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Abstrak

Guru Bahasa Inggris menggunakan berbagai pendekatan, metode, dan teknik untuk mencapai tujuan
pembelajaran. Dalam konteks EFL, ada beberapa pengajar yang tidak memperbolehkan penggunaan
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INTRODUCTION

Language is one of the most important things in
humans’ life. It is used to communicate one to another
with varied purposes. Every country has their own
national language, including Indonesia that use Bahasa
Indonesia in their daily life. However, there are
international languages that people use to communicate
with people all around the world and one of them is
English. This language is taught in Indonesia as a foreign
language starting from elementary to university level
considering the importance of mastering English in this

globalization era.
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teachers have some difficulties on making students
understand the materials and achieve learning goals. The
factors may lay in teaching approach, method, strategy,
and technique. All educators are in pursuit of finding the
best solution. Therefore, they try to vary the way of
teaching by analyzing students’ need, proficiency, and
interest in context beforehand. However, in activities and
delivering materials, one believes that they should be done
in full-English. On the other hand, another belief that they
should be done using the combination of native and
foreign language or bilingual.
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The inclusion of native language or L1 in learning However, nowadays, many national schools have high
foreign language has been a debatable issue over years standard. It means the quality of the students are in the
(Brown, 2000) and yet there are no convincing research same average. From the premises, there is still obviously
finding about this. Many educational institutions forbid gap that is worth to know.
the use of L1 in teaching and learning activity such as In the end, bold conclusion cannot be drawn yet on
some international schools and courses. They believe the use of L1 in teaching and learning English. This
students can learn effectively without their L1 or in dualism creates dilemma among educators. The existence
another word having monolingual class. Moreover, of both policies until now proves that there are still
(Krashen, 1985) stated that maximum exposure to target remarkable factors which entail deeper analysis. In
language will increase proficiency. He even emphasized  consequence, teachers’ and students’ responses are
that those exposure did not always work in elevating  required to give better insight on how the policy should
proficiency because of L1 interference. On the other side, be to make teaching and learning process effective and
according to some experts (Brooks-lewis, 2009; Debreli & minimize the drawbacks. Based on the explanation in the
Oyman, 2016; Dujmovi & Dobrile, 2007; Enama, 2016; background, the problems of the study are as follow:
Storch & Wigglesworth, 2010), native lang What is teachers’ perception of L1 use in an EFL
facilitate students in learning, and is begeficjg
that uses both native and foreig g . " nts’ perception of L1 use in an EFL

bilingual class. This class, in ma
preferred because of L1 allggva
follow up the lesson and gglllko
fact, most of schools use
English especially in thisjcd
Back on few years agofeo
upgrade the system of 4110 2 2 qualitative descriptive
International standard; i dgcted in L2 classroom
Sekolah Bertaraf Inter@anal). The othdSilke R arch that focuses on
implementation of prog $ ] individuals or groups of
Government Regulati TINR i P (Lol viorsdfl depth. It is also stated
Education, and the pivcwd .Mive qualitative research
of 2003 concerning thQuehlats % peiasagfrcher wants to understand
(Sisdiknas) section 50 veM analyzing data in the form
Government and / or region® tative research. Hence, the
least one education unit at all Igve ation to be researcher gualitative approach with qualitative
developed into an international std Pcducation unit. research desigi

Furthermore, at that time, teachers of REBI s Is tof res@archer tries to interpret and understand
to deliver the material of their subjectsihro u an social behavior in certain social setting in
including English language lesson tha ugli rch (Ary et al.,, 2010). The purpose of

taught in target language. Some students found it hard and this research is to describe the pattern of certain

less effective. Therefoﬂm éafﬂtacg)oNr n maﬁ i ato make someone who
makers agreed to omit W e a le to understand the

