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Abstrak

Setiap mahasiswa perlu memiliki kemampuan untuk berpikir kritis. Salah satu cara yang dapat dilakukan
untuk mengamati dan mengembangkan kemampuan siswa dalam berpikir kritis ialah dengan menugasi
mereka untuk menulis evaluative annotated bibliography. Oleh karena itu, penelitian ini bertujuan untuk
menggambarkan bagaimana kemampuan berpikir kritis mahasiswa terefleksikan dalam tulisan evaluative
annotated bibliography mereka, dan bagaimana kemampuan berpikir kritis digunakan dalam menulis
evaluative annotated bibliography. Objek dari penglitian ini adalah 9 hasil tulisan evaluative annotated
bibliography mahasiswa dan subjeknya iglg di Kelas Extensive Reading A di UNESA.
Terdapat dua instrumen utama ygng da Bnjawab kedua rumusan masalah, yaitu
hasil tulisan mahasiswa ber i 4 i i Mesa Community College
bernama Summarize & Crj j cMclebihnya, wawancara juga
dilakukan oleh peneliti i il k melengkapi data yang
diperoleh dari kuesiong hilh digmalisis secara kualitatif
dengan menerapkan il b i i porisasian, pengkodean
& pengurangan, da i bahwa kemampuan
berpikir kritis mgh4 bliography mereka,
khususnya pada ingahwa mahasiswa
tidak hanya me tive annotation,
namun juga dal g mereka temui
selama menulis [

Kata Kunci: be

As one of the mos?# inking skills. One
of the ways to analy7% ) | to write Evaluative
Annotated Bibliograp! h e N Besdgrdents’ critical thinking
is reflected in their evaluateee ang W bibliografs d explort Ments use critical thinking
in constructing evaluative % bibliography. The objects of vere 9 students' evaluative

annotated bibliography writing results agd the subj ergthe 29 students in Extensive Reading Class A
in UNESA. There were two maifiii ts [l y t@ rescarglller to answer two research questions.
c n
oll&ge

First, the students' writing result y arize & Critically Analyze Paper
Rubric proposed by Mesa Co a questionnaire. Moreover, the
unstructured format interview was also used as the complementary instrument to support the data
obtained throu he stionnaire®t@ answer econd._r iy estion JIn addition, the data were
analyzed qualiiiijer}liv gsattéé Né g@rﬂ%fﬁﬁé reducing, and
interpreting & representing. The results showed that students' critical thinking #as been reflected in
their evaluative annotated bibliography writing, specifically in their summary and critical response
section. Moreover, it is also found that the students used critical thinking not only in developing their
evaluative annotation but also in finding the appropriate solutions to overcome the problems they
experienced while developing their writing.
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commonly defined as a higher thinking skill including the

INTRODUCTION capability of applying, analyzing, and evaluating. Cottrell
Critical thinking is considered as an important skill ~ (2005) defines critical thinking as a cognitive activity that
that has to be possessed by all levels of students, is related to how a person uses their mind. In line with it,

including the EFL students. Critical thinking is Epstein (2005) explains critical thinking as a skill to
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comprehend a certain topic and identify the logical There are many reasons why the students, especially
reasons about it in order to be convinced and result in a  those at the university level, need to develop their critical
better understanding. He also adds that when people are thinking skills. By possessing a good thinking skill, the
able to think through the context, they will be able to students will be able to make a critical analysis on a
have a better comprehension of what they are reading so particular issue and a logic decision in solving a certain
they can write more clearly and convincingly. In  problem by using logical reasoning (Pithers & Soden in
addition, critical thinking itself can be observed through Indah, 2017). According to Colley, Bilics, & Lerch
the way how a person identifies, evaluates, and draws a (2012), those who are in the higher education level such
conclusion of certain issues (Bohlander, 2010). as university must be able to think critically in order to be

