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Abstrak

Pemahaman membaca adalah bagian aspek dari pembelajaran yang mana tujuannya untuk membangun
makna dari teks atau mengembangkan pemahaman pembaca. Meskipun dalam pentingnya membaca, siswa
akan mengalami beberapa kesulitan. Penyelesaian dari masalah-masalah tersebut yaitu dengan mengetahui
beberapa trik seperti strategi meringkas. Oleh karena itu, peneliti mendesain penelitian ini sebagai
penelitian deskriptif yang tujuannya untuk mendeskripsikan pengajaran dari strategi meringkas sebagai trik
untuk memfasilitasi siswa dalam memahami teks eskposisi analitis. Subjek dari penelitian ini adalah salah
satu guru bahasa inggris dari kelas 11. Pene L mengobservasi proses belajar mengajar untuk
mendeskripsikan prosedur dari strategi meg JogtekesuNggn guru dalam mengaplikasikannya kedalam
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INTRODUCTION

In the learning process of English, reading is the skill
that can be media by students to learn in the class
(Panjaitan, 2006). It is the penetrating skills that need to
be obtained by students. According to Tarigan (2008),
reading is a process which carried out and used by reader
to acquire the message of text. Through reading students
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can acquire more interpretations, so that they could have
more motivation to inquire out new ideas, realities, and
impressions. McNamara (2007) stated that “reading
comprehension is the capability to explore, to discover the
ideas in a text and the relationship that exist between the
text and ideas”. It is a process that has been
conceptualizing and illustrates other ways. It is make the
students aware about main idea and exploring the
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arrangement of text (Richards & Renandya, 2001). The points” (p.120). Similarly, Hidi and Anderson (2018)
students without good in reading will have many stated that, “a summary is a brief statement that
distresses in their learning English. represents the condensation of information accessible to a

However, not all students are exposed to their subject and reflects the gist of the discourse” (p.473).
imagination to bring fictional places as well as to make Buckley in Hidi and Anderson (2018), defines that

sense of their world by making connections between “summarizing as reducing text to one-third or one-quarter
books and their everyday life. As a result some students its original size, clearly articulating the author’s meaning,
do not acquire fundamental behavior and skills. and retaining main ideas”. Diane Hacker (2008), explains

According to the National Center for Education in  that “summarizing is the process of stating others people
National Reading Panel (2000) states that “many high work or paper in simply, briefly, and accurately (p.62).

school graduates are not proficient readers causing some The students expected to read the text using their
of them to enroll in remedial classes during their first own words after reading to set meaning. Another
years of college. They often lack the metacognitive circumstances, resume is an effective learning strategy
awareness and critical thinking to thoughtfully read and 4 that enable students to know their unaccompanied growth
respond the text. Simply, because the students cag rQhing. It is how the students take large part of
words and read phrases fluently, does gt mg ionoge their imitations, explains something

is a proficient reader. ,and t

gards that are worth recording and

Teaches are intended to be ah
read with understanding as ! Som on_the reading comprehension
competence for reading. Rg
academic achievement enlg
the strategy instructiony i
2006). The invention Cgd
“apply some innovati

have been conducted that summarizing strategy can
romote students’ reading ability. Gusnila Arianti and
t “the strategy can give
reading of analytical
clusion of this study, it
encourages students jo i analytical exposition
readers by providing heir surface knowledge
involves making studd { easily. Sori Merianda
thinking processes as th\geenga Ty i ingy i at “teacher focusing on
them with specific strat% i because they did not
repair their comprehensiogussadd M i ] £ which is considered as a
texts”. Pressley (2006) sa ension”. It was due to the
strategy could efficaciously gg S 4 . < cept of teaching reading
the passage well”. Serving studen pitify which comprehen gwever, Candra Kirana (2017) stated
personally susceptible strategies Mlable for their that “there is sitive effect of guide reading and

learning style, and reassuring them tdma rategic syfhmarizing strategy on students’ reading
behaviors in sides of their learning [@lan | ) he . On the other hands, the teacher need to
2002). Chunking, visualization, sumi{grizicll P tion teaching framework that motivates

techniques, taking notes, mind mapping are some students to become alive, strategic readers by giving

examples of tactics tha W t maﬁ é?itrs i alﬁ
instruction. Hence, th! ﬁ érg g eq T ﬁr ayathe teacher use explicit
learners by furnishing it. strategy instruction in reading analytical exposition text

