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Abstrak

Penelitian ini bertujuan untuk meniliti seberapa jauh pengaruh pertanyaan guru terhadap interaksi kelas di
kelas membaca intensif. Penelitian ini menggunakan pendekatan kualitatif. Adapun subjek dari studi ini
adalah satu guru yang mengajar kelas membaca intensif dan siswa di kelas membaca intensif. Data utama
dari studi ini berupa pertanyaan guru beserta interaksi yang terjadi antara guru dan siswa secara individu,
guru dan kelompok siswa, serta interaksi antara siswa dan kelompok siswa. Hasil dari penelitian ini
menunjukkan bahwa jenis pertanyaan guru tingkat ah dan tinggi sangat berpengaruh terhadap interaksi
di dalam kelas. Jenis pertanyaan tersebut dg irNguaksi antara guru dengan seluruh siswa, guru
dengan siswa secara individu, dgn si ikian dapat disimpulkan bahwa
pertanyaan guru berperan perjg jaran didalam kelas membaca
intensif.
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Reading is an activity which is im ortant to do_fo egians arg categorized as the questions which recall
expand knowledge. In EFL context, N s’ ledge. However, the higher level questions

INTRODUCTION

becomes an important thing in learning are th level of questions which demand deeper
iffg process.
students, teacher andU Stydents are thp readers ﬁ Morco the st y about questioning are often

read the text and try t Iyg rst ura ady about teacher’s
the role model who helps studeéntS to guide, 1vate estlomng and classroom t hlng However, the study

facilitate, and evaluate them in reading activities. Then, about types of teacher’s questioning on classroom
text is something that being read and comprehended. jnteraction in academic context still worth to be explored
According to Wallace (1992), teaching reading is a  and investigated. Then, the study about teacher’s

direction and guidance to help students in acquiring the  guestioning for college students are still limited. Thus, the
text. Teaching reading also a crucial work since the

cannot be separated from three compo

present study will focus to find the extent the lower and
higher cognitive types. It is aimed to enrich and complete
the previous study related to teacher’s questioning.
is significant. The previous study from Weihua (2010) showed that
Besides, the teacher’s questioning has been classified convergent type of questions are frequently applied in the
into some taxonomy. That taxonomy has been categorized classroom. Those questions engage low level thinking
into some taxonomy. It used to determine the levels of  hich provide less comprehensible input to students.
questions. In general, those categories have been set the Also, the interaction which happened in class was

teacher must be aware of students’ progress to obtain the
information of the text. Therefore, the role of the teacher
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dominated by the lecturer meanwhile the students just 1. To what extent does the lower cognitive question
only passive listening to what the teacher’s said in the influence classroom interaction?

classroom. However, the study was not focused to the 2. To what extent does the higher cognitive
certain taxonomy of questions. In order to analyze the question influence classroom interaction?

data, the researcher used qualitative and quantitative for

the research design. Yet, the researcher could not give Based on the research questions, the objectives of the
detailed information to the research focus. Therefore, study are to find out the extent of the teacher’s lower

future research will focus to the particular taxonomy of  questions on classroom interaction. Moreover, the result
questions and one of research design to make the study  of the study is expected to provide the completed
more centered. description of questioning strategies on classroom

The other researcher from Farahiana & Rezaeeb interaction. This study might be beneficial for teacher to
(2012) showed that the teacher frequently used yes/no learn and apply the reading strategy in teaching reading. It
questions and closed/display questions. It revealed that can help and attract students in lesson and activate the
teacher’s low level of proficiency and lack experience learning process. For the students, this study might inspire
played a great role in asking questions. It can aate students into reading also help them to know
learner’s silence and reluctance to partjgi in reading. It enables students to develop
and reading ability. For the future

ineffective questioning technique is expected to provide a positive
will investigate the effectige hige models, especially for the
improve the study related to d qEektioning techniques..
Moreover, the other s
cognitive questions typ
Smadi (2014) revealed
high school and intr
textbook had dominanthlo

also showed that readi

not give higher level q¥ 1te tention of phenomenon.
focused to the reading Natbook thaamth ' f i f words. The subject of
questions. sfwrer in State University