Contrary, many International and private schools in condition. The researcher wants to present and describe

study in this research, the
bth teachers’ and students’
teaching and learning

Indonesia are using full-English for years. The outcome of  the teachers’ and students’ perception towards the policy
the class is equal with regular schools or presumably more of teaching English in bilingual language. The design is
successful. Furthermore, their existence up to now is a  chosen because it can explain the issue and give detail
considerable fact that must be analyzed in depth to find information in this study toward the policy in bilingual
the reason why it is applicable and different with National class.

schools. The explanation of the condition found in the The subjects of the study are the teachers and students
previous study might give some clues of the question. who are involved in bilingual class in a certain junior
They (Debreli & Oyman, 2016) stated that the perceptions high school. There are five English teachers and two
of EFL students toward the use of L1 in English classes consisting of 64 students. Researcher observes
classrooms are influenced by their educational  these subjects in order to know their perception towards
background and English language proficiency level. It  the implementation of bilingual language in teaching and
might be the determining factors of why it can be applied. learning English process in the classroom. Researcher
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purposely chooses this level because there is no study

that tries to examine the issue in junior high school level Frequency Percentage
yet especially in Indonesia. Thus, the researcher believed
that this study is approprlate to be obs§wed. o The use of
The research will be conducted in a certain junior L1
high school in Jombfing. TFns sch?ol is chosen by the L1 should be 1 20%
researcher because it applies bilingual classroom in
teaching and learning English. Thus, it is appropriate use -
with the aim of the research. This study was going to be L1 shouldn't be ! 20%
conducted in order to answer the research questions use
mentioned in chapter 1. The data was gathered using Tlfe benef"lts o
qualitative research. In qualitative research, the data that UEHEIEILITUIE
is gathered by the researcher will be in the form of words, CIASSHOOI .
phrases, and sentences. The data of this study is the result more effective ! 20%
of teachers’ and students’ perception explanatio aids\ygadents’ 3 60%
L1 wuse. They will give informay '
preference, reasons, experiences, 0 0%
data would be recorded and tra
form (transcription). Those dgga 20%
how they feel and how s}
English be. The proper
Research instrumenty id time to use L1
researcher to get data 40%
data. The researcher us
In addition, the researdghe
the data and audio recd g Data 20%
the way how researche
The technique that is W\wed 1S oa 100%
and conducting interviews
the data by giving quest
students. The subjects 0%
questionnaires given by
researcher prepares the audio JecQud record the expression
teachers’ answers while conduCY s terview. The phrases
respondents who are interviewed cHRsen ed studlnts 0 0%
teachers involved in bilingual class: fiy@d te i ee f e
audio recorder also helps the researche cte Qe
data in detail or the missing information. It was recorded To give 2 40%
from the first participanU;ﬂ m i wﬁ ; ol
the questions given. S tags t e pht 0%
participants in a clear and detail explanation. learn more
Data analysis will be done to find out the result of the | effectively
study. According to (Ary et al.,, 2010), there are some To joke with 0 0%
stages to analyze qualitative data; (1) organizing and students
familiarizing, (2) coding and reducing, and (3) To test B 20%
interpreting and representing. To check 0 0%
comprehension
RESULTS AND DISCUSSION
Ideal frequency
Results q
. . . of using L1
Teachers’ Perception of First Language Role in an
. Never 0 0%
English Class
Table 4.1 Teachers Perception of First Sometimes 2 40%
Often 0 0%

Language Role in an English Class
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Only when 3 60% English process. She tends to use monolingual in
necessary teaching and learning proses as she has explained in the
Current interview.
teachers' L1 “If I tend to support them using monolingual, then the
usage purpose is for children. Indeed, if the student response is
frequency not the same as I expected, but they only a child, still
Yes, always 0 0% need guidance, and in my opinion, this is the best
Yes, often 0 0% policy.” _ , , '
Yes, sometimes 5 100% In conclusion she aga’mst for 1mp1f311'1ent1ng L1 E,lt
classroom, however she still used L1 minimally when it
No, almost 0 0% .
is necessary.

