Genre-Based Approach As A Method to Build Students’ Critical Thinking

Genre-Based Approach As A Method to Build Students’ Critical Thinking in Comprehending
Narrative Text for Senior High School

Pesia Wanudya Barokatul Ummah

English Department, Languages and Arts Faculty, Universitas Negeri Surabaya
pesiaummah@mbhs.unesa.ac.id

Abstrak

Membaca teks naratif memerlukan kemampuan berpikir kritis guna memahami isi teks secara men-
dalam. Genre Based Approach (GBA) atau pendekatan berbasis genre adalah sebuah metode dalam
pengajaran bahasa yang memiliki empat tahapan, yaitu: BKOF, MOT, JCOT, dan ICOT. Dalam pengaja-
ran membaca, penggunaan GBA akan mendorong sigwa untuk memahami teks secara keseluruhan bukan
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plementation of GBA and how it

built students' critical thinking. Moreover, she collected the students' work to investigate whether the meth-

od was successflgn eneouraging stadents’ crigcgl thinking or eoggel_ikewise, ghe researcher conducted an
interview to des@ir nnl VSé'SSe! aSo gg‘é‘lallea u rra aThe observation
showed that the teacher implemented all stages in although there were some p#ints which were not

in line with the theory. The students' works showed that the students could answer the HOTS test especial-
ly for analyzing and evaluating stage. In addition, the interview result showed that the students felt the

teaching and learning process was interesting, enjoyable, and more comprehensive.
Keywords: reading comprehension, genre-based approach, students' critical thinking, narrative text.

INTRODUCTION

Indonesia’s government has high expectations in edu-
cation outcomes, especially for senior high school stu-
dents. It is indicated by the recent curriculum (2013 cur-
riculum) which requires that the teaching and learning
process should be student-centered. Moreover, there are
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six components of standard output competence that sup-
ported by this curriculum, they are creative, productive,
critical, independent, collaborative, and communicative.
Here, critical thinking takes a prominent role to create
independent learners, since it is related to how the learners
determined a decision by less relying on the teacher. Ennis
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(1996) explained that critical thinking is logical contem- will be appropriate for teaching the narrative text and
plative thinking that concentrated on determining what to building their critical thinking at once.
consider or execute. In a simple way, students should be All of those reasons attract the researcher to conduct
able to trigger and create a graphic (Aloqaili, 2011) in  research about how the teacher implements GBA to build
their mind for understanding something deeply by them- students' critical thinking. Firstly, it aims to examine the
selves. procedure that the teacher uses for applying GBA in the
In language teaching, critical thinking has a very im- classroom. Then, the researcher wants to know how the
portant role. It is really needed especially in comprehend- students' works toward the implementation of GBA in
ing a text, since it can encourage the students’ ability con- comprehending narrative text. The last, it will explain the
structing the knowledge, synthesizing the text content, and students' perception while GBA is applied in their class-
understanding the communicative purpose of the text. room for teaching the narrative text.

Unfortunately, building students’ critical thinking in com-

prehending text faces some obstacles such as the students’ RESEARCH METHODOLOGY

mental construct and cultural background because mental This research aimed to describe the genre-based ap-
construct and critical thinking accomplish a cgagCtive proa¥mas a method to build students' critical thinking in
function in comprehending when we cjggate g i ¢ ing Rarrative text for senior high school. In
with our knowledge (Shihab, 2011 ] tho@lscarch objectives, the researcher will

classes are chiefly proper for traing i i e arch, since the researcher wants to
to the various material and go i the phenomenon. According to
used (Ustiinliiog™ 1u, 2004 4Mut iti a research is appropriate to
might obstruct the learning or it can explain well the
ers. Based on this conditip nyto do something. In this
fostering students’ criticfilt g ) to conduct descriptive
prehending text is requ sed to describe the spe-
types that officially stajgp$ condition, or a cluster
high school. One of t
thinking to interpret it 1 it a senior high school in

this school since there

that has sequences of a en 1179 ! € cho
NSW, 2011). Here, Gen r0 g ac lements the genre-based

become an alternative myghad g i 1o’ RiiaaiagC text at tenth-grade stu-
thinking in comprehending i Djectives of research and re-