The recent study from\iuastads \ ok

teacher applied all five (3 research questions, students
Blosser and Cunningham qu\gus Phcsd nde G : @ the study. The researcher
responses. The result of the study_shg the teache focused to depts” responses during learning
mostly used structuring questio factual recall process. The of English Education 2019 were

questions. Indeed, the study was conce 0 tea 0 participated in this study. There were 19
and student in senior high school. Thei@forcjit ¢ tu i class; those are 17 female students and 2
study will investigate deeper about teacN@’ 0 WMoreover, the intensive reading course
by using other taxonomy in university level. was chosen by considerations this class requires much
Moreover, those stuﬁiv Sni i OM i insi t tudents.
questions were cond gé? tﬁs eg‘éla-ﬁ e ﬁr)amyastudents were actively
researcher found that the most of the previous study involved in the lesson. It can be proved by few of
showed that the teacher overused the lower cognitive students who contributed in teaching and learning

ed qualitative approach
escribe the data. It was
odand meaning through

book 4n halitative research was

questions than higher cognitive questions. activities. Despite, they were still willing to be the
The teacher focused on asking students’ factual  volunteer when the teacher asked for help and they
comprehension  than  the inferential  questions. followed the interaction well. The setting of the study

Nevertheless, the study about teacher’s questions in  was in the intensive reading classroom. The study was

university level is still limited. Thus, the researcher carried out in a state university of Surabaya.

attempts to conduct and investigate the study about The researcher also did the observation as the

teacher’s questioning for university level to enrich the instrument to gain the data. All the data were formed of

previous study. Based on that, the researcher formulates words, phrases, and sentences uttered by teacher and

the research questions as follows; students. The data also described the interaction between
teacher to student, teacher to whole students and student
to students. The data was analyzed and interpreted based
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on the researcher interpretation which in form of

descriptive. (Ary, et al 2010).
Furthermore, to answer the first questions, the

The structure
roof of a dug

Can you restate the L2
sentence of “the

k = ) ) Comprehension
researcher classified the lower cognitive questions and its roof of a dug-out out could
taxonomy also the students’ responses. Then, to know the could collapse if collapse if in
influence of lower cognitive questions towards classroom there are not the

interaction, the researcher categorized the questions which
contributed the interactions between teacher to student
personal, teacher to whole students, and student to
students. Moreover, to answer the second research
questions, the researcher classified the higher cognitive

enough walls in the
underground space
to support it?

underground
space is not

enough walls
to support it.

The structure
of the roof can
collapse, if
there are not

questions and its taxonomy also the students’ response
toward its questions. In order to know the influence of
using higher cognitive questions, the researcher
categorized the questions which contribyiedl the
interaction between teacher to studentgteacj whol

enough walls

students, and student to students. in the
The data were taken by basement to
researcher used field notes gad support it.

classroom. Moreover, a figlin
used to know the ideas
(Fraenkl, 2011). Besides tH
learning process by Uy
recording device is co
qualitative researcher’sjeq ag

eacher set up the class into

iglbrming in pre-reading
iscuss the questions to
g, she introduced the
h to read the text.

RESULT AND DISC
The Lower Cognitive W
Floom Students’
In the first meeting\piks Dnomy Response
students’ homework and s o L1 Understanding
mostly focused on the gram . PrIowe . (nowledge | Philly’s
distinguish between subject, noyn. 0 adjective. you think th¥ Basement
Then, the teacher asked students 08 € exercises on reading is about?
intensive reading book. N the fkle?
A
) ; = g L1 Three.
Teacher’s Bloom Students’ heading that you Knowledge
Questions ' n = 9 L
People like living Uﬁi’ﬂ’ﬁé}rﬁi Eg@rr S u ra b ay
there, is this a noun Knowledge What are they? Ll An
phrase? Knowledge | underground
mystery,
Who has different L1 2 is easy, but mapping
opinion? Anyone? Knowledge 3 not. the depths,
Number 2, and 3
are they easy?
Moreover, in the third meeting, the teacher asked
Number 2, can we L2 No students to discuss about the homework. She asked the
combine these Comprehension representative of the group to write their works. Then, she
sentences by using the teacher asked students to do another exercise on
notwithstanding? intensive reading book.
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3) The Influence of Lower Cognitive Question on
Teacher’s Bloom Students’ Classroom Interaction
Questions Taxonomy Response The lower cognitive questions can influence some
What is the use of L1 To know the interaction between the teacher to a student, teacher to
a map? List of Knowledge | condition. whole students, and student to students. Based on three
words? meetings, the teacher frequently asked the questions for
From sentence L1 Scattered whole students to activate the lesson. Thus, the interaction
number 1, what is Knowledge of lower cognitive questions happened between teacher to
the keywords? whole students.
It conducted on the beginning till the end of the lesson.
What is the 11 Cannot predict The teacher gave some questions in pre reading and while
keyword of last Knowledge the next ac':t1v1ty in order 'to help students”learmng new mate’r%al.
sentence? sinkhole Since the questions are categorized as low cognitive
‘questions, thus the students did not long time to answer

