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ABSTRACT: This study was motivated by the sustainability of the gambus music extracurricular program at MA Negeri 4 Jombang, which has been consistently implemented despite the demanding schedules of students as Islamic boarding school (santri) members. This condition reflects a learning process that accommodates students' time constraints while supporting the development of their artistic potential. Therefore, this study aims to describe the planning and implementation of the gambus music extracurricular learning program and to analyze its impact on students' interest, attitudes, and discipline in artistic activities. This study employed a qualitative approach with a descriptive research design. The data were collected through observations, interviews, and documentation. The research participants consisted of the extracurricular coordinator, the instructor, and students participating in the gambus music extracurricular program at MA Negeri 4 Jombang. Furthermore, the data were analyzed through the processes of data collection, data reduction, data display, and conclusion drawing, while data validity was ensured through triangulation techniques. The findings indicate that the learning program was systematically planned by establishing learning objectives, selecting appropriate instructional materials, applying demonstration and direct practice methods, utilizing gambus musical instruments as learning media, and conducting continuous evaluations based on students' learning progress. The learning implementation consisted of introductory, core, and closing activities, with an emphasis on collaborative musical practice. Although the program encountered several challenges, including limited facilities, differences in students' abilities, and the demanding schedules of santri, the extracurricular activities were implemented effectively. Moreover, participation in the gambus music extracurricular program positively contributed to enhancing students' interest in the arts, fostering responsibility and teamwork, and strengthening their discipline in participating in extracurricular activities.
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1. INTRODUCTION
Regency of Jombang is known as the "City of Santri" because it serves as one of the centers of Islamic education development in East Java Province. This designation is supported by the presence of hundreds of Islamic boarding schools (pesantren), which play an important role in shaping the religious character of the community while also serving as centers of educational development. In addition to religious education, students also require arts education as a means to develop creativity, appreciation, and expressive ability. Therefore, schools have a role in facilitating the development of students' potential through both intracurricular and extracurricular activities.
Extracurricular activities serve as a forum for students to develop their interests, talents, and skills outside of classroom learning activities. One activity that plays a role in developing artistic ability is the gambus music extracurricular. Gambus music is an Islamic-themed musical art form that combines elements of Middle Eastern culture with local Indonesian culture. In addition to functioning as a medium of entertainment, gambus music also serves as a means of cultural preservation as well as a medium for character formation through religious values, cooperation, responsibility, and discipline.
MA Negeri 4 Jombang is one of the madrasahs that actively organizes a gambus music extracurricular program. Most of the students at this madrasah are santri who have fairly demanding pesantren activity schedules. This condition has the potential to limit students' opportunities to participate in artistic activities. Nevertheless, the gambus music extracurricular continues to run consistently and is able to attract students' interest. This indicates that the learning process implemented is able to adapt to students' conditions while also supporting the development of their artistic competence.
Based on this condition, this study aims to describe the planning and implementation of gambus music extracurricular learning at MA Negeri 4 Jombang and to analyze its impact on students' interest, attitude, and discipline. The findings of this study are expected to contribute as a reference for the development of music arts learning, particularly in extracurricular activities within madrasah settings.

2. METHODS
This study employed a qualitative approach using a descriptive research design. This approach was selected because the study aimed to provide an in-depth description of the planning, implementation, and impact of the gambus music extracurricular learning program at MA Negeri 4 Jombang. The research was conducted at MA Negeri 4 Jombang. The research participants consisted of the extracurricular coordinator, the instructor, and students who participated in the gambus music extracurricular program. The participants were selected based on their involvement in the learning process to ensure that they could provide information relevant to the focus of the study.
Data were collected through observation, interviews, and documentation. Observation was conducted to directly examine the learning process, including the preliminary, core, and closing activities. Furthermore, in-depth interviews were carried out with the extracurricular coordinator, the instructor, and the students to obtain information regarding the planning, implementation, evaluation, and challenges encountered during the learning activities. Documentation was used as supporting data, including photographs of learning activities, instructional materials, and other documents related to the study.
The data were analyzed using the interactive model, which consists of data collection, data reduction, data display, and conclusion drawing. To ensure the trustworthiness of the findings, data validity was established through source triangulation and technique triangulation, thereby enhancing the credibility, consistency, and validity of the data obtained throughout the research process.