The genre-based approachyg ’ ad put describing the genre-based
developed for delivering a text type g Pased on its aod 10 build students' critical thinking in

type

approach as

social purpose, thus the interpreting s will be more comprehending Wve text at senior high school. The
focus on the whole of the text rather thaj its nce i of fAis study are divided into 2, they are the stu-
sentence (Lin, 2006). Furthermore, applifingjih . e d acher. The students are tenth graders from
based approach in language teaching essQl T CHgh- C ool, and they are consists of 36 students.
prehending text will bring many advantages. For example, Then, the teacher is an English teacher who teaches Eng-

Hyland (2003) stated U:ﬂli S r i érdiiss s b
enhance the students t ﬂgcr | gi i e S llsr(al ayarch, the researcher be-

learning objectives without changing the teachers' role in comes the main research instruments since she will collect
being the center of communicative practices. Moreover, the data in order to answer the research question. There-
applying genre can offer strongly beneficial word-based fore, the researcher needs other research instruments to
information in students' perspective since it can show how help her collecting the data as complete as possible. Here,
linguistic configurations connected with a specific text  the researcher will use field notes, recorder files, videos,
type so the students can differ it with other genres (Pal- and students’ works. According to Ary, et al (2010), field
tridge, 1996). Additionally, Breeze and Sancho (2017) notes are the supreme mutual way to gather the data. It is
examined that genre can integrate a passage into many a note that made by the researcher when she or he con-
areas instead of written work only, such as ethnography ducts observations or interviews, and it might be useful
and society, then the readers can explore the precise goal for completing the core data in the research (Ary, et al,
from the writer of the passage. Based on those advantages 2010). The researcher uses field notes for taking notes
of the genre-based approach, it seems that this method when observing the teaching and learning process in the

classroom, interviewing the research subjects, and scruti-
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nizing the students' works. Moreover, the researcher will will be formed of videos and field notes. In qualitative
take some videos while observing the process in order to  research, the data collected from the field usually need to
provide valid data from the field. She also plans to use be treated first, since they cannot be analyzed directly
recorder files during the interview section to record the (Miles & Hubberman, 1994). For the videos, the research-
data comprehensively. Furthermore, to optimize the data er will describe the videos in written from especially to

analysis, the researcher will use students' works and scru- analyze the teacher's way of implementing the genre-
tinize them for looking for how deep the role of the genre- based approach. Here, field notes will help the researcher
based approach to build their critical thinking. to create a complete description for the videos. Moreover,

The researcher will do non-participatory observation  the researcher will relate them with the literature review in
for answering the first research question. According to the second chapter to show whether the stages that the
Kothari (2004) observation is a method to collect the data teacher use are the same or not with the theories from the
where the researcher does her own investigation without  experts.
questioning the research subjects. The researcher will en-
ter to the classroom and take some videos and notes to

Secondly, the researcher will collect the students'
worksheets in order to scrutinize their work and examine
observe the way the teacher teaches and how the ggffents' the genre-based approach roles in building their
activity during the teaching and learni not. Moreover, by scrutinizing the stu-
intervening the process at all. The rcher will know the pattern of stu-

from this process will describe en she can decide whom students
ments the genre-based approggh i iti i i jeRts.