never Teacher 2
No, never 0 0% Contrary to the first respondent, teacher 1, the teacher
L1 brings 2 prefers to use L1 in teaching and learning process. It
benefits to does ean that she only uses L1, but she uses both L1
English class Shayagreed to use L1 in English classroom
Agree 4 iQudents’ comprehension in teaching
Disagree 1 According to her responds she

This part presents teachgs ! il ; rigte to be used when explaining
class which answer the fi researc plaining difficult concepts,
There are 7 items includy at ha g comprehension. She also
been filled by teacheps. : Dsiti gs first before explaining
response towards L1 Th ; | L1 only when it is
researcher used a chec - e U2 by using L1 in English

data, however it did n egrn English.

depth. Thus, the resed q a stho these resadllCs the researcher still

investigate it based er using L1 can help

questionnaire. ' Me researcher conducted
Teacher 1 i S en students and teachers

According to the ques X o sagdelh classroom, firstly it can
1 showed that L1 should 11 i h Whether English is not a
bwards the students with less

English. It was admitted by teacher 2

learning process at classroom¥
almost in a whole learning prosg Per, she still
used L1 only when explaining dil¥t concepts. She  below.

used it infrequently only when it is reallfl ne . fhe 7 shit period of time, they will have some
thought that using L1 will not help stuf@nts ) es ecially because the level of each student is
English. When students are not used to Wy lis g B a!ly 32 children, so it is not possible if

English classroom, they cannot improve their ability in  hey only use English, they will feel difficult, finally they

English. It is explained - e Aogve ?iistilmbt' down.”
“It is only for ve it ';s rde te s L i@nizes the use of L1 in

condition. So, I do not need to explain the materials or e classroom which is effective for both teacher and

prior kno

communicating to my students using Bahasa Indonesia. students:
It's better to get used to, to get used to using English ~ Use the easiest and simplest language, when using
while communicating with others. If students always rely ~ English. How, by using English first when teaching, if

on Bahasa Indonesia, they will not develop. If students students seem not understand with what I have said, then
I will use Bahasa Indonesia.”

In conclusion, she agreed whether L1 is implemented

really not able to use English, the teacher can give clues

when explaining, so they don't use Bahasa Indonesia
directly. The point is, don't use too much Bahasa in teaching and learning English activity for junior high

Indonesia too much when you are in an English class.” school students.
She implemented L1 as second option. At first, she tried ~ Teacher 3
to use English as the main language in class. She also Based on the data collected, teacher 3 has almost the

suggested to use less L1 while teaching and learning ~ Same perception with the previous teacher. She agreed
that L1 should be implemented in teaching and learning
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process. It is necessary for her, because it can aid explaining the material, they must ask questions and even
students’ comprehension towards the learning activity in  spend time.”

the English classroom. She stated that the use of L1 is It explained that if teacher only uses English to teach
appropriate when she tries to explain difficult concepts to the students, they will not understand and ask about what
her students. However, she does not always use L1 in  he had been said. Thus, using L1 when explaining the
learning process, she only uses it when necessary. She materials is more effective. He also used L1 to explain
agreed that L1 can be used as much as English in the complex grammar points including structure, to explain
classroom as stated in the questionnaire: “Since for difficult concepts related to the materials, and to test the
Junior high school students English is considered new  students whether the students already have understood
language, it is necessary for teachers to associate  the materials which have been delivered.

English to Indonesian. The concept is familiar with Based on his insight, he agreed that using L1 really help
them.” Teacher 2 also thought that by using L1 in  the students in learning English. It also helps him in
English classroom can help the students learn English. If  explaining the materials. It was proven by his statements
the teacher always uses English in the classroom, the in the result of interview below.

students will not understand. Consequently, the
nothing in the English classroom.

what I have said it before, I use Bahasa
livering material, it can be structure or
really necessary for the students. i dents understand and clearly
proven by the interview as she sta , because I use the language they
“If I only use English and pgoh
Bahasa Indonesia, I think, jil ] If ] ey will enjoy it more, they

so many students I will ng by won't keep asking if 1

order to continue.”
, it can be enlightened
sue that using L1 in
explained in English ore effective for both
“Actually, it is okay, B children ¢ 4 to enable students in

by the teacher.