Based on those samples of questions dug the (\@tions. Indeed, the students answered the questions
meetings, the researcher analyzed the short al ppleprm. Afterwards, the teacher asked them

asked questions which categoriz ) o think int@ret the ideas in own words. Besides,
hose qud a answered only a student then the
pthers is bo

identify the information and tjge i
learned. This type of questj

students’ interaction. Mo i |F ! , bom Classroom
measured L2 or condp ( y | nomy Interaction
) Kefople
Q edy
; . er in
time to answer the q@ i iy

answered the question: 3 hed i g hther
and understanding about an be
The teacher was

: / predictal
which measured L1. Thos

in the teaching and learniny L Lok
ons are

to check students know[Su ok
Meanwhile, the teacher for Phistruc shovel, ’ Whole
which measured L3 or the applicagigs Students

demonstrate understandii\c

teacher asked simple qud

Teacher
to

pammer, and
race.

underground
Moreover, most of the questions %0 before teaching | in Coober Pedy.

the lesson. Based on Eble (1998) questiof® in cadfh ol bols tat
activity can help students’ to learnfllne 1, I e 0 s PFRbly
encourage students’ curiosity wi lesS®q., Lt

Furthermore, questions at the beginning at the lesson can

. . [J (] . [ ]
femind and feca | e pye ‘[nye[s]tasg Neggﬂgurﬁbany een the teacher and 2
materials. Quest1o'n1ng t 1 née Rt udent happened when the teficher asked students related
was a new material because students’ need to introduce

b ol Th ) red simol ) ) to the material. Sometimes, the teacher needs to know the
the matertal. The teac 'er asked s1@p ¢ ques‘Flons mn ordér students’ opinion about the text. Those questions help the
to help students get into material and stimulate their

teacher to clarify the students’ answer.

interaction.
19;"6herffore, bazed on W'll‘en, W agd Clegi A Ambrose Teacher’s Students’ Classroom
( ), lower order cognitive questions ask students to Questions Response Interaction

recall knowledge and information. Some of studies also

o .. . How depth we can | I think is around
indicate that low cognitive skill promotes greater

find those trashes? 5 feet.

achievement than higher level questions (Rosenshine, ; ; Teacher
& 9 . ( . How about 10 feet? | I think we will
1971). Thus, the lecturer should determine the appropriate . to
: , . find the animal
questions to develop students’ comprehension and to inside the Student

improve students’ critical thinking.

ground.
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role of the teacher who guided them to prepare their level
Furthermore, the lower cognitive questions also of thinking. Those, questions can be a tool to help them
provide classroom interaction when the teacher asked having good comprehension about the learning material.
students to gather with their groups and tried to discuss
their homework. In this case, she gave the explanation and Therefore, it can be concluded that the low cognitive
gave some material related to the intensive reading course. questions can contribute on classroom interactions in
After giving the explanation, the teacher asked students to intensive reading classroom. The most interactions
do the exercise related to the text. It asked students to happened was not initiated by the students, but initiative
distinguish whether the sentence corrects or not. However, the teacher to build classroom interaction. Based on the
the students also gave short responses without giving and Freahat and Smadi (2014) revealed that low cognitive
stating their reasons about its answer. questions were more dominant to be asked. They also
stated that low cognitive questions can improve the