Summarizing strategy enable the students to make brings the researcher to conduct this research with these
something in written form while learning and focusing on  two research questions as follow:

how to construct the meaning of the text. It can be highly 1. How does the teacher teach summarizing
effective to familiarize main ideas, understand the whole strategy to facilitate the students in reading of
text, and to interpret the passage about using their own analytical exposition text?

terms. Thct road of sum.mar'lzlng 1s Fo present 'the points of 2. What are the teacher challenges when teach
the text without changing its meaning. The site extends a
simpler explanation for students, “tell what is important”.
It supports students concentrate in the main idea instead
the details and allows them to process by avoiding
deviate information (Kamil, 2004). It is “the reduction of

a large amount of information to its most important

summarizing strategy to facilitate the students
in reading of analytical exposition text?
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RESEARCH METHODOLOGY occupation during the process as indicators of field notes
This research aimed to describe the strategy observation.
instruction of summarizing strategy to facilitate students The researcher also uses non-participatory

in comprehending analytical exposition text for  observation for answering the first research question. The
vocational high school. In order to obtain the research researcher would rather “sit on the sidelines” rather than
objectives, research method of this study was qualitative. actively participate that being observe (Fraenkel et.al,
While the model of this study was descriptive qualitative 2012). It goes accordingly on a plan and involves specific
research. This study also called a basic qualitative study information of topic that to be inspected and explanation
that is the common clinking studies used in a variety of  to be recorded (Ary et.al, 2010). The operations which
course, including education. Ary et.al (2010:454) stated are decided well after being examined and noted or
that the studies provide by some descriptive paragraph  recorded for some  features. Non-participatory
targeted to understand an event, process or point of view observation helps the researcher to get the specific
from other scenery. The reason is to grasp the world or information about the teacher activities when
impression of another. The questions are to asking about
how events, procedure, and activities that are regd
by participants using variety data col
belonging to field notes observati

implementing summarizing strategy. It leads the teacher
the first, second, third and so on to implement
es a period of days or weeks depends
Maitlis, 2010).

use of interview to answer some
This study conducted atgon i nvrsation between interviewer

in Vocational High DO ; t@lards regarding knowledge
Tulungagung. The researc

belonged to the best ten
applied the curriculu
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School of 3 Boyolangu,
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observation, and semi-structured i

aring human utterances as
ath belongs to individual’s
ccordance to Bernard
she won't get more than
g then will be sending
e field of collecting
e . \ provides a distinct set of

gl 5 B é ' i t reliable, comparable
itativgyddta ery useful for getting

heses that are in the mind

ured interview contain few
2 S Bl when necessary, depend on
exposition text. The teacher had strategy 0@ the answer awhio being interviewed. All of the
teach analytical exposition text d8 Our years. The  data of this stiescriptively in the form of words.

teacher spoke fully English in teaching 4ad 1 N1 e sflurce of data were by looking and listening
investigator chooses eleventh grader bolhus I e, explanations, words, phrases, teacher
learned  Analytical ~Exposition text tied tt er movements and also her expressions