There are several criteria of critical thinking proposed intellectually trained to participate in the real world. This
by some experts. According to Cottrell (2005), the main statement is in line with what Rashid & Hashim (2008)
criteria that critical thinkers must have are perseverance, explain about critical thinking; that is, having critical
accuracy, and precision. She explains it in further that the thinking skills can help the students achieve their
students can be considered as critical thinkers if first, academic success, especially those who are in the
they are able to pay attention to the detail infguation ivegmity level. The reason is that they will be able to get
found in the issue being discussed; bo grmagon and make a precise conclusion of
the implicit ones. Second, they ar they can think critically. Moreover,

trend and pattern; which means y possed i ti inking skills, the students will be
organize the information, anajyyz ble not ¢ a gertain case, but also evaluate
stated information found ifih i 3 ugl and construct their thought
carefully. The next, they ha te E y result in an in-depth
the same information r i
they do not miss anyt
same information obj
perspectives or pointsjo
accurate and in-depth d ers can do to analyze
to consider the conse§ f tl thinking development
argument; for example, sidey 5 - n evaluative annotated
a good idea in a certaiw i i the types of annotated
be a good idea in the otheNpasas [00%g bagfalled as the critical type.

Similar to the criteria .4y i can be defined as a list of
above, Paul & Elder (2006 tQ e og ac 1 y a brief explanation of the
thinker, students must possess atJea published ork (Ellison, 2010:55). The
are clarity, accuracy, precision, rele B depth, breadth, evaluative or al type of annotated bibliography

logic, significance, and fairness. Thef sta at (el the Atudents not only to describe and summarize
students should be able to provide cleaflinf he r found in the research works but also to
elaborating the details found in the issuu‘NEv 1 evaluation or comment on every study
and be ensured whether the information is true or not by =~ being analyzed (Capella University, 2008). In
providing the approﬂ W e ;m t ij m ated bibliography, the
believed that students Wi h c éxm& eg?ér c ur’ a tvane bibliography which

capability of making a fair and logical evaluation to a can be in APA, MLA, or CMS bibliography format,

case being discussed
it is believed that all
onsideration in helping
ghinking skills.

teria; those

certain issue by considering others’ perspectives. continued by writing the synopsis of the source
Furthermore, the students can also be considered that  consisting of the objectives of the research, the
they have developed their critical thinking skills when hypothesis, the proofs provided by the author, and the
they are able to make a critique on some particular issues result of the research (Braund-Allen, 2017). In
since “critiquing lies at the core of what has been called developing the synopsis or summary of the source, the
critical thinking” (Anderson & Krathwohl, 2001:84). In students should not only rewrite the important points
addition, Hunter (2014) mentions about critical thinking found in the source as what it is, but they have to write it
in his book that critical thinking should be reflective in their own words or by paraphrasing it in order to avoid
which means that critical thinkers must be the ones who plagiarism (James Cook University, 2014). Thus, it is
can think about the problems they face objectively and  believed that teachers can do this strategy to explore to
are able to find out the solutions to resolve the problems. what extent the students have used and promoted their

higher thinking skills since summarizing is also included
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as one of the strategies or products of critical reading in 2018 academic year, particularly in Extensive Reading

(Sadeghi & Seddigh, 2013). Class A, and explore how they use their critical thinking
The other reasons why writing evaluative annotated in writing evaluative annotated bibliography. Therefore,

bibliography can be useful to the students’ critical  the researcher seeks answers to the research questions:

thinking development are first, in developing evaluative 1. How is critical thinking reflected in the students’
annotated bibliography, the students are required to evaluative annotated bibliography writing?
summarize and paraphrase a certain research work, and 2. How do the students use critical thinking in
according to Wakhidah (2017), summarizing is included constructing  their  evaluative  annotated
as one of the stages of critical thinking. Moreover, bibliography?

Shabani & Abbassi (2011) consider paraphrasing as a

multifaceted skill and describe it as a complex task for =~ RESEARCH METHOD

the students since it involves the ability to think, read, Since the result of this study is expected to be in the
and write as well as a good knowledge of a language  form of a description, the qualitative research design was
structure in order to represent someone else’s ideas using ‘chosen to be used by the researcher to conduct this study.
their own words. This is in line with Walton (2Q@#who It wRggonsidered as the appropriate design to conduct this
inythis study, the researcher needed to

states that paraphrasing is also includ
critical thinking since, in paraphragg ow the critical thinking is reflected
ive annotated bibliography writing
rigical thinking skill to construct
d Eliography. It is in line with
tudy; that is, to give a total
is in the form of words

required to not only look up
unfamiliar terms but also findgo
or phrases that have the sag
the original ones.