Teacher’s Students Classroom
Questions Response Interaction questions as the basic questions type to prepare students

acquisition of factual knowledge. The types of the

Number 2.the True into Ngmher cognitive skills. In the end, the lower cognitive
collapse of questio ct students’ participation in activating
underground i lassroom interaction and clarifying

structures sometimes
kills people traveling
in the surface. Is it a i Ini ions

true or false? second research questions,

Okay, based on the questions into higher
statement number 3. r asked students some
Is it true or false? e skills to students and

he teacher applied the

alysis), L5 (synthesis),
related to their answers.

s are frequently asked in
keyword and find the p i : isdpart, the teacher took
to the answer. All of the 1scusded I . giving some explanation,
with their friends, and AET s wagls to students.
questions with the same answW

The teacher also led

P - e \ Pploom Students’

Teacher’s Studeyg lassroom axonomy Response
Questions Respon$e Interaction What is the The failure of
How about number 3, | Paragraph 4 lin i a? underground
is it right or false? 2 L4 structure in
Which paragraph and Analysis Philadelphia may
line? © cause accidents
- Whole
How about number 3, gragrgph 4 line |4 tude 2 = R
is it right or false? Philadelphia
Whicl%paragraph and n Ive rs ItéStg drNt (3 ggxl:su ra b aya undergrc?und,
line? l,lroen topic do you
Students think will be Basement
discussed? L5 structure,
Synthesis
Inside underpass,
Based on the analysis above, the researcher found that the tunnel
the lower cognitive questions can influence classroom underground
interaction. Those types of questions can activate Why do you L6 -
students’ participations. It can lead students to be fully | think people dig Evaluation
involved in the teaching and learning process. Moreover, up the lawn?
not all of the students were participated to answer the
questions, yet some of students tried to give their Based on the classification types of questions above,

opinions. Those questions cannot be separated from the the researcher analyzed that the teacher who applied the
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various questions type during classroom enables students asked during class session. Teacher is able to challenge
to practice in cognitive process. If the teacher only used students at various level of cognition. Therefore, the
same of questions, the critical thinking of students may  teacher who understands students’ current use of
not be challenged. In this case, the teacher must be questions and cognitive levels of questions will have
selective to choose the appropriate questions for students. greater potential for making changes to develop students’
Those various types of questions and the enough time participation in the classroom.

needed to process and formulate different types of

questions. Thus, having enough time is important for The Influence of Higher Cognitive Questions and
students to think and to give best responses of the Classroom Interaction

questions. Moreover, the researcher classified those In the three meetings, the teacher frequently asked
questions which categorized as higher cognitive questions students to discuss with their friends.
were good to apply in the learning process since the Teacher’s Students’ Classroom

questions are the powerful teaching tools in increasing the

Questions Responses Interaction

quality of instruction. Moreover, the teacher should design What is the main | The record have

the appropriate questions to students. The gu@fti idea paragraph | scattered and

should consist of lower cognitive quegti i 59 inaccurate and

cognitive questions. Thus, those co the old are lost Student
can be used by the teacher to PR to

o pdict where the
cognitive process. ¢ Students

Moreover, the students
critically about the sub
responses. Applying the ig that
questions is needed dur CINg are
for greater developmen _' .

C Q

(Group
Discussion)

g lnle ow
the teacher must try \to . 5 ;

cognitive questions esf]
levels. Then, the stude 3
e CaNNg

Ul
understanding of the toy 1Sad 3 ‘ )
realize that their understa € Ma

. :

re the

proclIore we

superficial. Thus, teacheNpsas Sin le,
students to gain deeper abo¥ pras are
text and develop students 7. old ones.

asking students to the higher cogrutived S.
Furthermore, the types of que asked during The researcherranalyzed that the higher cognitive

teaching and learning process should bawvell@hpushig@l u@8tions nfre influenced classroom interaction than
means that the teacher must initiate to plal the e oW g questions. There were some interactions
questions to reach the stated objectiv cliler 2 ound such as having discussion, and

arrange the variety of questions types to avoid students  performing classroom_tasks. Moreover, the interaction
being bored. If the Q‘ﬂtﬁwmitagw - ts b s happened when the
must be given the op § egﬂns allr(‘iat a;yane exercises then, the
addition, giving students’ adequate time to think can build
their self-esteem and encourage further development of
thinking skills.