Permendikbud No 24 Lampiran 47 Tahun 2017. The  that can add meanings. Those were that the educator used

e i v (A IVRESTEAS Negerk Surabaya - ™ =

In this study the researcher used some research The researcher analyzed the data by reading and
instruments to collect the data in order to answer the rereading reminder and transcripts, viewing and
research questions. The first instrument of this study is reviewing, and listening repeatedly to audiotapes. All
field notes observation to answer as this study belongs to data organize in file, categories by people, place (where
qualitative research. It is considerably as a means of  ¢ollect data), interview and etc. Describe descriptively
vindicating needed contextual particulars (Phillippi and  and highlight if necessary. The data were familiarizing
Lauderdale, 2017). The researcher has seen and heard  pased on the needs of research questions on Chapter 1.
while taking notes when observing the teaching and  Those are familiarizing based on field notes and non-
learning process in the classroom. It is in the form of  participatory observation. The resource then grouped into
descriptive and the researcher writes anything when she several portions for example teacher utterances,
observe. It was helpful to get information about the  conversation between teacher and students, teacher
teaching material, teacher implementation, the entrant’s  explanation and the result of the description based on the
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field notes that dish up nonverbal information (e.g., brainstorming to attract their attention and active their
gestures and laughter) which can add importance. prior knowledge of previewing the materials. The teacher

The researcher began to code the data to identify ~ taught by displaying the strategy, directed and indicated
of the categories based on the topic. This is the nucleus of  learners, and then she began to do students groups
qualitative analysis. Wiersma (2000, p. 203) suggests that ~ watering them become viable to use it as self-determined.
coding is a glance to getting ready for a frisk auction. It is First, the teacher started by noticing the preceding
about thriving concepts from the unripe figures. Give a material about last material. The students were asked to
marks or coded symbols to facilitate analyze the data. All give their opinions. Second, by showing video or viewing
of the unit of labels should be understandable without some pictures. Students only predict as part of the video
additional particular. After all are coded, the investigator ~ that making information what they think what they learn.
places all units having the same coding. The researcher =~ Third, the teacher gave a text of analytical exposition
breaks down a huge amount of data into several text. The students were asked whether they still
categories then try to find relationship among categories. remember the text or not. Based on the students answer,

The words and acts of the participants are the teacher wanted to recall student’s memory about
reflecting. It is the second step which the inyas@tatoryfganal¥mal exposition text. Third, she gave clarification

generalizes based on the connectiogs ag fungtion, generic structure, and language
aspects among the units. It can de D k i ti exposition text. Fourth, the teacher
increase the criticism. The parti ategy as trick to comprehend
the meaning, tell the history j t i i iti Exth Giving elucidation of the
explanation, and developi e . ¢ @A dents to get the big picture
2010). The product of red g ities in  demonstrating
real result of teachi 1
researcher interprets t
subject words and act
do. Interpreting brings

explanation. The data rrent issue entitled the
in details then representd ildren and Tsunami. In

i ) 11arcnf who less socialize with

m ork which distract their

RESULT AND DISCUS e-s1oht 24 young age. Other impact
Teaching Summarizing favorite actor or actress

Analytical Exposition Text ( ayee (ry to speak like him or her.
According to Randall Va e il (200

mi there were many people
points in a

jcal exposition text could

ng)
off started the lesson by

d be de

who passe8 After playing video, the teacher
explained abotve®ftive effects of two videos. Then

passage. The things that to be important gre rergading a askgd them about their opinions based on the
put on paper few keywords. It means ‘H‘N%Ew So them replied about the negative effects of
should be objective that do not permiti@ t watc sides they told it happened in their life.

the reactions with summary. The learn offld usts 1@ showing videos, the teacher gave analytical

summarizing strategy is compres

quotation marks or ligh and inspegt around expos.itig)n text and demonstrated about io;ial funii;)n,

. . triggt tures of the text. After
precise phrases after nlave FSII)t Sﬂlﬁegerrh[ 5uer;abayﬁ a strategy that being
Quezada and Flores (2006), summarizing belongs to aught to make students easy to know a lot of things,
cognitive strategy which learners develop their thinking topic, moral value, and etc. She explained how to
to solve problem, complete a task or study successfully. comprehend analytical exposition text using summarizing
The procedure in teaching summarizing strategy of  strategy they should decide whether they were in pros or
analytical exposition text was divided into five steps  cons side. The teacher teaches summarizing strategy in
depth. Therefore, to ensure that they have understood the
characteristics, the teacher asked students to read text that
have already given to be discussed. Then, the teacher
gave explanation about summarizing strategy and told
them what to do during the activity of making a
Step 1: Teacher Demonstration summary. The teacher will direct them to discuss and
practice by dividing them into several groups.