In the university Igvd
generally started to be g i adi ' i d rm of numbers in order
Class since one of erstanding (Ary et. Al,
Extensive Reading Claj
a review of some
research, works such 3 s in Extensive Reading
based on their own intque g i S o a purposive random
UNESA FBS, 2015-20 : i Wudy, thus, the subjects
students' attitude towards\gisads A ea e gafsive Reading Class A in
usually assign the studentS he researcher chose these
containing the review of th¥ : ated bibliography was taught
since it is believed that the student Ve a deepe gcond, the students were asked to write
comprehension when they can org9 eir thought in ~ an evaluative fted bibliography as their final

the written form (Dorn & Soffos, 2R05). s, (e I nt, ghus, the researcher was able to get the data to
Extensive Reading Subject is also givefll to e n thefQond research question more effectively. In
Department students in UNESA, espec e ddjti subjects were also selected due to the

semester. lecturer's considerations regarding the conduciveness and

The explanation ab S i, ifl, estudin j iyati

the students' critical tumVErSimiNje Qéﬁst‘smiba aive Reading Class A in
and developed through their writing. However, even e State University of Surabaya. The researcher collected
though critical thinking is known as a common objective ~ the data approximately at the end of the semester and
among courses and one of the most important educational ~ analyzed it at the beginning of 2019.

goals, it has not been highly promoted in the evaluative There were two main instruments and one
annotated bibliography writing since apparently there are ~ complementary instrument used by the researcher to help
many students in Indonesia who do not have any idea  her obtain the data. First, the students’ evaluative
about what annotated bibliography is and how important ~ annotated writing result along with a rubric proposed by
an annotated bibliography is in the critical thinking skill Mesa Community College namely Summarize &
development. Moreover, since there is also a little study Critically Analyze Paper Rubric was used as the
investigating the students’ critical thinking in writing an instrument to analyze the students’ critical thinking in
annotated bibliography or research work summary, this their evaluative annotated bibliography writing. Second,
research is aimed to focus on describing the critical ~ the questionnaire adapted from Mesa Community College
thinking of the English Department students of UNESA  and Hunter (2014) was used to investigate how the

bibliography writing

n this clas

82



The Undergraduate Students’ Critical Thinking in Writing Evaluative Annotated Bibliography in Extensive Reading
Class

students use critical thinking in constructing their which allows the researcher selectively and subjectively
evaluative annotated bibliography. In addition, the  chooses the samples based on what is needed by the
researcher also conducted an interview as a  researcher in order to achieve the research objective
complementary instrument to complete the data obtained (Sugiyono, 2011 & Sharma, 2017). In this case, the
through the questionnaire. The following picture is the researcher chose the interviewee by considering the result
rubric used by the researcher: of the analysis on the students' evaluative annotated
bibliography writing with the rubric which had been

Summarize & Critically Analyze Paper

Rubric divided into three categories. Every category; those are,
Students’ Name the best, intermediate, and the last category was
Give & tick () for he student’s execution of the following elemens: following the directions, represented by 3 students, thus, there were 9 interviewees
strong summary with good use of author tags, analysis of purpose, audience, main ideas, style of . )
writing, and their opinion supported with ideas, reasons, and reflections in total. The researcher chose nine students from three
Following the Directions different categories as the representative of all the students
[Atleast 5 sentences ] in the Extensive Reading Class A. The researcher also
) ‘used the students’ answers towards the questionnaire as
::‘:;ZZ?:;;:?" — the ideration in conducting the interview and the last,
Inu’oduce;\:dzxil:\eﬁgs‘ er ragorded the entire interview in order to
%ﬁ%;‘f \ data was already on file and able to

Critical Response Section
Express the imp &rel of the source _ B
Express ion of the author’s purpose main ideas, style of writing.