3. RESULT AND DISCUSSION
3.1 Results
MA Negeri 4 Jombang is an Islamic senior secondary school under the Ministry of Religious Affairs of the Republic of Indonesia, located on Imam Bonjol Street, South Denanyar, Jombang District, Jombang Regency, East Java, within the Mamba'ul Ma'arif Denanyar Islamic Boarding School complex. As the school operates within an Islamic boarding school environment, most students are santri (Islamic boarding school students). Consequently, both curricular and extracurricular activities are organized in accordance with the demanding schedule of boarding school life.
The Gambus Music Extracurricular Program was established in 2011 at the initiative of Mohammad Dhiyauddin and subsequently received approval from the school administration and the management of Mamba'ul Ma'arif Denanyar Islamic Boarding School. Since then, it has developed into one of the school's active extracurricular programs, supporting various school and community events. It has also produced an alumni ensemble known as Gambus Alfa Shollu, which has become the identity of the gambus music group at MA Negeri 4 Jombang. The program is supervised by Mohammad Dhiyauddin, S.H., as the extracurricular coordinator, and Mr. Arifin as the instructor, with eight active members from Grades 10 and 11. Practice sessions are held every Thursday from 1:30 p.m. to 2:30 p.m. in a rehearsal room located beside the school's volleyball court. The available percussion instruments, including the dumbuk, tam-tam, tambourine, and darbuka, remain in good condition. However, several melodic instruments, such as the oud guitar, bass guitar, electric guitar, violin, and keyboard, are damaged, requiring the instructor to occasionally use a personal keyboard during performances. Despite these limitations, the gambus music extracurricular program continues to actively participate in graduation ceremonies, haul commemorations, Islamic holiday celebrations, and community invitations. Its sustainability for approximately fifteen years demonstrates its important role not only as a medium for developing students' artistic talents but also as a means of promoting Islamic values within a pesantren-based educational environment.
Planning of the Gambus Music Extracurricular Learning
A. Learning Objectives
The findings indicate that the objectives of the gambus music extracurricular program extend beyond developing students’ instrumental performance skills. The program also aims to enhance students’ sensitivity to pitch, nurture their interests and talents, and foster character development through teamwork and responsibility. In addition, the supervisor and instructor expect students to be prepared to participate in competitions once adequate facilities and infrastructure are available. The instructor explained that group music-making promotes solidarity among students, while repeated practice not only improves musical competence but also strengthens collaborative habits. Therefore, the learning objectives encompass psychomotor, affective, and social domains, supporting Sanjaya’s (2016) view that learning objectives serve as the foundation for determining all other components of the instructional process
B. Selection of Learning Materials
Based on the interview findings, the learning materials are determined through discussions between the instructor and the students. Students are encouraged to suggest songs, which are then selected by the instructor according to their level of difficulty and performance requirements. The selected repertoire generally consists of sholawat, qasidah, and Islamic pop songs, including Sa'alu Linnas and Ya Munyati, which were being studied during the research period. For certain events, the learning materials are also adjusted to meet the requests of event organizers. In addition to song repertoire, students learn rhythmic patterns, namely Khaliji, Balladi, and Dehefeh, each consisting of three levels of variation. At the time of the study, students had mastered the Khaliji and Balladi patterns, while Dehefeh still required further practice. The instructional content also includes the study of vocal maqam as the foundation for performing sholawat and qasidah. The maqamat taught include Bayyati, Hijaz, Rast, Sikah, Saba, Jiharkah, and Nahawand, along with their respective melodic levels. These findings are consistent with Utomo (2017), who states that gambus music education develops not only musical skills but also students’ expressive abilities, discipline, and teamwork.