thinking in comprehending jilra ‘ i r 1 analyze the recorder files
the first research question. ch question. However, one
question which is the stydd tative research data is the
of the genre-based apprglch e to process the data be-
their classroom. The res 1 e researcher will make
to check whether this jn¢ "R [ s4lt is needed to transfer
struct critical thinking d ’ - i Furthe@@®re, the researcher will
question, the researcher ) ptions, or it is usually
interview for supportin i ) i 1vitydef done by giving certain
In a semi-structured inter Wponses in order to speci-
some open-ended questio S hari, 2004), thus she can
added during interviewing tI ®m with the literature review
Crabtree, 2006). Thus, the reX ggfudents' responses toward the
tions related to the implementafion od Benre-based implementd he oenre-based approach for teaching
approach for building students' cr nking in com- narrative text 1114 assroom.

prehending narrative text in this class. T ions e
addressed for some of the students, howdlller, {lli -

ed, the researcher might add other questi tRl tO\ghe DISCUSSION

research objectives in order to get detail information from

the research subjects. 2 ﬁ SN ﬁl{g i b e-Based Approach as
structured interview mmﬁ‘ﬁr tg& te qlé ma aﬂCritical Thinking in
research question. Moreover, the data also answered the omprehending Narrative Text for Senior High
third research question about the students' responses when  School

they are taught with this method for comprehending narra- The Genre-based approach is a teaching method that
tive text since the questions which addressed for the stu- developed for delivering a text type or genre based on its
dents will be focused on exploring their responses toward  social purpose, thus the interpreting process will be more
the genre-based approach in their classroom. focus on the whole of the text rather than its sentence by

There will be three data which can be collected in this sentence (Lin, 2006). In Indonesia, the stages of the genre-
research. Those data are from the observation in the form based approach were already adapted to the 2013 curricu-
of videos and field notes, students' works in the form of  lum by following the theory of Hammond (1992). He stat-

students' worksheet, and the interview in the form of rec- ed that there were four stages of the genre-based ap-
orded files. proach; Building Knowledge of the Field (BKOF), Mod-
Firstly, the researcher will analyze the observation da- eling of the Text (MOT), Joint Construction of the Text

ta in order to answer the first research question. The data (JCOT), and Individual Construction of the Text (ICOT).
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When the implementation in the classroom and the
Hammond (1992) stages of the genre-based approach
were compared, it showed that the teacher already did all
stages although the implementation was not totally in line
to Hammond's. Besides discussing the flow of teaching
and learning process based on the genre-based approach
stages, the researcher also explained the critical thinking
value which appeared in each stage. The analysis of criti-
cal thinking value used a rubric written by Allen (2014)
who stated that the value of critical thinking consisted of
five criteria; explanation of the issue, evidence, influence
of context and assumption, students' position, and conclu-
sion and related outcomes. In addition, the further anal-
yses genre based stages and critical thinking value were
explained below:

a. BKOF Stage: this stage appearegyin tj
ing. The teacher used this s tg
dents' knowledge through in,
She guided the studentg tq
of narrative text suc i
structure, grammar, b0
tion of BKOF stggd
process showed fEnd
theory. First, bdl on
showed that BKQF d
se elements; the ext 1n the cu
perience, control § “ ?
of grammar. N € 5
this stage by expw
neric structure of \asadd
board to emphasize S8
teacher had distributed
she directly gave compreliendig ions which
belonged to MOT stage. Per, the teacher

next stage. This activity could be done by asking

item was showed when the teacher used Malin
Kundang which was a familiar story and directly
could be analyzed to find the proof in the story.
For example, when the teacher told that one of the
narrative text parts was called complication which
contained a conflict or more, the teacher could
show the evidence which part of Malin Kundang
story that showed the beginning of the conflict.
Therefore, the teacher could show how to analyze
and give the evidence at the same time, although it
was not comprehensive enough since the teacher
did not complete it by relating the story into a cul-
tural context.