based on the theory proposed by William Quezada and
Flores (2006). Based on the observations, the result
described as follow:

The teacher designed primarily for using
summarizing strategy with analytical exposition text.
Introducing the material and topic to the students by
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b. Reviewing previous lesson (second meeting) that, each group chooses one of the text. Immediately

The teacher started by asking them about the other some of them read the text and looked for some things
sources that support their summary. Next, she reviewed that are important. The students work in group to locate
the previous lesson by giving them several questions the main idea and underpin information of the text.
related to the previous material in the first meeting. Some Students work in group and discuss about the fabric and
of them answered her questions and explained about language features of the text. The teacher always
analytical exposition text, strategy that her teacher given motivated them that they were able to summarize the text
and how to make summary as they have did in the last given. Although, they were not easily use summarizing,
meeting. Before that, she gave them multiple choices  but they were interested in learning the summarizing

questions to stimulate them about analytical exposition. strategy. The teacher was more appreciating to students
The questions consists of ten multiple choices questions. own words rather than copied work from the text. The
The students work individually. students should not afraid of making mistakes while they

were summarizing and the important thing was they
made resume based on their comprehension of the text

Step 2: Direct Instruction and Guided Practice
In this procedure the teacher teach summarizing
strategy more depth. The teacher explains hoys¥ usey f§ gthat had read by themselves.
summarizing strategy and support i Step 43 llentsgGroups
reminder them as they attempt the s - ts\@Rk turns leading discussion about the

direct instruction and guided the i a their peers to use summarizing
dividing the students into sgve eegback to each other on uttering
consist of four to five studey tegy. The teacher provide
example summary of “Ij i Png dg e teacher asked them to
Children”, that they’ve gl rsygroup. The other groups
look at the original texila s summary. Then, the
Something different wit needed to give some
to read the origin te r told students should
Children”, then fou : Yor” some tex books to make good
information including th¥ of knowledge about

Then, the teacher prehend easily. Before
discuss about the structu er gave students multiple
text. The teacher leads tNypmelis b ivi i ggfoout analytical exposition
leads the study to deliver BDinign DA i of ten multiple choices
teacher command. The teachongas i ato _ b k individually. The multiple
0 measure the ability regard to
Phalytical exposition text. It has a

0 use thei
#kec the students

comprehending something that gllow
background knowledge. This acti

choice qué
specific conte

are struggle to explore their thoughts. Wlgen t embgirs € ichfsks questions, explain the issue or present
of others group told the result of findinglthe he a he information or situation on the text that
notes about what they have explained. a a marized. The teacher wants to recall

students whether they have question or not about what items using simply questions.