~ observation, teacher 5

understand  the mateN ’ oree Ry aacugling teaching and learning
fssroom. It has the same
[ ons ik, fious teachers. He agreed that
in teaching and learning English actiyg unior high by using L ass activity, it will help the students
school students. to feel comfort™ means that if the teacher only uses

Teacher 4 styflents will not feel comfortable and being
Based on the data collected, teache h e tr ec of its burden like what he had said in his
perception with the two previous teache ag intervi

“It's impossible to use
to my point at first, that

knowledge of English,
knowledge at all and t
Bahasa Indonesia, it wil

communicate with their frie}
In conclusion, she agreed

that L1 should be implemented in teaching and learning “The problem is that not all children can speak English,
process in the Englis j : i e 1 ysiusmob age, if you delete the
implement monolingum géitgiytageme qgri aygvill not be able to
him below. understand, they will not feel comfortable and eventually
“It is not possible, especially if they feel being forced, become passive in class.”

even later they will not have any interests in English, However, the teacher does not only use L1 but also

maybe it might be for those students who doesn’t like  the target language, English, in teaching and learning
English, they will feel burdened, and I think, it will  process. He uses its L1 only in some conditions: to
change their perspective, that English is a difficult explain difficult concept which is related to the materials,
to give instructions which possibly can make misinterpret

Il

lesson.’
According to the questionnaire, he stated that using L1 is between the teacher and the students, and to test the
necessary in the English class because it is more students the students already have understood the
effective, as explained: materials which have been delivered. Practically, the
“Yes, when the material often uses Bahasa Indonesia, but ~ teacher uses L1 only when it is necessary, however he
when the greetings or giving commands is more often tries using target language as effective as possible. He
used in English. The problem is if I use full English in implements the target language at first in the beginning of
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activity, then when in whilst teaching faced students’ phrases, helping students feel comfortable and
difficulties in following the teacher’s instructions or confidence, helping students to learn more effectively,
materials explanation, the teacher will let the students ask ~ making  jokes  with  students, and checking
in L1 as proven below. comprehension.

“Initially, I will try to use English first as a compulsory According to the data, 60% teachers coincide that the
language used in class, but if the students have difficulty ideal frequency of using L1 is only when it is necessary.
in asking using English, yes, they can use Bahasa The other 40% prefer to use L1 sometimes and none

s

Indonesia.’ agree to never nor often use it. However, all teachers

Even though the teacher does not agree with currently speak Bahasa Indonesia sometimes in the class.
monolingual policy and tends to implement bilingual in ~ None of them always or never use it. In the end, 80%
his classroom, he does not against for monolingual policy teachers agree that L1 brings benefit to an English class
in other schools or courses. He explained it in his and 20% oppose it. Furthermore, in comment session of
statement below. the questionnaire, there are some statements which
“I think it is not possible in this school, because it is not‘suppor‘[ the use of L1 in an English class and none oppose
of international standard, and not all the studgg it. Fgme is the example of the arguments of those
master English. It is different from i
students who have mastered it.”

