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Abstrak

Bahan ajar otentik adalah bahan ajar yang berasal dari konteks kehidupan nyata seperti koran, majalah, artikel
dan internet. Bahan tersebut di gunakan secara langsung atau diadaptasi untuk digunakan dalam proses belajar mengajar
sebagai bahan ajar. Bahan tersebut memerankan peran yang penting dalam mempelajari bahasa kedua atau bahasa asing
karena membawa bahasa dari konteks kehidupan sehari-hari kedalam kelas. Bahan ajar otentik dapat digunakan dalam
seluruh proses belajar mengajar ketrampilan bahasa (mendengarkan, berbicara, membaca, dan menulis). Dalam proses
belajar mengajar, terutama menulis, teks-teks dari bahan gtentik dapat memberikan pandangan dan pola pikir siswa.
Oleh karena itu, penelitian ini bertujuan untuk mendgekri bagaimana guru menggunakan bahan ajar otentik dalam
mengajar menulis teks eksposisi hortatori, krips organisasi tulisan siswa sebagai hasil dari
menggunakan bahan otentik, dan untylg/meg i i enggunaan bahan ajar otentik dalam
pengajaran menulis teks eksposisi pfilfatq itian i it alitatif dengan Interpretatif Dasar
sebagai desainnya. Subjek penelj i i sd Data untuk penelitian ini adalah
aktivitas guru didalam kelasg tg i adap kuesioner. Data tersebut
dikumpulkan melalui observAlli, | j poungkapkan bahwa terdapat
beberapa tahap yang dilakjilllh & i hjar menulis teks eksposisi
hortatori meliputi brainsto 1 swa dalam mengumpukan
sumber-sumber, mema bgrikan umpan balik pada
tulisan siswa serta merfiler k. ] Diglhtu sisi, sebagian besar
tulisan siswa dikategori W q i cdj hri tulisan tersebut yang
dikategorikan sabagai KCW Rl 11 es i g ’ Otgntik dalam pengajaran
menulis teks eksposisEartatorl adalom e ti gopcielajargadllan bahan ajar otentik

%

membantu siswa untuk nC
Kata kunci: Bahan ajanﬁ C 5 eniai \

Authentic materialg are 1g T % T, azine, articles, and internet.
They are adopted or adapted t8 o 11 paching s Pproce ey play a significant role in
learning a second or foreign langwggs Bring languag®gh the real 1ife aghie classroom. Authentic materials
are applicable in all language skills (##fing, speaking, reading and writing) Te#@®ng-learning process. In the teaching-
learning process, especially in writing, vals gould energize students and set their mind.
Therefore the aim of this study is to d h T autfltic materials in teaching writing hortatory
exposition text, to describe students’ ONGOM expositl ing authentic materials, and to describe
students’ responses toward the use of ti€ matCri iffs writing hortatory exposition text. This is a
qualitative study with Basic Inferpretative gesign. The subject of the gtudy is a teacher and students in a public school.
The data were teachdf’ mﬁr I]tasl,ﬁ Emrgmﬁiﬁa aresponses toward the
questionnaire. Those w !T § tidn¥ [eg = queésh L y Athe result revealed that
there are several stages done by the teacher in using authentic materials in teaching writing of hortatory exposition text,
which are brainstorming, guiding students in discussing topic, monitoring students in collecting references, monitoring
students in writing outline and draft, giving feedback to students’ writing, and giving students chance to revise the
writing. In one hand, most of the students’ writing were categorized as “excellent” and “good”. While only a few of
them were categorized as “adequate”. Besides, students’ responses toward the use of authentic materials in teaching
writing hortatory exposition text were positive. Students were interested in the learning process since the teacher guided
them gradually and authentic materials helped students in constructing arguments.
Keywords: Authentic Materials, teaching, writing, hortatory exposition text

