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Abstrak

Penguasaan keterampilan berbicara dalam mempdbajasisa asing menjadi sebuah prioritas. Oleh sélab
para pelajar bahasa asing sering mengevaluasitailan belajar mereka berdasarkan atas seberagakokemajuan
tingkat kecakapan berbicaranya. Observasi awal njekkan bahwa keterampilan berbicara bukanlah yaegjadi
tujuan fokus pada beberapa kelas bahasa Inggi@inSti, para siswa juga lebih cenderung untukrdidan pasif.
Menggunakan Research and Development (R & D) degignelitian ini bertujuan untuk mengembangkan @udi
bahasa Pimsleur dalam versi Bahasa Indonesia fyartdan memberi tahu arah di bandar udara’ selmagdia untuk
mempelajari bahasa inggris dan menguji respons asigavhadap audio yang dikembangkan. Hasil penelitia
menunjukkan bahwa audio ini adalah media yang lalyginakan untuk mempelajari bahasa Inggris. Afdteri dan
ahli media sepakat bahwa konten audio sesuai demgasan pembelajaran; kurikulum; relevan terhadaputuhan
siswa; dan memenuhi prinsip-prinsip materi menddd@ga oleh Brown dan Yule (1983). Selain itu, datmg
menunjukkan bahwa semua siswa atau 100% menyasskeamg dengan penggunaan adaptasi audio bahadaurims
dalam versi bahasa indonesia ini.

Kata kunci: Berbicara, bertanya dan member tahu arah di Bamdizra, adaptasi audio bahasa Pimsleur dalam versi
Bahasa Indonesia.

Abstract

The mastery of speaking skills.in English is a ptyofor many second-language or foreign-languageriers.
Consequently, learners often evaluate their sudoelssiguage learning as well as on the basis of imuch they feel
they have improved in their spoken language praficy. Preliminary observation done showed that orapeaking
skill was not become a focus objectives in someliEimglasses. It was also found that the studemided to silent and
passive. Using Research and Development (R & Digdeshis study aimed to develop Indonesian adaptstof
Pimsleur Language Audio ‘Asking and Giving Direct®oin an Airport’ as a medium to learn English éméhvestigate
the students’ response toward the adapted audie. résult showed that the Indonesian Adaptation®iofsleur
Language Audio was an appropriate audio mediungaonl English. The material and media experts agtlegdthe
audio material was suitable with the abjectivethef study; curriculum; relevant to the studentg€dieand fulfilling the
principles of listening materials proposed by Broamd Yule (1983). Furthermore, data showed thastalilents or
100% said that they like the using of the Indonesidaptations of Pimsleur Language Audio.
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INTRODUCTION language teaching learning topic should concerthéo
demand and the necessity for English used in thé re
The students’ real need of English is the abilitycommunication. The skills used most at these lavel
to communicate satisfactorily for basic needs sash listening and speaking. Teacher can build on lietgn
giving direction or other language functions neeflmd tasks to provide speaking practice. At the sameetim
everyday survival. As Harlow and Myskens (1994)speaking tasks give students practice in listetingach
pointed out the ultimate goal of most languagerieesis  other (Brown, 2006).
to be able to converse or communicate the target
language when they are traveling or trying to geiness
to information through interactive technologies tswas
movies and television. Because of that, the hidtlfgr

Language proficiency grows from oral
competence to written competence (Bromley, 2007).
Typically the words and concepts students absodluan

as they listen and talk are the foundation for wihaty
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will read and write later. Therefore, the two Kill
listening and speaking are the two fundamental cispe
that students should master before they learnkifie of
reading and writing. The real example is the cleifdwho

From time to time studying teaching learning
activities of foreign language, particularly Englis
gratefully the researcher becomes familiar withcady
effective system of foreign language learning teat be

acquire their first language or mother tongue whichimplemented to achieve the objective of the lesson:

started from oral competence. It always starts fromenable

imitating the sound or words they listen from peopl
around them. After that, they go to the next stagss
the written competence. Thus, the researcher ledithat
listening is the basic skill in language learniigithout
having effective listening skill, learners will reviearn
to communicate effectively (Nunan, 1997).