. MOT Stage: this stage also appeared in the first

meeting, although the transition between BKOF to
stage seemed unclear enough since the
inserted the part of MOT in BKOF
hematic structures, telling the so-
goc features, etc. However, the
t in MOT stage. Probably,
signal that the teaching and
inued to the next stage.
Telaga Warna, and she
y one to the students.
egitation of MOT was not
he theop ¢ the teacher did semi-

| ¥ided the class into four
D gac o1 group, then she asked
Whe group. It seemed that
dagle the students were quiet
he 9SKTN Cr they have questions or not

b e gy’ cness when the teacher gave
then ans. Moreover, the teacher conducted
the MO without delivering any general el-

should guide the students to undefiytan tex engs of MOT, such as identifying the language
the surface area before giving thofl qudsiti ea or generic structure in Telaga Warna story.
the students had adequate info iy 4l do er directly asked the students to compre-

hend the text by giving some questions related to

the students wlui]tl 5 ‘git 'thN rje Sm b&éﬂ ere arranged gradually
story or scannin vm agc eg e 0 sEAt ya, finding the implicit in-

laries, grammar pattern, etc. which appeared on the
text. On the other hand, based on the critical think-
ing value rubric, this stage fulfilled two criteria
which were the explanation of issue and evidence
on milestones level. The explanation of the issue
was stated clearly when the teacher already stated
clearly that they would discuss the narrative text.
She also supported her statement in the beginning
by focusing the discussion only about this topic.
Furthermore, the teacher enlightened some special
terms which often appeared on narrative text anal-
ysis such as orientation, complication, orientation,
conjunction, past tense, etc. Moreover, evidence
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formation up to the question which required rea-
soning to answer such as relating the content of the
story toward the real-life condition. Here, the stu-
dents seemed that they started to be able in analyz-
ing and evaluating a story and it showed a good
movement of HOTS of the students which proved
by their various answer such as in deciding the
moral value of the story. Unfortunately, the teacher
did not guide the students which one the best an-
swer for the questions, therefore the students had
not a grim answer. She only emphasized that dif-
ferent answers were normal because each student
had a different point of view. The critical thinking
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value of this stage was fulfilled two criteria, they d. ICOT stage: it also appeared in the second meet-
were the influence of context and assumption and ing. In the ICOT stage, the teacher role was zero
students' position. In the influence of context and since she let the students fulfill the task individual-
assumption, this teaching and learning process was ly. This activity was also in line to Hammond
in milestones level since in MOT stage, where the (1992), where the teacher gradually decreased her
students expressed their idea of the story's moral role in guiding the students, thus they could con-
value, the ideas were different each other, and they struct a text independently. However, the teacher
did not claim that theirs was the right one. They also passed the individual constructing step in the
could receive it since each group provided the an- lesson plan. The teacher gave the individual task to
swer by using logic reason. However, the discus- the students after they did group work. The critical
sion of those different assumptions did not explore thinking values of this stage were as the same as
deeper because the teacher did not explain any lim- the JCOT stage, they were the explanation of issue
itation for the students' answer, therefore all an- and conclusion and related outcome. For the ex-
swers were considered as correct. Likewise, in stu- ‘ planation of the issue, this stage also got the cap-

dents' position criterion, this stage was Qg#fnch- one level since the teacher clearly gave the in-
mark level, since the students
spectives in analyzing the

at the students would do in this stage.
stage got the milestone level in con-
and its relevance in real i ed outcomes criterion because of
their opinion in a simpje in the ICOT already better than
exploration and detcyilin g o f the students could make a
the most correct. br and more specific expla-
JCOT stage: it
was a good deci i % ofitical thinking value not
viewed the prevy earning process but also
the teaching anjy ould be done by the
this review proihs [ ] stated the assessment process
whether the stude hould fulfill contextual
the next stages. O it C i encing, applying, com-
teacher divided Mﬂ : sed on those criteria, the
the teacher already\ysiadd g ] ¢ ppclagfroom was fulfilled 4 of 5
Hammond's theory, 1 i
constructing activity 3
group. However, the teac

ent should have a relation to
t not do so. rea bowed when the teacher brought Indo-