Express your opinion (agrec/disagrec & why (strength & weaknesses)

Express how it affected you

Apalysis, the researcher was
doing qualitative research
those are, familiarizing &
ing, and interpreting &

Researcher’s Notes:

Regarding the exp
needed to answer the t
form of sentences in fhe ‘ tige result repeatedly in
bibliography writing re Moreqver. L flents' writing, then the
answer the second resed ; : e types of the annotated
answers and the sour 0 . i phy i c zgafcarcher will only focus
questionnaire and intervw Wat, in coding-reducing

In collecting the data \ghisais ’ 0 J shadghec students' writing result
the students writing results i ] ch did not meet the criteria

by the lecturer which had “gs . In the last stage; that is
lecturer. After all the students” Wwrijg ¢ collected, interpreting goresenting, the researcher interpreted

lquestion, the researcher

the researcher analyzed the student: ¢ of evaluative the result desc v, then presented the description of
annotated bibliography by using a rubri@l Th ear iticah thinking is reflected in the students'
described the students’ writing by [@etti e A% ive tated bibliography writing.

components of evaluative annotated bi b o find the answer of the second research

on Mesa Community College; those are, the summary question, the researcher was firstly familiarizing and

section which is COHSiﬂﬁi j info aN: i jujSH bt ionnaire by reading the

of the research work, ﬁéﬁgﬁagc i eg@r rra aﬁathering the ones that

consisting of the students’ evaluation towards the quality ave similar kinds of answers. Secondly, the data were

of the research work. coded and reduced, thus the researcher was eased in
While in the attempt to answer the second research analyzing it. The last, the researcher interpreted the data

question, the researcher distributed the questionnaires and presented an in-depth explanation of how the students

consisting of several questions investigating how the used their critical thinking to construct an evaluative

students use their critical thinking in constructing their =~ annotated bibliography. In addition, the researcher also

evaluative annotated bibliography. The researcher gave a analyzed the complementary data obtained from the

brief explanation to the students about the questionnaire, interview by using the same stages as how the researcher

thus, they were able to answer the questionnaire easier. analyzed the data from the questionnaire.

Moreover, the researcher conducted the interview with

some of the students in order to support the data that had

been obtained through the questionnaire. The interviewee

was chosen through a purposive random sampling method
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RESULTS AND DISCUSSION concluded that most students have developed the
summary section in their annotation since their summary
RESULTS was already consisting of the information about the

author, the context and publication, and the main ideas of
the research work. Moreover, they have used author tags
appropriately, thus, the readers will be eased to read their
annotation. In addition, they have restated all the

Critical Thinking in the Students’ Evaluative
Annotated Bibliography Writing

Regarding the first research question aiming to
investigate how the critical thinking was reflected in the
students’ evaluative annotated bibliography writing, the
researcher analyzed the students’ evaluative annotated
bibliography writing by using a rubric called “Summarize
& Critically Analyze Paper Rubric” proposed by Mesa
Community College. As stated before, this rubric was

important points in the research work by using their own
words and it was proved by the result of the plagiarism
check using Turnitin. The Turnitin result showed that the
level of similarity of each student’s writing was under
20%.
The other part of the evaluative annotation; that is, the
‘critical response section is considered as the one that
refled e students' critical thinking since in developing
udents need to express their evaluation
the source they use in the evaluative

chosen by considering that evaluative annotated
bibliography has the same components as a paper
summary and critical analysis writing; thogg
summary of the research work, and t
quality of the research work.
Based on the analysis done by,
rubric, it was found that all

There are at least 4 factors that
uage; those are the importance or
rcglowards their own work, the
esearch work execute their
djthe weaknesses of the
ee or disagree, and they
work affects them in
b results showed that
ready constructed their

were evaluative annotated b
all the writings already fol
evaluative annotated Rib
consisting of 5 sentg
annotated bibliograph
bibliography and the e

Since all the stud
annotated bibliography, t/™8
and the result of the
representative of the 29 gttt
parts where the students' c
in; the summary and the critica
to give a clearer explanation; t ) alysis'®

csponse section by using
e delivered their critical
ance and the relevance of

study, the way how the
deas, the author’s style of
e weaknesses of the research
oI the research work on their own

work, and ¥

the 9 students' writing results are Y ow: fud " ) £ rudents wh
. study or work® re only a n
The first thing analyzed by the researcher was whether y Or W were only a few studets whose