“Yes, it is good, but we should se \o/t school students English is
been able to use English i iq ] ] e, Kt is necessary for teachers to
enough prior knowledge th, ] orf@an. The concept is familiar
the system. But if a publi
school might not be ablego
From those description ; ” n and use clues before
teacher 5 agreed with i d
learning process can
the materials given by faea . * use  Balizadlndonesia in  English
Here, the compilatio i an’t help students learn
results using checklist t1onnad € ish. S o uch .
to compare each teachw w
junior high school studc\gs g a Sicial 10 use in teaching and
concluded that there are s
teachers agreed to use L1, th S
L1, the proper time to use L1, thg Ireg using L1,
asking whether teacher ever used '™ 0 their opinion “It is appropric® Pe used in a certain condition which

whether L1 can help students in learnirfy Eng@ligh. Fight,| e s bikngual implementation to help the students
up to 80% agreed that first language shoflld b i ea Qs £ ”
S

Jjunior high school students
nowledge of English.”

eacher 5:

English class and 20% oppose the state statements, all the teachers state any
of teachers agreed that L1 should be used in the English difference portion and condition when students and

1 . : = i i . H , all
I(;jrsts;;)rcl)zre, the resulu Bly(e [&Itavsd Nte g@ziisnmﬁﬁya?i??sed Oijlvegfl;lizh

most of them, 60% teachers believe that L1 aids students’ classroom only when it is necessary.

comprehension while 20% believe that it is more

effective it can help students feel comfortable. However, Students’ Perception of First Language Role in an

there is none agreed that using L1 is less-time English Class

consuming. Table 4.2 Students Perception of First Language Role in
The data also gives the proper time to use L1 in the an English

English classroom. All teachers support the use of L1 Frequency | Percentage

when explaining difficult concepts. Moreover, 40% The use of L1

teachers voted to use first language to explain complex Agree 58 90.63%

grammar points and to give instructions. The less chosen Disagree g 937

time is when defining new vocabulary and to test with ’

20% supports. The other options are not suggested at all | Students interest of L1

such as when practicing the use of new expressions or | 4528€
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Yes 61 95,31% there are none of them hate it. Another data is about the
No 3 4,68% perfect time to use L1 in students’ point of view. The
Students preference of most chosen options are when explaining difficult
L1 usage concept with 60,94% voters, when explain complex
very much 2 34.37% grammar points with 57,81% voters, when defining new
- vocabulary with 43,75% voters, when helping them to
Sometimes 1 17.19% learn effectively with 40,62%. Furthermore, here are
Only a little 31 48,44% some unpopular answers. There are 28,12% students
I hate it 0 0% suggest using L1 to give instructions, 25% to check
The proper time to use comprehension, 15,62% students to test and to joke with
L1 them, 12,5% to practice the use of new expression or
To explain  complex 37 57,81% phrases, and 3,12% to help students feel comfortable and
grammar points confident.
To define new vocabulary 28 ‘ The other fact is about the ideal frequency of using
To  explain difficult 39 L1. tudents agreed to use L1 in an English class.
concepts students prefer to use first language
To practice the use of new use it often, and 42,18% to use it
expressions or phrases astly, there are 96,87% students
To help students feel toggue brings benefits to an

o . ..
comfortable and confident g% disagreed. In addition,

ent from the questionnaire

To give instructions

4

pproval of L1 use in an

To help students leal f the example of the

more effectively

To joke with students opksia often can make us

)

To test L rather than English.”

To check comprehensio ¥s, we suppose to speak

Ideal frequency of using
L1 § tudents who support the

Never
ded in an English class, but

becayse there are some students that

" Se.Q
Sometimes i, ’
Oft B 20 Iy use it when it is needed.”
en “
0,

Only when necessary are not good d sh. It is hard for students to study

o

L1 brings benefits to if tefchers don’t use Bahasa Indonesia.”
English class ery, dent has different English proficiency.

Agree 62

gree with Bahasa Indonesia prohibition.