Based on Blosser (2000), the teacher who uses
multiple types of questions during teaching process are

allowing students’ become more engaged in the main
content. He believed that teachers have to analyze the

teacher discussed the students’ answer in front of the
classroom. While, the interaction between a student to
students happened when the teacher asked students
answered the questions.

The higher cognitive questions can be found while
learning process. Sometimes, the teacher also asked the
students about the reason of students’ answer in order to
promote critical thinking. Moreover, the teacher asked
students to discuss in a group to help students share their
opinion with the other students. In this interaction,
teacher has an essential role to design the activities and

According to Newcomb and Treftz (1987), by  (he task. Based on Nuthall and Snook (1982), the
understanding the level of cognition in the questions

types of questions asked during instruction. It was good
for the teacher to set and select good questions for the
students’ improvements. It requires students to explore the
cognitive levels which allow students to think critically.
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activities in the classroom can be categorized into three lower cognitive responses too, since the answer of the
basic forms. Those are individual work, extended  students is short and simple. However, the lower cognitive

discourse, and interactive discourse. questions were more frequently asked than the higher one.
In the individual work, teacher asked students to do This is a contradictory since the subject of this study is
the task individually in order to check students’ university students which asked students to use their
comprehension in the material. Extended discourse means critical thinking skills.
the teacher talks, performs, demonstrate or the exhibit Furthermore, the relationship of teacher’s questioning
materials. Then, in interactive discourse, the teacher gave toward classroom interaction is closely related and
students opportunity to have interaction to other students, essential. The higher cognitive questions also influence
such as giving the opportunity to discuss the answer. some interactions. Those types of questions asked

Thus, the higher cognitive questions were being a students’ to sharpen and train their critical thinking skills.
good tool to attract students’ participation in classroom. It The data showed that the higher cognitive question
also can activate students’ participation in learning contributed the interaction between teacher to whole
students, and student to students. The teacher proposed

process. Sometimes, teacher also confronted by trying to
motivate students to answer the questions highS§@cognitive questions which categorized L4
thesis), and L6 (evaluation). Some of
e students on its questions are

worrying whether their answer corre
influence students to initiate thei
classroom interactions. Moreove
types will enforce students go
competence as the respondliof
(Sadker,2011) ded that both of teacher’s

Brown (2001) added 3 i t roles in contributing
i iylreading classroom.

ognitive responses too, since the
t the material and use their deep

questioning can give
language. It could be
students to trigger clasjo
questions address studd
each other’s. Not only by

Jestions for the teachers
e teacher, it is suggested
attention to ask students
stions to contribute more

teacher can also give inJgght {0 the
difficulties. Thus, it ca

cognitive questions can ¢ Cacher should select the

interactions. It can help stus ' e pass e Dased on students’ level and
thinking, share their Opiniow ST s in case to attract students’
through the teacher’s questions. attention. ies to give more attention to ask
students with the Other level of higher cognitive questions

CONCLUSION AND SUGGESTION 1 tegher should enlarge students’ portion in
Conclusion las let the learners dominate their own
iscussed 1n

Based on the research findings which

chapter four, the res hergfound thatethe teachgr The%? for the future researcher Who w'ants to conduct
questions can be a %‘veﬁl ?&r e g,g llﬁ ﬂdmbﬁya 1'n\'/est1gate teacher’s
interactions. The findings have been published that both t , Participant, and level of
study. In order to complete and enrich some research

related to teacher questioning, the future researcher can be
concerned to another types of questions.

lower and higher cognitive questions types can strongly
give impact on classroom interaction. Concerning to the
influence on classroom interaction, the lower cognitive
questions can activate the lesson and help students to
prepare in the higher cognitive thinking skills.

Those types of questions can contribute the interaction Ary, D., Jacobs, L. C., & Sorensen, C. (2010).
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