many reasons such as the design and focus of the

INTRODUCTION curriculum, the mandates of the administration, and the

Nowadays, it is believed that most of the learning level of the expertise of classroom teachers, (Teacher
activities in a class is based on the textbook that Vision, 2018). Moreover using course books are helpful
teachers or students or school use. It happened for for beginner’s teachers because it provides the design
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of the lesson includes the plans, the topic, and teaching These sources relate to one of the materials’ types
procedure. A course book also had designed with the which is authentic materials, Richards (2001).
balanced and chronological presentation of information. Study by Sundana (2017) figured out the
Furthermore, it also potentially helps the student to be effectiveness of using authentic materials in teaching
more confidence in learning without depending on a writing descriptive text which used quantitative and
teacher (Woodward, 2001). qualitative methods to gain data. The findings proved
Unfortunately, course books have drawbacks too. that the use of authentic materials in teaching
Woodward in 2001 explained that course books may descriptive writing had improved students’ writing
contain situation and character which do not match to skill. In one hand, the result of questionnaire inferred
students’ interest. In addition, textbooks could also be that students gave positive opinions about learning
bored for the student if materials is served in the same descriptive writing using authentic materials. In line
pattern yet predictable. Course books also don’t serve with Masood (2013) who conducted a study to examine
the complete materials at all. In a unit it can provide a the efficiency of authentic materials to enhance writing
complex content and various activities, but in another skills of the second language assimilators at secondary

level by conducting observation, practical teaching, and
gave questionnaire to collect data. The result showed
L score in the post test were higher than pretest.
teachers had expected. it was found that teachers and students
To deal with the issue, it is n i : terested to the use of authentic
materials which motivate stud
language, interesting, and lead s i d made a plan for their writing.
of language, because the goglibf i Aout the use of song from
is to enable students to use 11 in 1i ic ag i erjl in teaching listening by
with students’ develop jualitative research. The
Education and Culture Regulation, 2014) gs from movie as the
Whereas, material ing listening was
components in the lang o answer the task and
It is defined as anythig grocess which proved
the learning of a lang i the task.
video, games, websites \ PTEVIOUS t can be inferred that
two kinds of materials. g \ KT 3 i Fching learning process
which are materials des\gmed fa Yy i in Nhelp to improve both
purpose. The other kin8 i ance and students’
materials. They are texts Yadug i ivat] i e s agfomplex skill which has
for non-pedagogical purpd ¥ to conduct a deep study
(1990). Also, Martinez (20Q2) _de s, study will investigate the
materials would be materia o native g of authentic materials. It

unit it lacks of explanation, example and so on.
Moreover, it would be different in level, density,

speakers of English used in thd in a way will examin® g authentic materials in teaching
similar to the one it was designed Tor. Additionally, writing of hortd¥®#" exposition text, students’ writing
authentic materials is one of the matflials c g afthentic materials and students response
provide cultural information about the t@loet Y the 8@ of authentic materials.

provide exposure to the real languagQ@r m Th is study formulates research question

closely to learners” needs, and support a more creative
approach to teaching, vard €20006). So th
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Furthermore, one of the texts taught in tenth grade How are students’ writing organization as the
of senior high school is Hortatory Exposition. It is result of using authentic materials?
spoken or written text which presents the attempt of the 3. How are students’ responses to the use of
writer to persuade readers to do or act something in authentic materials?

certain way based on writer’s idea. It requires students’
comprehension of the issue, so that students are able to RESEARCH METHODOLOGY
create the argument as the reason for delivering their
thought. Whereas, strong arguments are built from
broad information or knowledge. Information can be
from many sources such as newspaper, news on TV, or

This study describes the use of authentic materials
in teaching writing hortatory exposition text and
students’ writing of hortatory exposition text by using