Disagree 2 3,12% We never know that by using Bahasa Indonesia, students

e st e WV ELSIEQS,

towards bilingual class which answer the second question
of the research. There are 7 items included in
questionnaire that have been filled by the students: The
use of L1, Students interest of L1 usage. All in all, they
also show positive response towards L1 use.
Based on the data, 90,63% students support the use of ~ nderstand the meaning”

L1 in an English class and only 9,37% who disapprove it From those statements, they showed that most of
and almost all of them are interested when their teacher
uses first language. Moreover, 37,47% students really

e @fi@ﬁﬂt&bﬁyﬁ;;:i;ﬁﬁ;m i

ahasa Indonesia, it will cause misunderstanding
between teacher and students and make teaching and
learning process less efficient and possibly downgrade
students’ mark.”
“Students will be really confused because they don’t

students tend to agree with the use of L1 in the English
classroom.

love teacher when using L1, 17,19% students feel it
sometimes, and 48,44% students are not affected that
much whether the class is bilingual or not. However,

167



RETAIN. Volume 7 Nomor 3 Tahun 2019 (161-170)

Discussion miscommunication on what to do. Fourth, it is necessary
Teacher’s Perception of L1 Implementation in EFL to use when cooperating with the other learners.
Class Sometimes students want to compare and discuss their

Almost all teachers coincide that Bahasa Indonesia works to make sure what they are thinking is correct.
should be used in an English classroom considering its Moreover, teachers’ explanation cannot always be
benefits. However, there is a teacher who believe that L1 understood by all students. Speaking with friends with
brings more drawbacks and cannot really help students to mother tongue to grasp the missing information is a lot
learn target language. It is implied that students need easier. Fifth, students need L1 in discussion of classroom
more L2 exposure and learn one level beyond their level methodology especially in beginner level. The materials
(L+1) to maximize teaching and learning process of teaching are not always acceptable and familiar.
(Krashen, 1985). In addition, it is in line with Hence, learners entail expressing their thought clearly
monolingual principles which demand the prohibition of = which is best to use first language or the combination of
the first language. This approach is originally inspired by ~ both L1 and L2.
behaviorism learning theory which believe that language Furthermore, sixth, mother tongue can also be used in
develops from imitating and forming habit. fact, presation and reinforcement of language. Teachers
English teachers mostly use first langugge rg an L2 it asg translation exercise that happen during
in the class. Therefore, the teachcylgo i carflo process. Typically, it is useful to

Bahasa Indonesia too much knoy t it i ighli 0 point of recently taught materials.
inevitable. Atkinson (1987)ga t b heinforcement to conceptual,
negative effects of L1 overiig i1 nY . / bu differences between first
are some issues that might teachers can use L1 when
1. Students rely on mothe times must deal with
even when they hav on structure rather than
want in target langua es, students doubt what
2. Students make first ja gheck the truth, linking
an English class thro gany learnin gl oeneficial. Eighth, it is

3. Either students or
n

difference between L\aand g. : the dity and reliability of
jous tdEl. Lun 9) in (Atkinson, 1987)
A

i

and semantic eq k 0
oversimplifying to ra & ' ated baallfst is ‘the supreme test of
owever, the others argued

translation.
4. Either students or teachers and impractical to use since
not fully understand language beigug Ating it into

1 does nd evaluating real linguistic part.
their native language.

Lastly, first I3 C is advantageous in developing

On the other hand, some teachers pkfer se fls legning strategies. In an activity that needs
language in critical situation only. Thejlleve] S u to municate such as role play and discussion,
before explaining in Bahasa Indonesia aryyl fu be stress if they cannot express what is

means there are certain times L1 is allowed. According to on their mind. Therefore, teachers can use some

E::etkfiir:?rll;nlg?a;)et?;r:ﬂn';m)é;rgﬁiaagm e gré‘gfnsmﬁﬁévahrasing, explaining, or

eliciting language which means shortening time and The questionnaire made is adapted from the previous
avoid ambiguity that might occur during teaching and research (Shimizu, 2006) and is pretty much related to
learning process. For example, teachers or students can  the theory mentioned. From the research data, it shows
directly ask on how you say “X” in English using L1 that all teachers agreed to use first language to explain
without creating visuals and miming. Secondly, the time difficult concept and some others agreed to explain
is when checking comprehension to ensure that no complex grammar points, to give instructions, to define
misunderstanding happened among students. If they have =~ new vocabulary, and to test. They also have the same