C. Learning Methods
The findings indicate that the extracurricular gambus music program employs a combination of demonstration and direct practice methods. The learning process begins with students singing together, followed by the instructor demonstrating instrumental techniques and vocal performance, after which students imitate and practice the material until they are able to perform it correctly. Different instructional approaches are applied depending on the learning material. For rhythmic patterns such as Khaliji, Balladi, and Dehefeh, the instructor first demonstrates each pattern, then students repeatedly practice it together through drilling until rhythmic coordination is achieved before continuing with individual practice. In contrast, vocal maqam instruction uses the call-and-response method, in which the instructor sings a melodic phrase and the students repeat it. The study also found that students’ prior musical experience influenced the speed of mastery; for example, one vocalist with previous experience in qira'ah learned the maqam material more quickly than the others. Beginners received separate guidance and intensive correction before joining the full ensemble. Throughout the learning process, no written scores, audio recordings, or instructional videos were used. Instead, instruction relied entirely on direct demonstration, listening, and imitation, reflecting the aural–oral tradition commonly found in traditional music education. The instructor also provided immediate feedback by stopping the practice whenever rhythmic or melodic errors occurred and correcting them before continuing. These findings are consistent with Sanjaya (2016), who argues that appropriate instructional methods play a crucial role in achieving learning objectives by accommodating both the characteristics of the learning material and students’ abilities.
D. Learning Media and Preparation
The findings indicate that the supervisor and instructor do not use formal instructional documents, such as lesson plans (RPP). Instead, they implement a simple instructional plan by setting a target of mastering at least two songs each semester, which is applied flexibly according to the students’ abilities. Before each practice session, students begin by reciting Surah Al-Fatihah together, followed by a vocal warm-up using the songs currently being studied. This approach allows the warm-up session to simultaneously serve as a review of previously learned material. Students are also responsible for preparing and putting away the musical instruments independently without direct instructions from the supervisor or instructor, reflecting the cultivation of responsibility from the preparation stage. The primary learning media consist of gambus musical instruments, although some are damaged, while the practice room is a relatively small former storage room. Despite these limitations, continuous coordination between the supervisor and instructor ensures systematic instructional planning. These findings support Sanjaya’s (2016) view that learning media and instructional preparation are essential components in achieving learning objectives.
E. Learning Evaluation
The findings reveal that learning evaluation is conducted continuously at the end of every practice session. The evaluation focuses not only on students’ final performance but also on monitoring their progress throughout the learning process by providing immediate feedback on song mastery, pitch accuracy, rhythm, and ensemble coordination. The instructor begins the evaluation by asking students about their understanding of the material. If any students have not yet mastered the lesson, the instructor repeats the explanation until the practice session ends, while other members assist their peers, making evaluation a collaborative process. In addition, students are occasionally permitted to take musical instruments to the Islamic boarding school for independent practice, provided that the instruments are not lent to others. Prior to public performances, evaluation is intensified through dress rehearsals, which serve as additional sessions focusing on performance quality, ensemble coordination, and synchronization without altering the regular practice schedule. As a follow-up, the instructor consistently encourages students to engage in independent practice, and their progress is reassessed in subsequent meetings. Although improvement is not always significant, this practice has proven effective in gradually enhancing students’ mastery of the learning materials. These findings are consistent with Sanjaya (2016), who argues that evaluation is an integral part of the learning process because it measures the achievement of learning objectives while providing a basis for continuous instructional improvement.
F. Challenges in Learning Planning
The findings indicate that the primary challenge in planning the gambus music extracurricular program is the limited availability of facilities and infrastructure. Several melodic instruments, including the oud guitar, bass guitar, electric guitar, violin, and keyboard, are damaged and have not yet been replaced because the school budget is currently prioritized for school building construction. The delay in procuring new instruments, which had been promised to students several years earlier, has indirectly affected their motivation to participate in practice, although they continue to attend regularly. Another challenge is the limited practice space, as the activities are conducted in a small former storage room, making movement difficult when all members practice together. Nevertheless, these limitations have fostered a strong sense of mutual support among the students. They frequently organize independent practice sessions with peers living in the same Islamic boarding school and occasionally borrow available instruments from the boarding school when members encounter difficulties mastering particular rhythmic patterns.