internet. Also, by having a lot of sources for example in authentic materials. Additionally, this study described
writing an argument, students are able to construct students’ responses to the use of authentic materials. As
strong arguments, and it will strengthen the suggestion the result this study focus on an English teacher and
in the end of the text, (Husein & Pulungan, 2017). students as the subject to understand the phenomenon of
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using authentic materials in teaching writing hortatory second research question was writing scoring rubric
exposition text. Furthermore, The participant of this stated in the lesson plan generated by the teacher. It was
study was an English teacher in a senior high school used to anlyze students writing. It provided some
who apply authentic materials to teach writing of criteria to assess and score students’ writing. The rubric
hortatory exposition text. Also, 35 students of eleventh was adapted from Brown (2004). Additionally, the
grades of science major were the subject of this study. researcher used questionnaire to collect students’
The research was conducted in an English lesson class responses toward the use of authentic materials in
of eleventh grades in science major of senior high writing hortatory exposition text. It was an open ended
school. In that class the teacher used authentic materials questionnaire consisted of three questions.
during the teaching process of writing hortatory To collect data for the first research question, the
exposition text. researcher did observation during the process of
Consequently, this study is a qualitative research, teaching writing of hortatory text using authentic
due to the researcher understood in depth the materials for three meeting. During the observation, the
phenomenon, Ary, et. al.(2006). Qualitative research is researcher followed the learning process in the back row
a research that investigates the quality of relatig@ip, of 8§ as non-participant researcher. In each

activities, situation, and materials by fitives bbservy earcher used field notes to record all
and observation rather than num g . The he teac ing activates. Furthermore, the

design of this study is Basic Qu g ps. Ary, jata for earch question were collected
et.al. (2006) clarifies that Jas studies om stud fg of students’ writing of
means to comprehend a pjilno ess, or ortatory i the third data collection

specific point of view frg those chniq ing questionnaire. The
involved. The study desgi i ents, estiq i d \in the third meeting,
processes, and activitie i hen S shill the writing task. It
authentic materials to te
text. As Ary, atal. (2 gscarch question, The
question asked by r i P the fie es of the observation
processes, and activities N . ‘ ; ird meeting. Then the

Furthermore, the d¥ga o wert barchd akaain ficldgftes and checked some
action, teacher’s verb% A tional ¥ in order to be familiar
nonverbal explanation. i : : gaagfrch question. Then, the
teacher’s activities during the data from field notes
showed the use of authenW entic materials in teaching
writing hortatory exposition tex 8 answered riting of I exposition text. Also, the researcher

the first research question, “How 08 ¢ teacher use reduced the dat™ gnoring teacher’s activities in the
authentic materials in teaching writinf of ato es yghich did not indicate the use of authentic
exposition text?”. arguals. T ext was interpreting and representing,
The second source of data was stud s’ Arilling h rcher made a generalization of the
hortatory exposition text. The data were in the forrn of common aspects in the categories and patterns. The
sentences, paragraphs, Kit N gﬂ b telhng the event and
text composed by stuﬁﬁWﬁ egéf\t ﬁa é researcher
for the second research question, “how is students’ represented the data in the forrn of descriptive
writing of hortatory exposition text by using authentic explanation about how the teacher used authentic
materials?” The third source of data was students’ materials in teaching writing of hortatory exposition
responses toward the use of authentic materials. Thus, text.
the data were students’ answer or explanation of some Moreover, to analyze the data of second research
questions about the use of authentic materials in form question which were students’ writing, the researcher
of sentences, phrase or words. reviewed it to become more familiar with it. Then, the
The researcher used field notes to record the data researcher described or interpreted the students’ writing
during observing the teaching process. The researcher which used authentic materials. The descriptions were
wrote the teacher’s activities or action and all what based on the writing scoring rubric generated by the
happened in the classroom in the field notes. It was teacher which was adapted from Brown. The analysis
used to collect data for the first research question. focused on the organization of the text in term of the
Furthermore, the second instrument used to answer the generic structure of hortatory exposition text which was
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divided into three parts; thesis, arguments and found which would be used as their references. There, the

recommendation. teacher suggested students to find more articles to

The last data were students’ responses toward the support their argument, so that it would be strong
arguments.

use of authentic materials in teaching writing hortatory

o . The fourth stage was monitoring students in writing
exposition. The researcher reorganized the data by

outline and draft. The teacher came to each group. First

rereading all students’ answer of the questionnaire. of all the teacher confirmed the topic chosen. Then, she
Then, the researcher categorized students’ responses checked the students’ writing, started from the thesis.
based on the number of questionnaire. Each group of After that she asked students to explain the arguments.
question were coded to get the generalization of the Sometimes, the teacher asked students to show the article

or sources they used. Also she suggested the students to
give further explanation about the argument to make it
strong arguments, such as by giving example or evidence.
After checking the arguments, the teacher reviewed the

data. The last, the researcher present the result in
descriptive form.