In the lesson plan, the first 3% pof JCOT stage nesian I8 tories as the assessment instrument
should be summarizing a narrativjtex he - thaclassroom. It brought a relation between the
dents' own words which set in fi ) asiff@mpetence and the students' real life as In-
The teacher passed this step in t line

and preferred to directly give the group test in the b. Experiencing: the assessment should be focused
second meeting l i Si i “N rt Sﬂ j B iogmor creation. It was indi-
values of this stUﬁ Ver tagh eg e t ﬁ aayaarious questions based
sue and conclusion and related outcomes. The on Bloom’s taxonomy. The questions aimed to ex-
teacher provided a clear explanation about what plore students’ ability in answering the questions
the students would do in this stage. Thus, this stage with in-depth understanding.

got capstone level since the students also complet- c¢. Communication: the assessment should be able to
ed the teacher's instruction very well. It was indi- relate the basic concept to the new one. The teach-
cated by how the students worked in a group. They er asked the students to analyze a paragraph of a
could optimize the time allocation by dividing the story based on the knowledge that they get. More-
role of each student. Moreover, in conclusion, and over, she preferred to use different text for each
related outcomes, this stage got the milestone level session, thus the students could practice communi-
since the students were able to provide a conclu- cating the concept from the teacher to the new
sion but they tended to oversimplified the reason. problem that they faced.

Therefore, a clear explanation of their answer d. Transferring: the assessment should be able to
sometimes was still inadequate. transform the knowledge that the students get in
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the classroom to the real life one. Some questions in number 2, analyzing the character of the story

in the assessment instrument asked the students to which showed by their answer in number 3, and

find the correlation of the story's content to their deciding the part that showed the beginning of

real life. complication in a narrative text which showed by
Showing at the genre based stages written by Ham- their answer in number 4. Moreover, in evaluating
mond (1992), the critical thinking value rubric assessment stage the students also performed good answer
written by Allen (2014), and the HOTS assessment crite- and supported their answer using logic reason.
ria by Widana (2017), it could be concluded that overall For instance, in number 6 they could express their
the teaching and learning process was implemented all the disagreement with the grandmother's character
stages of the genre-based approach although the imple- and provide a clear argument to complete it.
mentation was not as the same as the lesson plan, fulfilled Likewise, in creating stage especially in number
the critical thinking value in milestones level, and fulfilled 9, the students could find the missing part of the
the assessment HOTS criteria. story thus they could predict what would happen

if a plot was deleted from the story. Additionally,
e students from this group showed an awesome
ough there were some trivial mistakes
r such as they write "I'm not agree"

The Students' Work after the Implementatiog
Genre-Based Approach to Build Sgndeg
Thinking in Comprehending Narr,

High School agree or do not agree". However,
Lau (2009) enlightened cgti 1 gould be annulled since it did
take part in thoughtful and 4 ! hq@@concept of their answer.

capable to think undoubted
the capability of studen
Bloom's taxonomy whi
Bloom's taxonomy con
membering, understangin
ing, and creating, how!
on three last stages o

performance): it showed
ain problem in explain-
their answers were lack
, they had a problem in
distributed on number
Je, it showed the perfect
3 one where the students
Widana (2017) stated t 2 ! idd of a certain paragraph.
ing was the core stage o ‘ number 2 and 3 were to-
be done by high order thir\psiges Wlecsca Maceilgty could not find the im-
the researcher provides twd i d analyze the grandmother
Overflowing Pot and The C i 3 ing stage which belonged to
JCOT and ICOT stage which cQmple ome ques- 8. they could perform better rather
tions. The questions were created t0 C students’ crit- than a8 P stage. It seemed that they already

ical thinking ability in comprehending tfkt, tig#r@fore ghe ndgkstood the concept, but they had difficulties
arrangement of the questions was based fih B s in oring it deeper. For example, in question
onomy. There were 10 questions which j . B 7, they could answer that it was not rele-