Hadley (2001) suggested that teaching IisteningI

and speaking skills helps follow natural sequenices

acquiring a language. However, teaching less able

learners requires special settings since theituajgi for

language learning is minimal. They are poor languag
learners, but if more suitable language classes a

provided, they may improve. Also, low level langaag

the learners with low English ability to
communicate with others in English. The systenaited
Pimsleur Language Learning System (PLLS) and the
name of Pimsleur was taken from the name of a
psychologist who was the creator of the systentf;tBe.

Paul Pimsleur. PLLS is in a form of listening aittiv
which is only for ears or audio-only approach. The
anguage learning system tries to make the students
pronounce the words just like the native speakeysdo
Looking at the human second language acquisitios, t
system is based on the way how children learn their
mother tongue, results in an incredible seconduagg

rceapacity after a short learning time.

Beringer (2004) summarized that PLLS was

learners should not be expected to reach the sanimsed on four main principles: (1) anticipatioris thies
successive level as good language learners (Noam-urto getting and keeping attention, (2) graduateériral

2008). One of the reasons is that poor languagedes

recall, this is presenting information at the righhe

do not have many strategies in language learningnakes it easier to retrain, (3) organic learninige t
According to Takuechi (2003) poor language learnerdearning process are vocabulary, pronunciation, and

used only 3 strategies while successful learneesl 34
strategies.

Gan, Humbpreys, & Hamp-Lyons (2004)
compared 9 successful language learners (SLLs) Svith
unsuccessful language learners (ULLS). One of ¢ésalt

showed that ULLs believed that teachers paid istere

only to SLLs and did not give them enough help. yThe
felt that they were forgotten. These studies ingptlet it

is possible to help slow learners by training thenuse
more language learning strategies or showing theah t
they are not forgotten by preparing lessons thatmaore
suitable to their learning styles.

In preparing classroom activities for acquiring
language for less able students, the teachersdskaolw
about words and vocabulary instruction of Engligls.

Bromley wrote (2007), English has a huge and uniqu

collection of words. English is three times largetotal
number of words than German and six times largan th
French. However, that challenging fact can be aver
through the other characteristic of English itsélhe
rules of English are simple and consistent compaoed
other languages (Lederer, 1991).
simple materials but meaningful based on real+iéed
and a ‘here and now’ context is a suitable classgteto
teach speaking to the students, especially the whes
are less able students or learners with low Engllslity.

e

listening comprehension are presented all at of#kg;
learning like a child, reproducing what we hearniro
others say by imitating the sound hear. These iples
make the brain naturally stores language in longnte
memory. The mental mechanism converts uninteligibl
human sound into language. This language learning
system draw on applied psychology to aid the adipris

of the foreign language, and the memory technigises
require an audio-only presentation. Written materia
would interfere with the process and are therefore
omitted from this course.

Pimsleur devised the Pimsleur ‘Speak and Read’
series of language lessons. Speaking has beereded
“decoding graphic material to the phonemic patteshs
spoken language which have already mastered when
reading is begun.” To put it another way, readiogsists
of coming back to speech through the graphic symbol
In short, meanings reside in the sounds of the espok
language. Speaking a language is the necessargtis
to acquire the ability to read a language with nivegn

Several people perhaps worry about where to

Hence, practicingtart in learning a new foreign language. Pimsleur

suggested to starting by learning a few things withitbe
immediately useful, rather than with lengthy andhptex
grammatical theory. He added that if the learnBrgygle
with concentration, they should break up their gtirdo
short bursts of around twenty minutes. The conace#pt
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acquiring few things which will be immediately ugkf field testing (6) Main product revision (7) Mainekd
are in a line to Bromley’s view that teaching fewerds  testing (8)Final product revision.

well is more effective than teaching several words This study was conducted in SMA Negeri 2
cursory way. Sidoarjo. The researcher used non-probability sexgpl
é)rocedure. It was purposive sampling since theestj
needed are only the students with low English ibili

This study used three instruments: field note,
guestionnaire, and rating scale. The researcher fiedd
note in conducting direct observation. This is heldind
out students’ response: attitude and behaviorsrtbwe
using of the adapted audio.