RESULT AND DISCUSSION
Based on the observation done by the researcher for

recommendation.
‘ The last stage was giving feedback and revising
three meetings. The searcher found several siagfs in > writing. While checking students’ first draft, the
using authentic materials teaching tp teg some suggestion to each group about
hortatory exposition text. The use ojglfithg ) i i done because, some of students’
were started by doing brainstormig of evidence and were not fully
the teacher asked students abou teacher asked students to deepen
students raised their hand ag e data or evidence related to
Teacher responded to stud@ilts them to reread and recheck
questioning section teachg d i pvince their grammar. The
showed a power point egommendation. It should
more that an entertain After that, she asked
an article and several uring students revising
explained some argum d them and helped them
Drama is more than {
with several pictures ab " Writing of Hortatory
students what were ) ¢ tic Materials. Students’
phenomenon. Several §gudents cxa ] ini i ; iad writing scoring rubric
At the last the teacher co pted form Brown (2004).

the teacher delivered furter expla edgue to the use of authentic
exposition text included thesis, arguments, and the
generic structure. The next atteiu 3 ’ ¢ noytatory exposition text only.
hortatory exposition text. Te fents’ writing were scored into
asked students to identify the str several cate¥ gag# of them were “excellent”, some

quirements such as writing a factual issue
text. She allowed studepts to dgcide their ogvn topic bﬁ have atJeagf three argﬁents which related to the thesis
(S

The second stage is guiding in discussing of them were “O®®® and only few of them “Adequate”.
states the agreement or disagreement

on group’s interest. Tfa| nm‘ETSlltan rtp ﬂr}a C@ a)e from the authentic
sources of the topic i e | p K. ; t te a recommendation

topic. Teacher asked students to meet i a ' > wilting scored as “Excellent” means that it had
four or five students in each of it. re i ul t

groups in the class then, teacher asked t talld e e of the

a topic that would be written into a horta Xpranatidn € d lea®s to the argument. In addition, in they
from internet. Most of them opened their cell phone or  which was the combination and conclusion of arguments

PC and browsed any kind of information about the topic. and stated what should or should not happen or done to
The teacher checked the topic of each group. Also, the the issue clearly.
teacher asked the students how they would find facts or Moreover, “Good” refers to the students’ writing

data to support their arguments later. In addition, the  which has a factual issue of thesis. It stated the agreement
teacher suggested a group which still confused in  to the issue less clearly but still leads to the arguments. In
deciding their topic. It was because they couldn’t found addition, there were more than three arguments in the text

enough sources or articles on internet about their topic. which are related to the thesis and supported by evidence
The teacher suggested them to find another access able  based on the authentic materials. In the recommendation
topic. students combined and concluded the arguments less

The next stage was monitoring students while  clearly but it states what should be done clearly. In
collecting references. During guiding students in  addition, “adequate category” refers to students’ work
discussing topic, the teacher also assisted them in  that write a factual issue of thesis but the thesis does not
searching and collecting the references. In each group the state the agreement or disagreement clearly also it leaded
teacher checked students’ articles or info graphic they the argument less clearly. Also, the recommendation is a
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less clear of combination and conclusion of arguments, learners’ needs, language competence, the target
and what should or should not be done to the issue. language area, skills, and the interests. Meanwhile,
The third is the result of questionnaire. The researcher  allowing students to find sources by their self is a good
used questionnaire to know students responses toward the learning to train their capability in searching materials
use of authentic materials in writing hortatory exposition which match to their needs. It also exposes them to many
text. The questionnaire consisted of four questions which kinds of information and language style in term of the use
delivered in the last meeting. of language in real life. Lorna (2015) states students who
Students’ responses toward the first question, “how is choose articles by them self-become familiar to the
your opinion after finishing the learning process of  structure and content of the articles, also it can train their
hortatory exposition text?”, was various. Only few of  research skill. However, teachers need to help
them stated they were confused and uninterested to the  determining which articles can be used to make sure the
topic of hortatory exposition text. While, several students text or the materials are appropriated to students’ level,
stated the topic was very interesting. Furthermore, most students’ language competence and the needs.
of the students answered that by learning hortatory In fact, in this stage the teacher started the stage of
exposition text they knew the purpose of the text, knew collecting data in the scientific approach. While in the
much things about an issue in many perspective and ‘process of writing, this stage named as pre writing, where
knew what they should do. Also, some studenisgg@fided iter select the topic (Nunan & David, 2003). To
they knew how to deepen the argumepts, sg opic,the writer can do brainstorming, word
strong argument. in§ icwriting. In this context, the teacher