lyzing (1-4), evaluating (5-8), and Creating (9-10). vant, but they did not support it using a specific
In analyzing the st : r i creating stage number
some of the students’ ﬂmﬁf &itﬁgnneg e riognnﬂmaange the conflict, how-
during the teaching and learning process. Therefore, in ever, they tried to change the resolution. It seemed
JCOT stage, the researcher took two groups which that they misunderstood between the change of
showed high and low performances, while in ICOT the the conflict and the change of resolution.
researcher took four students who belonged to high, me- b. ICOT
dium, and low performance. 1) Student M (high performance): The result of
a. JCOT student M showed that she almost could an-
1) The fifth group (high performance): it showed swer all questions correctly. It indicated that
that they could answer each question correctly by she could pass the analyzing, evaluating, and
using a clear concept and a good flow of thinking. creating stage well. The trivial errors appeared
For example, in analyzing stage they were able in on their grammar, but their flow of thinking
deciding the main idea of a paragraph which was good, therefore it did not change the
showed by their answer in number 1, finding im- whole idea of their answer. In analyzing stage,
plicit information which showed by their answer Students M got difficulties in number 2. It
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3)
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seemed she already understood the concept of prominently appeared on creating stage while
resolution which indicated by her answer analyzing and evaluating ones were better. In
“Paragraph 6, it shows how the problem analyzing stage, especially for number one, his
solved”. She stated that resolution was a part answer was correct but it was still incomplete.
which showed how the problem solved, it was He was correct that the main idea of the para-
correct, but the resolution did not begin in this graph was the crocodile received the Dayak's
paragraph, that was why she probably had dif- offer, but it was still an incomplete answer.
ficulties in this number. Furthermore, in eval- Moreover, the incomplete answers also ap-
uating and creating stages, student M per- peared in other numbers such as number 3 and
formed better rather than in analyzing one. 4.Besides, he also tended to do not support the
Student M's grammar was also quite good alt- answers by a clear explanation. In evaluating
hough she tended to use simple present tense stage, it seemed that he did not have a serious

problem. However, he still needed to practice
more in creating stage which indicated by his
answer on number 9. Another example was

ahowgd by Student F. Based on his answers, it
i pncqQihat he still needed supplementary
e optimize his critical thinking abil-

a e quly finished 3 of 10 questions.

e o information, there were on-

s i 5 class who face the similar

0l od mbers blank) to Student
ci cher took his result as

a is category. Student F

tigns in analyzing stage

e S blank. Surprisingly, it

wered the questions by

on the story directly,
w correct grammar and

bagfoint was not on copying

while the questions were provided in the sim-
ple past tense. However, it did not change the
whole idea of her answer, therefore itg
annulled. In number 9, stu
vide a good and com

number. In the last
the creating stage,
which part that
therefore she cq
over, the ansye
relate it to
Dayak Vs.
ry in our co|
Student A
that she had
her answer
she tended to
She had a god
but she preferr es, but it was on his ability
was indicated by ght sentences on the story

% T , . L
5, and 9 where she dequate d to the questions. It indicated

explanation although th® 0 answer them ady analyzed both of the story and

was correct. For instance in n be e quest1ons carefully before writing his an-
she knew what resolution w

mine it, but she did not state' f the students' work both in JCOT and
answer sheet. In the last number which asked ICOT, showed that their work was consisted of analyzing,