. . . i espgiase section was not complete since they onl
or not the students have written their evalfitiv ta d p 1 W ; t; compie Zs cek e}ftﬁ };
. . \% relevan resear rk wi
by following the direction. It has beerfime vance of the research work withou
. . . : v er aspects of the research work.
evaluative annotation is commonly n® of 45

sentences. Thus, the regult of the analysis ghowed thag all (s’ f itical Thinking in
the st ts al t i
: awiens arsy WY ViRrStAS-NeqRri-Strabayd. s
evaluative annotation; that is, at leaSt 5" sentenCes In one

annotation
In developing the summary section, the students

The Result of the Questionnaire

To obtain the data for answering the second research
question, the researcher decided to use two instruments;
questionnaire and interview. The questionnaire itself
consists of 10 questions in total and the questions are

should not only include the information about the author,
but they should also introduce the context and the
publication of the source, and the author's main ideas.
Moreover, they should rewrite the main points found in
the source by paraphrasing it and they are also suggested
to use the author tags in order to ease the readers in
reading the annotation. Therefore, the summary can be
considered as an important part in determining that the
students have applied their critical thinking in their
writing very well. Based on the analysis, it can be

adapted from Mesa Community College’s Summary &
Critically Analyze Paper Rubric and the theory of critical
thinking proposed by Hunter (2014).

The first question regarding how critical thinking is
used before the students start making their own evaluative
annotated bibliography; “What do you do before you
make your own evaluative annotated bibliography?”
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showed that all the students had some certain significance/relevance of the source based on the
considerations and followed a certain process in choosing conclusion they made.

the sources for their evaluative annotated bibliography. Next, the answers to the next question; “Do you
Most of them were used to check the relevance, the rank, express your opinion (agree/disagree) towards each
the credibility of both the sources itself, the author, and research work? Please explain your steps briefly” showed
the publisher, and also the novelty of the sources as their ~ that most of the students put their opinion towards the
main consideration before deciding whether or not the research work (e.g. the authors' statement, the
sources are good enough to be used in their evaluative  methodology used in the research, or the final result of the
annotated bibliography. They usually chose the ones research) while the rest did not. Many students stated that
(books, journals, articles, papers) which are relevant to the ~ before expressing their opinion toward the research work
topic of their own work. They also picked the ones that  in the comment section, they read the research work
have good rank by checking it on a website named carefully to understand the points of each work. After that,
SCImago Journal Rank. They considered work as a good they started to decide whether they agree/disagree with the
source if the work has Q1 or Q2 (high values) since it research work by considering the significance, relevance,
means that the work/source is credible and worthglPread W, or weaknesses of the certain ideas (e.g. the
and be used as a reference. Their ansyrers 4 the methodology used in the research,
that they only used the ones that havgffed; the research) they find. Moreover,

publishers. Moreover, they chose at they also added the reasons,
the ones that are from the lateg p tig . i e psuggestion regarding their
The next question is relaji ta ; whi e in @l comment section.
is about the kind of sourc at ] g i hat are the steps that you
make evaluative annotatgd
of the sources with gl : 7jesults in two different
students’ answers to thd pecificity. More than a
of them used books, aji . s dtated that they usually
and all of them already \ i ion  towa he strengths and the
The students’ answer i cading the whole or the

e weaknesses you have

you write your evaluat) a4 : in p3 e SuC the abstract or the result
Wes the source strong or
ment briefly using their

own words in writing
briefly” showed that
evaluative annotation by foll
an evaluative annotation. MYyas S i gagr’s who stated that they tried to
claimed that they have written Pn by using ind the str¢ ¢ weaknesses of the research work
their own words / they used parap P while restating by considering actors such as the significance, the

the important points found in the sources 1 e, te comprehensibility, the credibility, and the
The next question; "In constructing ifour S, 0 ity e sources, to be put into their evaluation in
how do you explain the significance/ cqll of e e tion later.