their friends already explli i t ltsslttt SNI lits mﬁb e
free to ask and dﬂji yé aes-u ,e QQ? 1 ‘tt Kyﬁ summarizing strategy
comments, and suggestions. The teacher gave a chance to at the students use summarizing strategy on their own
everyone who wants to show up themselves. reading and self-regulated their comprehension. They can
Step 3: Teacher-Students Group monitor their own comprehension. In this stage the
In this step the teacher leads discussion about the teacher only instruct them to summarize by giving two
text in small group, prompting students to use different texts. First, the students should work
summarizing strategy and continuing to provide support  individually and choose one of the text to be summarize.
and feedback as needed. The teacher gradually withdraws Second, reminding them about the step to make summary
assistance as students become more proficient. Students such read passage first, gave mark or highlight as they
will fell helped and dominate more. Student can ask needed, try to paraphrase based on their own words or
about matters and exchange their invention which can be interpretation. Third, checked the students’ progress in
refined by the teacher. With the direction they were also comprehending the text using summarizing strategy.
moved to contribute in that hustle. The teacher gave Fourth, the teacher evaluated and asked them to do peer
students two different analytical exposition texts. After correction to the activity of using summarizing strategy
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as trick to comprehend text on that day. At last students can find the best thing or way to solve their problem by
were given some advises regarding to their topic that themselves with the aid from their teacher. It makes them
already chosen. explore their thoughts or experience. Through the
a. Giving two different texts instruction of summarizing strategy the students also can
In this activity the teacher gave student’s two find the unknown words so that can added their
different analytical exposition texts. The learners who sat ~ vocabularies. In some cases, good learners will use
on the left side have to choose text A, otherwise who sat certain strategy or use substantial strategy, they know a
on the right side have to choose text B. The teacher lot of strategy but sometimes they do not know how to
makes two different passages to know their perception of  use it. Otherwise, poor learners use fewer strategy, they
each text. Showed their differences and similarities made know a lot of strategy, but they do not realize it. Some of
students learn more critic. Then, the teacher asked them  them do not know about the strategy even do not know
to read text in heart. Some students who had read the text what to do.
recognize unknown words and looked at the dictionary to The teacher instruction makes them know about the
find its meaning. Then, the teacher asked them to find strategy and how to use the strategy. Poor learners still
principal idea and supporting details about the g@fage. has gmblem they can learn from good learners to know
The students made the summary of w in strategy, and then it can help each
and wrote some notes about t hing strategies the students learning

requested them to make the sum ecause they can consider the best
that they have read. The sumgha: leg in learning. It allows them
hundred words used their ¢ . / sfilkay that they can use within
know the summary with
appreciating rather tharny 14 ugents will facilitate them
copied the text. g. It helps the students
b. Doing peer cok nd information to their
The teacher askedys i i0 a topic of the text. The
rather than her teacher g this. Givinohexy P ] gage the students in
after doing peer correch em to admit the basic
their summary in a go ara 8 i i at are compatible with
correction. The student i i1 pri anding the topic. It helps
whether they accepted \asi ¢ iaaghc topic and become more
because sometimes their pé PELIORaCT T in 08 learners. The strategy
they should have good c¥ t the students have already
accepted their peer correction or 1ot sometimes introduced ¥ llea o1 topic and they are receiving new
their peer correction were not rea able with their information or P BCtive on their initial understanding.

opinions. e tgicher instruction procedure, at the first stage
In this activity, the students shoul@l as he de were divided into several groups. The
about the reasons of correction, if t 0 e ea them summarizing strategy by grouping

accepted, they could use their peer correction as their  that can encourage them in learning process. With their
revised summary. The lefcher$ lpﬁ ]eS Y aeb o share their opinions,
students by answering UHLv(édugml egéx c nf aylathey already have on
to their correction and summary. The students had to eir prior knowledge. Students employ in groups which
collect their work on the teacher’s table as their will upgrade their social support, repot the degree of
assignment of analytical exposition text. Based on the satisfactions with their learning and learn better than
results of student’s summary, the students can share their students working as individuals.

thoughts after reading the text. The teacher advised that It is important components of making class groups

when they are good in exhaustive reading they can work that recommends assigning instruction to learn.
inferred the author’s message using their own prior This is allows learners to get to know some of their

knowledge (Later, Johnston (1984), so that the students classmates deeply. It will manage students for class
know for the specifics and explicit message that the participation, interacting with mates and the teacher. Do

author build. this early is preferable on the first meeting of subject, so
Strategy Instruction that an alternate culture is not established.
With the teacher strategy instruction the students Students group makes the students feel comfort to

know what to do if there is a problem in learning. They deliver their opinions. They can share opinions even their
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problem so that their friends help them as they can, but if
their friends do not know how to solve her problem, they b. Difficult Words

will ask the teacher. With their group they have more The students still have problem when read a text or
chances and fell free to share anything. In another case, it passage. They still confused and do not know what the
will build a problem because some of them are passive meaning of words. When delivering their thoughts they
that is expend by sitting in the back of a large teacher still think about the words “What is the best words to

banking. explain this opinions?”, because as the teacher know that
Teacher Challenges in Instructing Summarizing  they have limited vocabularies. The teacher knew that
Strategy for Reading Analytical Exposition Text they hard to present their thoughts because the limitation
a. Student’s passiveness of vocabularies. They still looked for the dictionary, but