Implementation of the Gambus Music Extracurricular Learning
A. Preliminary Activities
[image: ]The preliminary activities lasted approximately three to five minutes and included students’ attendance, a collective prayer, and vocal warm-up for the vocalists. Students who arrived early casually interacted with fellow members and the instructor, creating a friendly and supportive atmosphere. The prayer was led either by the instructor, if present, or independently by the students, reflecting their responsibility and autonomy. The vocal warm-up was conducted using the songs being studied, allowing it to function simultaneously as a review of previous material. These activities fostered religious values, independence, and togetherness from the beginning of each session, supporting Sanjaya’s (2016) view that preliminary activities are intended to build students’ readiness for learning through apperception and motivation.
Figure 1. Preliminary Activities
B. Main Activities
The main learning activities integrated vocal training and instrumental practice. The instructor divided the students into two groups according to their roles: vocalists spent approximately ten minutes warming up and practicing vocal techniques, while instrumentalists reviewed previous materials or learned new ones before joining the vocalists for ensemble practice. A single song was typically repeated eight to ten times during one session because the one-hour weekly practice was insufficient for complete mastery in a single meeting. Throughout the lesson, the instructor continuously provided demonstrations, guidance, and immediate corrections for mistakes in rhythm and pitch. Although the atmosphere was relaxed, it remained conducive to learning, as students often responded to mistakes with lighthearted laughter followed by constructive assistance from their peers, reflecting strong teamwork and solidarity. The close relationship between the instructor and the students did not diminish the students’ respect as santri, illustrating the distinctive characteristics of music learning within an Islamic boarding school environment. These findings are consistent with Sanjaya (2016), who states that the main activity is the central stage for developing [image: ]students’ knowledge and skills through direct learning experiences.
Figure 2. Main Activities
C. Closing Activities
[image: ]The closing activities began with an evaluation of the practice session, followed by students independently organizing the musical instruments and cleaning the rehearsal room. The session concluded with a collective prayer and handshakes between the students and the instructor. These routines reinforced discipline, responsibility, cooperation, and respect for educators, in line with Sanjaya’s (2016) view that closing activities serve as a reflection stage that strengthens students’ understanding of the learning material.
Figure 2. Main Activities
D. Students’ Attendance and Participation
Of the eight active members, an average of seven attended each weekly practice, demonstrating a strong commitment despite their demanding responsibilities as santri and involvement in other organizations. Absences were generally due to participation in student organizations (OSIS), health issues, or religious activities such as IPNU and IPPNU, and students consistently informed the instructor through fellow members. Student engagement was also evident through their active participation in every stage of the rehearsal and their initiative to conduct independent practice with peers from the same Islamic boarding school outside the official schedule, demonstrating a strong commitment to the sustainability of the gambus music extracurricular program.
The Impact of Gambus Music Learning on Students’ Interest, Attitudes, and Discipline in the Arts
A. Impact on Interest in the Arts
The findings indicate that participation in the gambus music extracurricular program positively influenced students’ interest in the arts, particularly Islamic music. This was reflected in their regular attendance at rehearsals, active participation during learning activities, and their habit of inviting friends outside the group to observe or join the practices. As a result, the group became popularly known within the school as the “Gambus Geng,” demonstrating that students’ interest developed not only individually but also through social interaction. Interestingly, interest did not always emerge from the beginning; one participant admitted joining the extracurricular activity reluctantly, but after regularly attending the rehearsals, it became a source of enjoyment and relaxation amid the demanding routines of Islamic boarding school life. These findings support Slameto’s (2010) theory that interest is characterized by enjoyment, attraction, attention, and a willingness to engage in an activity. Therefore, the gambus music extracurricular program plays an important role in fostering students’ interest in the arts while enhancing their appreciation of Islamic music
B. Impact on Students’ Attitudes
The study also revealed that participation in the gambus music extracurricular program contributed positively to students’ attitudes, particularly in developing self-confidence, cooperation, and solidarity. However, regarding the understanding of the meanings of sholawat and qasidah lyrics, most students focused more on mastering melody and vocal techniques than on comprehending the messages conveyed in the lyrics. According to the extracurricular supervisor and instructor, these positive attitudes developed gradually through continuous practice, as reflected in students’ increasing confidence when performing in public and their stronger teamwork during rehearsals and performances. Students also voluntarily helped one another whenever a member encountered difficulties in playing an instrument or singing, demonstrating empathy and solidarity among the group members. Thus, although students’ cognitive understanding of Islamic lyrics still requires further development, the program effectively promotes positive character development. This finding is consistent with Azwar (2013), who explains that attitudes consist of cognitive, affective, and conative components, with the present study showing that the affective and conative aspects were more prominent than the cognitive aspect.