research work regarding your topic? Please explain your Regarding the next question; “Please explain what

steps briefly" showedU aiVéﬂie iite taﬁ = S)M lb ile constructing your
explaining their hi i S 5 S t egﬁxme ‘a g;yaThen, explain the steps
significance/relevance of each source by reading the that you do to solve the problems”, it was found that most
sources thoroughly to find the important points of the of the students found difficulties in understanding the
sources. More than half of the total students stated that  source/research works and in constructing their evaluative
they used to read certain parts of the source carefully and annotation. Moreover, some of them stated that they
try to identify the aim of each source. After the aim is usually experience some problems while trying to
identified, they compared and decided whether or not the ~ construct and organize their evaluative annotation;
source has similarities/ has the same purpose with their  regarding both the summary and the evaluative comment.
own work or their research interest. Not only considering They found it difficult when it comes to summarizing and
the aim of the research, but the students also considered  paraphrasing. Not only that, but there was also a student
whether the source can give any advantages or  who mentioned that she is often unable to find the
disadvantages to their own work. The last, they started  appropriate verbs to be used in the annotation. In addition,
explaining their judgment towards the the students' answers showed that most of them usually

solved their problem by re-reading the source until they

ore specific answers were
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get a better understanding, looking for the meaning of the results also showed that almost all of the students had
difficult words in the dictionary, searching the easier = written their evaluative annotation by using their own
source, and even keep practicing to write an annotation. words/paraphrasing it and it was proven by the results of
Furthermore, the answers to the last question; “Now plagiarism check on their writing using Turnitin. This
you have finished your own evaluative annotated means that the students had already followed the
bibliography. Do you use all the sources in your annotated condition of writing evaluative annotation as stated in the
bibliography in your own work?”” showed that most of the theory from Jamescook University (2014); that is, in
students used all the sources they have evaluated in their ~ writing the annotation, the students are not allowed to
annotated bibliography as the reference for their own rewrite the important points found in the research work as
work. Meanwhile, the rest stated that they used only some what it is, but they have to paraphrase it to avoid

of the sources considering the relevance of the source  plagiarisms.
itself with the topic of their work. The next, regarding how the critical thinking is
reflected in the students’ evaluative annotated

The Result of the Interview ‘blbhography, the researcher has matched the result of the

Since the interview was only used anal using the rubric that is consisting of the
complementary instrument, the questio aluative annotated bibliography with
were the same as the questions use i thinking. As stated previously, the
After the interview is conducted, already consisted of the summary

whether or not the students' ges in li iti i@n. Thus, it can be concluded

with their answers to the quglio . d , pking has been reflected in
analysis showed that t e summary is included as
igal reading (Sadeghi &

s been mentioned that

interview questions wer
questionnaire.
Due to the intervie

all the data obtaine cgfirding to Arnaudett &
convincing and complcia be used to ‘ | asad 1), paraphrase writing

research question; that Bince the students need to

thinking in construct * aimme” th il reading, and writing,
bibliography?” The re ith B¢ of language structure to
researcher has already dgllectg A o i using their own words. In

instruments; questionnaire 3
results of the questionnaire ang

ir summary section by

ates that paraphrasing also
critical thinking since, in
in line. paraphrasin¥ sidents must able to look up to the

definition of Weniliar terms and find out the
DISCUSSION oug words or phrases that have the same
The Students’ Evaluative Annotatefll Billli ¢ y ntext with the original ones.
Writing or@ the students’ critical thinking skill is

In this point, the rege rche; presents thﬁ results of.t also reﬂected in their critical response section; that is, the
discussion that answer ﬁe rj lﬁﬁra‘b\aygesem their evaluation
about how critical thinking is retégc‘relﬁ dents qg h works. The reason
evaluative annotated bibliography writing. why the researcher considers that critical thinking skill is
reflected in the students' critical response section is that
first, another term of evaluating is critiquing, critiquing is
one of the skills that need critical thinking in using it
(Anderson & Krathwohl, 2001). Second, the students
have developed their evaluation objectively and provided
the appropriate evidence to support their evaluation, and
the ability to make an objective evaluation and providing
the appropriate evidence in ensuring the validity of such

information belongs to the criteria of critical thinking
(Paul & Elder, 2006).