The second question is “do a i i tOgi ¢ by asked students to gather with
you in arranging the arguments i d the topic would be written. In
text?” All of students stategl u i iti honitored  students’  group
(articles, picture, and info giibh i i i i r fic and the plan of collecting
arguments since authentic ‘ i 1 Tig bey would use in order to

understand the topic disgu pteri ts ell brainstorming and have
gave much information 2 g g ’ tdhat the teacher consider
should be done and wh > d / 0 the writing.

The last question is ; cach b asked students to start

the learning process o ‘ ¢ o g simple outline. There
students gave responds i ing the idea, students
that deciding topic and 1d not be broader or out
were difficult. Some ofgghern re : i age indiCatcagthe teacher started to do
text was difficult, sin ific approach. Also, it
sentences correctly. Whie. res goe 1n the process of writing. As
build argument is the md S _ after pre writing, the next
build strong arguments with o o & gt Oreere writing. In this stage the
opinion. e idea also the limitation of

According to the result of thg teacher did
brainstorming by asking several 18 related to the

topic and showed several picture th thengic

materials. Pictures and article used S d

several articles on the internet. In this @ se, relatcio or not and the evidence which supported
n in

had used authentic materials which take rnet N\l nts. W 1so, the teacher asked students to show
is one of authentic materials gvhere teache.:rs or students the sources which used during constructing the writing
can find any informatﬂ I i e‘) / u’al rﬂe ErlibeTm an Mion, the teacher deliver
tables, video, articles, tn ¥ rs Su' g yariting in term of the
technology in this term is internet, students get exposure coherence of the arguments and sometimes gave the
to the real life situation or authentic learning experience example how the text should be revised. Those activities
also the real usage of language. Thus, it can motivate reflect the stage of associating in scientific approach, also
them to master the language. Therefore, the use of  in the process of writing it indicates the stage of writing.
internet can promote second and foreign language In this stage the writer develops the outline in order to
acquisition (Blake, 2011 cited in Addallah, Abdelhafez, generate the draft and focuses on the development and
2015). the organization of the ideas, Nunan and David ( 2001).
During monitoring students’ activity of collecting Hence, the teacher direct the students to keep the
sources or references, the teacher also helped students to ~ coherence of the text and explained how to revise
select the materials which appropriated with the topic and students’ first draft.
students’ proficiency. The teacher’s role in selecting After checking students’ writing, the teacher also
authentic materials is important in order to match gave the chance to revise the draft based on the
students’ need and proficiency to the authentic materials suggestion or feedback given Those activity is one of the
itself. As Dumitrescu (2000) mentions that teachers have activities should be considered by teacher while teaching
to be able to find the relevant materials appropriate to writing as Hammer (2001) states the teacher should

the idea.
Moreover, er checked the thesis, arguments

recognmendation. In each group the teacher more
o in e arguments. It was checked whether it
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motivate students to reflect on their draft, what should be kinds of authentic materials which were articles to enrich
done after finishing the first draft and how to revise the information and knowledge about certain issue. These
writing into the finished product. This stage is called as energize the students, increase their curiosity and set their
Post writing, where the writer recheck the coherent, minds thinking (Masood 2013). Also, in the process of
spelling, vocabulary, and grammar without change the writing students selected the appropriate materials to
content as Ledesma in Academia Edu (2018) stated that support arguments and the writing. That is why the
Post writing is the stage of revising and editing the draft students not only learned about writing a text but also
to recheck its cohesion and coherent. Also proofread the learned how to select which one of appropriated authentic
spelling, vocabulary, and grammar without change the materials to their topic or their writing. Those, equals to
contents. Berardo (2006) who stated one advantages of using
authentic materials was informing students with the
Regarding to the students’ writing by using newest event or in this term is the issue which rarely
authentic materials, it showed the success result. It was found in a textbook. Furthermore, those are accordance
proved by students’ writing which generally scored into with the reason why authentic materials applied in a
excellent and good. While only few of them scored as classroom based on Peacock (1997) that it can make
adequate. In fact students had written the organized leatners more prepared to the real occasion and they
hortatory exposition text, but some of them weyg coul Siow their needs.
evidence based on authentic mateg resgonses showed most of students got