When the teacher teaches the strategy, the student’s  sometimes they did not hesitated to ask their teacher
just silent, looking at their teacher, and just listened what about it. However, some of them seemed passing those
their teacher said. =~ When the teacher explains difficult words when reading. Whereas to deliver their
summarizing strategy they looked so quiet and looked 4 opinions they can use the common or easy words that can
attention to the teacher explanation. The teache that tood. This attitude will makes them do not
actually they get the problem in learpy ey are ! iNgs within the text or passage. Students
afraid or felt ashamed to deliver t . It little laries faced a lot of obstacle when
bit difficult to direct them to be hen thq i omething.
teacher divided them in grogps dents sti
passive in their group. Thgillar ther tha i students faced when teach
share their opinions with t i 3 pr think teacher overcome it by
that the students who gctl 3 exty 3 o find the importance of
ordinary students that t
them. $

The problems of ja : aghtion then asked one of
having no interest in sti@igo. no beha i i vy ed before. If they are

studied, was ashamed t0 ds to explain it. It will
expertise, and does not

€ C o ' g ) 2ol e and paid attention of
It also comes from th 0 : ® are in group, the students

backgrounds. They are \gika ) g g her will answer it rather
pinched of reading, and not Delng g : nswered to help the passive

entering the class will direct g 01 de classroom discussions. With
class. They would rather sit_and mes  writc @ their behal vbe be passive will actively involve
anything notes rather than be “S@E#dnt to deliver  ip their friends §®®®lon. Also she gave marks or grade

something. This demeanor has been fmb si tive participation. It makes the students
childhood through their families’ socialiZ@tio € o t their opinions rather than be passive in
not assimilated, they would rather to 1l frisd. Qhe lecture make varieties of enlightening

They are prefer to ask individually with her teacher or  technique by showing the video related to the topic to
find some references ﬁ.u méﬁitﬁgloNt icui Smab an idea to criticize the
grasp or want to seek t 1 eggm aay\@ the teacher always

Generally, they just had little dominion of the topic  “struggling herself to find the way to help their students

that being notify because they do not extracted and be apt  understand the meaning of new or unknown words that
to the topic. This show that their characteristics of low they faced during reading.

self-efficacy would cause them to be passive. Fraenkel b. Guessing

et.al (2012), that low levels of self-esteem, cannot make First, the teacher asked them to use their memory.
some preparations before the class, feel intimidate to Asked them there were many times when they would say
exhibit their intelligence and feelings flustered, thus they had seen the word on TV for example or heard their
becoming less engaged in the classroom discussions. It teacher use it in a certain context. Sometimes this would
can be up righted that students become passive due to give them a clue of the meaning of words. The teacher
self-division, such as cannot focus during their teacher directs them to guess the meaning first rather than
tuition time. There are those who are not skilled with the looking for the dictionary. Then, if they are still do not
language, but prefer to keep silent and quiet rather than  run down the significance they can open the dictionary.
laugh even just listened. After that, they list the difficult words that they’ve found
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to increase their vocabulary. However, the teacher also It showed the quality and mental when entering the
attracts them to have definition into their own words. It classroom. Second, the unknown words that students
helps the students make sense of the meaning that can be faced in reading analytical exposition text. Though, the
guide them to comprehend the material. Another way, the teacher settled some obstacles with learning by grouping,
teacher guide them to use the context of the text. It can guessing word and doing peer correction. This that can
makes use of the other words and information around the make the students oriented their study more intrinsically
problematic word. Using this way, the students can find motivated to learn and had higher conceptual learning