eV i ays important role in

different perception on something and accept false thought to use it whether only necessary and sometimes.
information, the learning process would not be very  None of them thinks to use it often or never. Those
effective. Thirdly, teachers need to allow L1 to give proves that teachers who know what students needs tend
instructions especially for early level learners. It is to allow L1 in their class. Its importance is almost
suggested to be given in a class which has low-English undeniable since there is only one teacher who disagreed
proficiency  students in  order to  prevent with the bilingual classroom.
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Students’ Perception of L1 Implementation in EFL benefits to create a relaxing atmosphere in the classroom.

Class Moreover, by allowing the use of L1 in L2 classroom can
On students’ side, it is also found that majority prefer lower the students’ anxiety levels and other barriers for

the allowance of L1 in an English class and even love students in learning the target language.

their teacher to use it. However, most of them agree that

the use of L1 in the classroom should be minimized. CONCLUSION AND SUGGESTION

They only prefer to use L1 when they found any difficult Conclusion

concepts and the teacher’s explanation of grammar According to the result and discussion in the chapter

concept. Thus, these can help students to study English four, the researcher concludes that teaching English in a

more effectively. However, there are few students who national class of junior high school with bilingually have

prefer the target language, English, to first language. But  positive responses. By using L1, it helps the teacher to

then, it does not mean that teacher is not allowed to use teach the students in learning English. The teaching and

learning process can be more effective and there is no

misconception between them. The students also feel

classroom stated that they still agree with the able and enjoy the teaching and learning activity.

only when necessary. It was showed e cagfident and be active to ask, because

frequency of L1 usage which no 4 i cni@@want to deliver their thought, but they

any L1 in the teaching and learning process. Moreover,
even the students who disagree with the use of L1 in the

never. in English. Thus, by using L1 in
The results showed that mgst i i imaee effective. It also helps the
their early age still need the e i i g d@ltand the materials given by

learning English proces;
presented (Debreli & 4O
students’ need who de
to define new vocabula

efgtion, it can be concluded
rst language to explain
ers agreed to explain
af instructions, to define
by also have the same
tcessary and sometimes.

expression, and to expla
grammar points. As
1987) about when to u
response toward many Raads o
almost all students agrec
benefits to them in learnNygukias
be implied by the previo®
1987) who stated that igno

called as L1 in a monolingug ? is almos From T ¥ c! the researcher hopes that the

certainly teaching in inefficiency. teachers who 18 1s article can determine the best
Moreover, according to Hans Selye (P76 fa thodology for their students, whether to use
€ 1 not
ea

n or never. This though
perception that most of

of stress study, stated that stress assqiat their English classroom. It can help the
complexity of lifestyle and environmen i su ut what students’ needs and their thought
illness and tension. In education definition, stress can be towards the use of L1. The researcher can give big insight

o e e UV EFSIEAS N gétfﬁﬁﬁb&j

experienced by the learners. The emphasis here is the The researcher hopes that future researchers can take
mental strain of learners that can be caused by the use of  any advantages of this research as a resource for their
foreign language in the classroom which is not familiar to future study. Those who wants to analyze the use of L1 in
them. Weinstein, E., & Rosen (2003) also proposes that English classroom can find out any differences when
stress can extend the classroom environment and do harm using bilingual and monolingual in the classroom. Then
to the teaching and learning process. From those they are compared to find out what best classroom
statements, it can be highlighted that L1 prohibition in methodology can be applied in the classroom. Thus, when
the classroom can be harm for the students. They may it is compared the data will be more complex. The future
become stress and tension while learning new language. researcher can also add any instruments such as test to
The students will keep quiet and suppressed. Thus, the gain more complete data.

allowance of students’ native language can lower their

stress. It is in line with the statement from Polio & Duff

(1994) that the use of students’ native language gives
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