C. Impact on Students’ Discipline
The findings further indicate that participation in the gambus music extracurricular program positively influenced students’ discipline. This was evident not only in their consistent attendance but also in their responsibility for maintaining musical instruments, preparing rehearsal equipment, and organizing the rehearsal room independently without direct instructions from the instructor. Students also demonstrated discipline by practicing independently outside the official rehearsal schedule, using their free time in the Islamic boarding school to review learning materials with fellow dormitory members. Furthermore, the instructor occasionally allowed students to take musical instruments back to the boarding school for independent practice, provided that the instruments were properly maintained and not lent to others. This trust encouraged students to become more responsible for the facilities entrusted to them. These findings support Tu’u’s (2004) view that genuine discipline develops from self-awareness rather than merely from external rules or supervision.
D. Benefits Perceived by Students
The study found that students experienced various benefits from participating in the gambus music extracurricular program. These included improved musical skills, such as mastering rhythmic patterns and vocal maqamat, as well as social benefits through the development of cooperation, mutual assistance, and effective communication with fellow members and the instructor. Continuous interaction during rehearsals fostered close relationships, making students feel comfortable participating in every practice session. In addition, students regarded the program as an opportunity to develop their artistic interests and talents while also providing recreation amid their demanding academic and boarding school activities, without neglecting the Islamic values that characterize the madrasah environment. These findings are consistent with the objectives of extracurricular activities as stated in the Regulation of the Minister of Education and Culture of the Republic of Indonesia No. 62 of 2014, as well as the views of Sudjana (2017) and Wahjosumidjo (2018), which emphasize extracurricular activities as a means of developing students’ potential, interests, talents, and character comprehensively.

3.2 Discussion
The findings indicate that the gambus music extracurricular learning at MA Negeri 4 Jombang is implemented systematically despite the absence of formal instructional documents. Planning is carried out through the establishment of learning targets, the selection of materials based on students’ needs, and continuous coordination between the extracurricular supervisor and the instructor, ensuring that the learning process remains well-directed. These findings support Sanjaya’s (2016) view that learning objectives and planning provide the foundation for determining learning materials, methods, media, and evaluation to ensure effective instruction.
The implementation of learning is characterized by the use of demonstration, direct practice, drilling, and the call-and-response method, all of which are consistent with the characteristics of traditional music learning. These approaches enable students to gradually master instrumental techniques and vocal maqamat through listening, imitation, and repeated practice. This finding is consistent with Sanjaya (2016), who emphasizes that instructional methods should be adapted to the characteristics of both the learning materials and the students in order to achieve the intended learning objectives effectively.
The study also reveals that limitations in facilities and infrastructure did not become major obstacles to the sustainability of the gambus music extracurricular program. Instead, these limitations encouraged students to develop cooperation, responsibility, and independence through self-directed practice, peer assistance, and the effective use of available resources. This finding suggests that successful learning is determined not only by the availability of adequate facilities but also by the commitment of the instructor and the active participation of students throughout the learning process.
Finally, the learning outcomes demonstrate that the gambus music extracurricular program contributes not only to the development of students’ musical skills but also to the formation of positive character traits, including self-confidence, discipline, responsibility, and teamwork. In addition to serving as a medium for developing artistic interests and talents, the program also strengthens the internalization of Islamic values through the study of sholawat and qasidah. Therefore, the gambus music extracurricular program at MA Negeri 4 Jombang functions as an arts education medium that successfully integrates musical skill development with character education within the context of an Islamic boarding school.
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		The implementation of learning is characterized by the use of demonstration, direct practice, drilling, and the call-and-response method, all of which are consistent with the characteristics of traditional music learning. These approaches enable students to gradually master instrumental techniques and vocal maqamat through listening, imitation, and repeated practice. This finding is consistent with Sanjaya (2016), who emphasizes that instructional methods should be adapted to the characteristics of both the learning materials and the students in order to achieve the intended learning objectives effectively.
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