e e WIVELSIEAS NegatiSurabdyd =

enough. She could create a new conflict based a. Analyzing: the students are not only completing
on her own idea and provide the correct part the task by rewriting the statements in the passage
which should be changed. It showed that she but also knowing the reason why the answer
understood which part of the text that showed should so. Thus, they are more critical in compre-
the conflict. In addition, this category also had hending the passage. Based on the students' result,
a problem in using grammar correctly alt- the three categories of students' performance
hough it did not obscure the whole concept of showed good development in this stage. It was in-
their answers. dicated by they could answer the question com-
Student I and F (low performance): it showed pletely and correctly mostly in all questions of ana-
that the students still had some problems in lyzing. It seemed that they had a good flow of
their critical thinking ability with different thinking thus they could produce a clear and cor-
level of difficulties for each. For example, rect answer and support it by logic and specific ar-
Student I's answer showed that his problem gument. The lowest students' performance of this
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stage mostly appeared on number 4 even a student
from the low-performance category left this num-
ber with no answer. The students seemed still had
difficulties in deciding the exact part of a text
which showed the beginning of orientation, com-
plication, and resolution. Therefore, the teacher
needed to provide more enrichment for the stu-
dents.

Evaluating: the students can evaluate the argu-
ments of the passage's writer and criticize them
based on its validity and reliability. The students
can provide the evidence in order to support their
evaluation of a passage. Based on the students' re-
sult, the three categories of students' performance
showed good development in this stage.
cator in assessing the answer w
previous stage, and it show:
had a little bit problems in
son or producing congple
flow of thinking ag
were good. Neverthg
who still had a pgoll
evaluating the c
into real life. Mo
to the low-perfopm3
ficulties in this 4
blank. Here, the

dents' understanqaao b idin O

or remodeling es%n

low score in this st\gs

Creating: the stude ?1SQusho WV

tivity in developing Nygs M :
condition by themselves. hig there were
some students who showed performance in

number 9 and 10. All of them bel@ngedgio
and low students' performance c@iegolll.

stage definitely was the most ¢

Bloom's taxonomy, therefore it was possible if

e o AR IVEESITAS. NogatiStutaliay

eration for the teacher on evaluating providing a
better technique to encourage students' ability in

this stage.
In short, it could be seen that the students already had
a good development in analyzing and evaluating stage
even though they still needed more practice in creating. It
was stated above that critical thinking was started on ana-
lyzing stage and its core was on the evaluating stage.
Therefore, it could be concluded that these students' works
already fulfilled the building critical thinking process in
comprehending narrative text, especially for senior high
school. Moreover, it was expected that starting from good

edi
in,
ag >
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performance on analyzing and evaluating stage, it would
lead the students to perform better on creating.

Students' Responses toward the Implementation of the
Genre-Based Approach to Build Students' Critical
Thinking on Comprehending Narrative Text for Sen-
ior High School

The genre-based approach commonly known as a
method which created for teaching writing (Martin, 1999
in Jones and Derewianka, 2016), however widely spread
in English language teaching and brought progressive
effect on this field (Derewianka, 2003) including reading
field. Based on the interview result the students felt the
method used by the teacher in two recent meetings was
from the teacher's usual method. Fortunately, the
positively toward the implementation

ative text. They said that it was
d more comprehensive.

ngllr, the recent two meetings
ble because the teacher's
ops since the teacher gave
bt the students to be ac-
e in the whole of teach-
Ongition was in line to Hy-
re-based approach can
to take part actively in

il
_gutly)y
s

yhe stated that the
1ves widifout changing the teach-
communicative practices.
ed that she thought the
was more comprehensive

Hse g’ and discussed deeply.
In addr gching reading comprehension usually
faced some proWEEE® such examined by Graham (2004)
ts' have some common difficulties in read-
ion for instance: in applying their schema-
rpreting the words, lack of vocabulary

stu
pri

size, fluency, technique that apply for reading and meta-
e similar passage struc-
ld minimize the prob-
em through applying the genre-based approach since the
students responded that overall they could finish the test
well, but a student responded that his difficulty was on
lack of vocabulary, another student had problem with time
management which related to fluency, and another one
was about the type of the text.