recommendation were not

combination of the argument. Ac
(1995) in Masood (2013) au
effective way to improvy
editorials, columns, fil various vocabulary which
energize students, and gti sfudents (Berardo, 2006).
settle the minds thinkile. : . R i ; . nd select the authentic
(1999) stated that readi i i e the burden for the
various kind of text syc data from the authentic
magazine articles, and 2 SIS d ' J @ nts. In contrast, the
the classroom. When tl! ] erials by them self are
with new language anQ to content and structure

ded that writing the text was
d Krite the whole text correctly.
of using authentic materials

familiar to the voca i ] gimalents orodfrain to determine their
organization flow, and i . d students who choose
speakers of the languageNalhere ] anle iliar to the structure and

helps students to writd [ an train their research skill.
successfully since they werg cXpg help students to select the
materials. Ppropriay g t for the learners

Furthermore, the result of “g e could be
inferred that students’ responses toward the use of = CONCLUSIOR D SUGGESTION

authentic materials in teaching wjiking to the observation conducted by the
exposition text were positive. Students r@lpon
learning process was interesting and s{@ide

i su

n be conclude that there are several stages

authentic materials in teaching writing
knowledge and perspective of certai . expoSition text. Those are brainstorming,
learning hortatory exppgitiongtext taughtgthem ho guiding students in disgussing topic, monitoring students
deepen an argument i llvgm!tm e mtlgﬂf ha)e g students in writing
argument. It was intere rﬂo cau; € eht g: f n&Fd Mt g % to students’ writing,
materials raise students’ curiosity about a real life  and giving students chance to revise the writing.
landscape or the real issue discussed by them rather than
the classroom monotonous activity with textbook. These
equals with Merino and Massi (1998) cited in Massod
2013 who explained that authentic materials are
interesting and stimulating because it increase learners’
curiosity and bring in the reality of life into the learning
situation.

Authentic materials helped students to understand the
issue since authentic materials gave much information,
and data so that they can give reason while constructing
strong arguments. Therefore, students could give
recommendation what should be done toward an issue. In addition, students’ responses toward the use of
Thus, the use of authentic materials brings students to the ~ authentic ~materials in teaching writing hortatory
real world context. Since students had exposed to farious ~ €Xposition text were positive. Students were interested in

Furthermore, students’ writing of hortatory exposition
text by using authentic materials were categorized as
successful, since most of them were scored into excellent
and good. While only few of them scored as adequate. In
fact students had written the organized hortatory
exposition text, but some of them were lack of evidence
based on authentic materials to support arguments and it
was not fully developed. Also, some recommendation
were not the conclusion and combination of the
argument.
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the learning process because, they got new knowledge Gilmore, A. (2007). Authentic Materials & Authenticity
and perspective of certain issue. Also they learn how to in Foreign Language Learning. Language Teaching.
deepen an argument in order to make it as the strong Vol 40. Page 97-118.

argument . by using authf:ntic mate.rials. Fl'lrthern}o're, Harmer, J. (2004). How to Teach Writing. England
students liked the teacher’s method in teaching writing Pearson Education

hortatory exposition text since the teacher guided them in ’
writing, explained how to build strong arguments and Husein. R, & Pulungan, A. (2017). Sumber Belajar
gave feedback on their writing. Meanwhile, in the process Penunjang  PLPG  Bahasa  Inggris.  Jakarta:
of learning students found difficulties in constructing Kementaerian Pendiidkan dan Kebudayaan.

strong arguments since they were difficult to find
evidence or data to support it. While the rest of students
responded that writing the text was difficult since they
should write the whole text correctly.
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