the meaning. scores and perceived themselves to be more actively
c. Doing peer correction engaged with the environment.
The students feel motivate with the teacher helped In short, by teaching summarizing strategy could

in finding the senses of difficult words that the student’s increase them in reading analytical exposition text that
found. Teacher also gives chance to students to offer their related to the current issue. It can make them understand
opinions about what they have read. Based on the about the generic structure, content, base idea, and
implementation the teacher also use peer correction to specific details of text quickly. The students will be
know ability of comprehending a text or pasa@l and much more motivate to read, especially for
makes them know their false in their sgmmg ing icyl exposition text. They will have more

them sincere each other rather than eag i their opinions during teaching and
Learners can feel less intimated § F 1 i X e classroom. The students are
rather than their teacher. Hgwd sd : togy, they will need less time to
highly defiance that being rgiilised cr i cjlem more active to take part
With peer correction the S ) , s be able to improve their
opinions, monitor, evglu 1 x}, and also develop their
improve them facilitate : of1 when the students are
the learners having sa Jv, they become sensible
peer correction in thd , ' Caa d g excess fathoming.

students prefer be in al } strategy the teacher

teacher to bestow some ents various styles of
strategies such as

up about their though W1 to le ing NGl
exceed in the learning pro Vi d as an endowed trick for

gfiding trade. Thus, the
Birategy provides the energy
c onstruct meaning of text. It
develops goitive skills for students reading

CONCLUSION AND SUG
Conclusion

To sum up the teacher teagl ng strategy

based on the theory proposed by VMM Quezada and ~ comprehensior maintaining and enhancing the
Flores (2006) combined with Jeanne Sfihy . e to flearn summarizing strategy for reading is
teacher began the teaching strategy usifi# br Ei Astudents reading  engagement  and
showing video about current issue d Pto O

analytical exposition that can attract student’s attention. Suggestions

Then, the teacher start‘unli i 'mrs}/m érid Sﬂr ha isgussion, the researcher
exposition text and s i gema a eg L g dy English teachers and
directed and guided them to practice comprehend orth researchers. In the process of teaching and learning
analytical exposition text using summarizing strategy. English, especially for reading, the teacher should be
Then, divided the students into several groups to capable to build up deeply consideration about the
communicate with each other. The last, the students have strategy. By using this activities which can facilitate the
to use the strategy by themselves. It made them control students to access their anterior knowledge that can be

their own comprehension and delivered their opinions ~ connected to the topic during learning. Besides, the
based on their background knowledge. teacher should be able to consider the topic that related to

The result of teacher obstacles in teaching the students interest and their prior knowledge. If the
summarizing strategy in reading analytical exposition teacher is unable to select the topic it will be difficult for
text showed that were two challenges that the teacher  Students to adjust with their proficiency. As an output, the
faced. First, some student’s still be passive participating ~ Process of teaching and learning reading serves more
the lesson. Passive students where students quiet in  attracting and knowing all the aspects.

receiving information from the learning and environment.
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Other investigators are recommended to conduct or  Palinscar, A. S., & Brown , A. (1984). Reciprocal
modify the other research that use summarizing activities Teaching. USA: Cambridge.

on different levels of education and find out the teacher  papjaitan, M. O. (2006). Standar Isi. Jakarta: Depdiknas

hall . The furth h 1 ify th .
chafienges. INC TUTTCT TESCATCheEr Can aiso Spectly e pyiioni, J., & Lauderdale, J. (2017). A Guide to Field
different objectives based on their thoughts and its use to Notes for Qualitative Research. SAGE Jornals

help the students in the learning process. They may also 107-117.

have more activities and or other types of texts in . i i i
Pressley, M. (2006). Solving Problems in Teaching of

implementing summarizing strategy. There were so many Reading. New York: Guilford Press.

elements or English skill to be conducted as a research.
Quezada, W., & Flores, J. (2006). Summarizing Strategy.
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