Discussing the critical thinking ability through imple-
menting the genre-based approach, it seemed that the stu-
dents realized that the teaching and learning process was
set differently. It was showed on their answer when the
researcher questioned their impression during finishing
the task. They felt that the questions were dissimilar and
more challenging. They did not think that the questions
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were difficult because in their opinion the questions which answering the questions. In general, the students were
consisted of grammars were more complex rather than the well-developed in analyzing and evaluating stages, and
recent task. It was in line to Widana (2017) who stated they needed more practice and further treatment for
that the main point of critical thinking test was not on its developing the creating stage.

difficulty. He explained that a question which asked the In addition, the students' responses through the
students to translate a word could be difficult when the implementation of the genre-based approach in their
students unfamiliar with it, but it did not belong to the classroom were good. They felt that the teaching and
critical thinking question. A critical thinking question learning process was interesting, the explanation was
should focus on exploring the students' way of thinking by =~ more comprehensive, their understanding was better, and

integrating their background knowledge to the new one. they enjoyed the test although it was more challenging.
Furthermore, the success of building critical thinking However, they also faced some difficulties especially
also showed when the students asked about the most diffi-  related to difficult words and time allocation.

cult question based on their perception, mostly they an-
swered it was number 9 and 10. In addition, both of the
questions were set by the creating stage in Blogg d some suggestion which was intended to the
onomy, thus it belonged to C6, the mgst djd ts, and the further researchers in order
However, according to Widana (201 g It criti i eficial impact of the genre-based
thinking was on evaluating whi i bon in building students' critical
Bloom's taxonomy. Thus, thgs e teacher, it would be better
students could pass the targe on more on the lesson plan
process could run as in line
hsgd approach completely.
P g@kds to give clear limita-
order to guide them on
Vedsuch as in determining
genre-based approach over, it also would be
thinking in comprehend LN hi | ation since it can affect
school showed that the\ggacher 9 ; ¢ durt e teaching and learning
four stages of the genreWt . Mght adjust the students'
implementation was in lir\yiSts ~ ; itv 2 piasiaelc difficulty before decid-
In BKOF stage, the teacher B
should belong to MOT. Ho : 2 gons for the students to encour-
teacher did semi-group work nd model the age their inkipg ability essentially in compre-
students how to analyze the pefore giving  hending a text: ould master the basic concept of

comprehending questions. Furthermorelp in T genge before analyzing it, thus they have a clear
ICOT stages, the teacher conducted thiise urNRne. eover, if there are some questions to test
well, although the teacher did not as nINGO € prehension, they should understand well

construct a summary. Besides, the teaching and learning the requirement of the question. For instance, when the
process already fulfil ﬁm i i riNe tﬂr Ui hﬁ ange the conflict, they
thinking value and coﬂ( érreg IﬂSo qél nm W‘they will not write an
thinking skill. This fulfillment indicated that the teaching unsuitable answer. Furthermore, when they face some

and learning process by implementing the genre-based difficult words, they can apply some strategies such as
approach was able to encourage students' critical thinking guessing, opening the dictionary, or asking their peers.

Suggestion
Regarding the finding of this research, the researcher

CONCLUSION AND S,
Conclusion

Based on the result
the researcher concludg

ability. Likewise, related to the time management, the students
Likewise, the result of students' work from three should pay attention to the time limitation that the teacher
students' performance categories showed a good result. provides, therefore they can estimate how long they

The high performance almost could answer the questions should finish each item of the task.

correctly and perfectly. The middle performance could For the further researchers who are interested in con-
answer the questions well although they seemed had a ducting a study about the genre-based approach in build-
problem in providing a specific and complete reason for  ing students' critical thinking, the researcher suggests a
their answers. There were still some students in a low quantitative study for showing the clearer result of stu-
performance whose answers were incomplete, however, dents' critical thinking improvement and proving whether
they could show the good flow of thinking before  there is a significant difference or not on students' critical
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thinking ability while they are being taught using the gen- Jones, P., & Derewianka, B. (2016). A Brief History of
re-based approach in comprehending a text. Genre Pedagogy in Australian Curriculum and Prac-
tice. Sprogforum, 63 (1), 24-34.
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