knowledge, technical skills, cultural values, and keroncong identity from senior members to younger generations through regular rehearsals, mentoring, peer interaction, and public performances. This process supports Bruno Nettl's perspective on cultural transmission, demonstrating that the sustainability of traditional music depends not only on preserving musical repertoires but also on maintaining active intergenerational participation within a living musical community.
The findings also reveal that learning and regeneration are inseparable processes within community-based music education. Effective learning methods not only improve technical musical abilities but also encourage the formation of social relationships, collective responsibility, and cultural awareness among young musicians. Consequently, the educational role of Orkes Keroncong KAKAS extends beyond teaching musical performance by creating

an environment where cultural identity, traditional values, and community participation are continuously developed through everyday musical activities.
This research contributes to the fields of music education and ethnomusicology by demonstrating that community-based non-formal education can simultaneously function as a learning environment and a sustainable mechanism for preserving traditional music. The integration of practical learning methods, collaborative participation, and cultural transmission observed in Orkes Keroncong KAKAS may serve as an alternative model for other traditional music communities seeking to strengthen musician regeneration while maintaining their cultural identity in the face of contemporary social change.
Nevertheless, this study is limited to a single keroncong community in Trenggalek Regency. Future studies are encouraged to investigate similar learning and regeneration models in different traditional music communities or regions, enabling broader comparisons regarding community-based music education, cultural transmission, and sustainable preservation strategies for Indonesia's traditional musical heritage.


REFERENCE


Amelani, L. R., & Handayani, E. W. (2020). Pembelajaran musik keroncong pada Komunitas Keroncong Anak Jombang Jawa Timur. Jurnal Pendidikan Sendratasik, 8(1).
Asriyani, N. (2019). Strategi enkulturasi dalam regenerasi Orkes Keroncong Gema Kencana Banyumas (Undergraduate thesis, Universitas Negeri Semarang).
Coombs, P. H., & Ahmed, M. (1974). Attacking rural poverty: How nonformal education can help. Johns Hopkins University Press. Creswell, J. W., & Creswell, J. D. (2018). Research design:
Qualitative, quantitative, and mixed methods approaches (5th ed.). SAGE Publications.
Denzin, N. K. (1978). The research act: A theoretical introduction to sociological methods (2nd ed.). McGraw-Hill.
Haryoko, S., Bahartiar, A. P., & Arwadi, F. (2020). Analisis data penelitian kualitatif: Konsep, teknik dan prosedur analisis. Badan Penerbit Universitas Negeri Makassar.
Jiveko, Y. S. (2019). Proses pembelajaran musik keroncong di SMA Negeri 2 Trenggalek tahun 2016–2018 (Undergraduate thesis, Universitas Negeri Malang).
Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. Cambridge University Press.
Mahardika, K. (2021). Metode pembelajaran tutor sebaya musik keroncong di Komunitas Keroncong Anak Jombang pada kelas lanjutan (Undergraduate thesis, Institut Seni Indonesia Yogyakarta).
Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook (2nd ed.). SAGE Publications.
Miles, M. B., Huberman, A. M., & Saldaña, J. (2014). Qualitative data analysis: A methods sourcebook (3rd ed.). SAGE Publications.
Nettl, B. (2005). The study of ethnomusicology: Thirty-one issues and concepts. University of Illinois Press.

Sanjaya, W. (2016). Strategi pembelajaran berorientasi standar proses pendidikan. Kencana.
Skinner, B. F. (1953). Science and human behavior. Macmillan. Sugiyono. (2018). Metode penelitian kuantitatif, kualitatif, dan R&D.
Alfabeta.
image4.png




image6.jpeg




image7.jpeg




image1.png




image2.png




image3.jpeg




image5.png