First, based on the results of the analysis on the
students' evaluative annotated bibliography by using a
rubric proposed by Mesa Community College, it was
found that all the students' writings belong to evaluative
annotated bibliography since all of them consisted of not
only the summary of the research work but also their
critical response towards the research work itself. It is in
line with the theory from Braund-Allen (2017) who states
that the evaluative type of annotated bibliography should
consist of both the summary and the analytical judgment
regarding the quality of the research work. Moreover, the
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To conclude this point of discussion, the results of the  also used by the students while they develop the
analysis on the Extensive Reading Class A students' summary section since summarizing belongs to one of
writing results show that the students' critical thinking the stages of critical thinking, specifically, it is
has been reflected in their writing of evaluative considered as the early stage of critical thinking
annotation which is consisting of the summary and (Wakhidah, 2017).
critical response section. The reason is that they have The last, the results of the students' responses to the
utilized their critical thinking in developing their  questionnaire and interview also showed that the students
evaluative annotation. It is in line with the theory from experienced different problems in constructing their
Bohlander (2010); that is, critical thinking can be evaluative annotated bibliography such as finding the
observed through the way how a person identifies, credible and relevant sources, understanding the authors'
evaluates, and draws a conclusion of certain issues. main points and vocabulary use, or giving/developing

critical comments on the quality of the sources. However,

The Use of Critical Thinking in Constructing  all of them were able to find and occupy the appropriate
Evaluative Annotated Bibliography

solution to solve their problems by themselves or by

In this point, the results of the questionngigg”and o the other parties. It is in line with the theory of
interview are discussed in order to agswer d) wyo states that critical thinking should be
research question; “How do the studg : iti i : iNmvolves thinking about problems at
thinking in constructing their hl i \ iew at once and it demands

bibliography?” Based on the guc/il i i i pd inda solution for it.

results, it can be concluded iRt ! E d iglabove, it can be concluded
started using their critical i g Ocgiltarted using their critical
sources to be writte or good sources and
bibliography. All of the [&ud S i the notation towards the
and followed certain p j thinking was also used
sources such as choosjg : i i 0 rgblem they found while

the topic of their own of Cl pi=a AL - ; . . bibliography and when
the source based on its

¥ they can do to solve the
not the rank is high andghe o®
of the research they

convinced themselves befyge decids

will use it as one of thd d ts’ evaluative annotated
thinking utilization as statedwy k& hg % by using rubric which aimed
critical thinking is usually used DY Pcops they wan

or need to be convinced about som®

0 answer esearch question regarding how critical
thinking is refl® the students’ evaluative annotated

Furthermore, the students were alsoputilizgng crit] ibig@mmaphyAwriting, it can be concluded that their critical
thinking in developing their summary el hiNQage isffMllected in their evaluative annotation which
the research work to be presented as({ghei luNg@e is the summary and the critical evaluation

annotation. The results of the questionnaire and interview towards the research work. It has been explained before

showed that almost gllgof she studentse jn Exteng S iting are included in the
waan: s v JRIVErSItaS-Ne eIt Surdbayd.: o' v
parts of the research work to result in a good summary inking. Moreover, evaluatilg is also included as one of
using their own words and present a logical and  the skills of critical thinking.

reasonable evaluation regarding the quality of the Furthermore, from the results of the questionnaire and
research work itself. The students' use of critical thinking interview that have been discussed before, it can be
in this process is in line with the criteria of critical  concluded that most of the students in Extensive Reading
thinking from the theory proposed by Cottrell (2005); Class A in UNESA were using critical thinking in
those are, perseverance, accuracy, and precision. It can be constructing their evaluative annotated bibliography
seen from how the students are having a tendency to read  started from when they searched for the good sources to
and reread such information for several times and able to be used in their evaluative annotated bibliography. Most
pay attention to detail information; both the explicit and  of them had some considerations and followed a certain
the implicit one, in order to make sure that they have process in the attempt to be convinced that the research
mastered the information being discussed and do not miss  works they chose were good enough and suitable for what
any important point. In addition, critical thinking was  they wanted. Moreover, critical thinking was also used by
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the students while they were constructing their summary
section and developing their critical evaluation of the
quality of the research work. In the process of building
their evaluative annotation, the students have showed
some behaviors that most of the critical thinkers have such
as having a tendency to read and reread the sources and
paying attention to a detail information which is explicitly
or implicitly stated in the text in order to have an in-depth
understanding, thus, they can result in a good summary
and evaluation.

The last, the students were also thinking critically in
finding and deciding the most appropriate solutions to
resolve the problems they faced while developing their
evaluative annotation. The students’ answers to the
questionnaire and interview showed that almogs
them were already able to identify the
what they have to do to overcome th
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