A questionnaire was used to determine the
students who could be the subjects as this audie. T
guestionnaire was in a form of self-appraisal aglaage
background. It consisted of 20 questions relatedh&o

From those reasons, the researcher is verysing of English for daily life. This sort of quistnaire
interested in adapting Pimsleur Language Learningvas adapted from questionnaire of Foreign Service
System (PLLS) and using the adapted audio as aumedi |nstitute (FSI) in which students had to answer by
to learn English for the learners with low Englehility. choosing ‘yes’ or ‘no’.

It is hoped through using this adaptation of PLLI% In this study, there were three different rating
students be willingly practice the language sinbe t scales. One was created for students to figure out
ultimate goal of learning a language is using thaistudents’ opinion about the adapted audio. Therdthe
language to communicate. Also it is hoped thatathéio  were created for material and media experts todati
medium is able to encourage and enhance studentfie adapted audio. All three rating scales had dmtions
participation to be the active speaker learnersth@s based on Likert scale: strongly disagree, disagigese,
adapted audio uses mother tongue as the instrattionstrongly agree.
language to learn English. Therefore, the researche Data analysis used in this study is both qualitati
conducts a research entitled “Indonesian Adaptat@mn and quantitative. Qualitative technique was usefibtoe
Pimsleur Language Audio as a medium to learn Emglis out how are the Indonesian adaptations of Pimsleur
language audio based on the experts’ answer, cotmmen
and suggestion. While, quantitative technique wsesiio

RESEARCH METHODOLOGY investigate students’ response toward the usinghef
Research and Development (R & D) design byadapted audio.

Borg and Gall (1983) was used in this study. Th& B
cycle consists of 10 steps used to develop an &doea
product. They are (1) research and informationectihg  RESUL TS

(2) planning (3) developing preliminary form of piect The material expert strongly agreed that the
(4) preliminary field testing (5) main product rsidn (6)  |ndonesian adaptations of Pimsleur language audis w
main field testing (7) operational product revisi®)  an appropriate audio medium to learn English fa th
operational field testing (9) final product revisi¢l0) ' |earners with low English ability because of selera
dissemination and implementation. reason. The audio is suitable with the objectivethsf
This study was aimed to develop Indonesianstydy; relevant to the students’ need; curricultangd
adaptations of Pimsleur language audio as a mettum fyffill the principles of listening material of Bven and
learn English and to investigate students’ responsge.
toward the adapted audio. Because of that, thoste3 The media expert also agreed that the adapted
were not fully taken. The last step of dissemimatmd  audio was a good medium since the speakers’ voices
implementation were also omitted since it was ayere clear. Their pronunciation, articulation, and
professional work with publisher who assumesintonation were good too. The voices which were
commercial distribution of the product. recorded were also in an appropriate speed. Thethes
The modified research design cycle used by thgnstrumental music added in the beginning, mideied

researcher are: (1) Research and information doitec  ending part of the audio made the students feakrel
(2) Planning (3) Develop preliminary form of prod4)

Material and media expert validation (5) Preliminar

The language people speak and write varie
considerably, and in a number of different waysnir
one context to another. The ideas married up ntura
with the development of English courses for specifi
groups of learners. The idea was simple: if thglage
varies from one situation of use to another, itusthde
possible to determine the features of specificasibns
and then make these features the basis of theelsarn
course. Those ideas are closely related to ‘hedenaw’
concepts which used in PLLS.



Retain Volume 01 Nomor 01 Tahun 2014, 1-5

The researcher used rating scale for the student®I SCUSSION
to investigate students’ response toward the usfripe The results of the study above proved and
Indonesian adaptations of Pimsleur language adidible  supported that the Indonesian adaptations of Pimsle
| below showed the descriptive statistics of stuslen language audio is an appropriate audio mediumamle
response toward the using of adapted audio. English, especially for the students with low Eghli
ability. The material and media experts stronglyead

Table | The Result of Main Field Testing that the adapted audio is a good audio. The staddsd

Principles of | SD | Disagree | Agree SA gave positive response toward the using of thiscaud

listening (%) (%) (%) (%) The content of the listening materials is suitable
Interesting 0 0 57.1 42.9 with the principle of ‘here and now’ and the stuidén
(Q1, Q2). needs, i.e. specific and simple materials without a
The audio 0 7.2 57.1 35.7 complex grammatical theory. This idea changed the
content (Q3) .

thought from explaining the formal features of laage

Speakers’ . . . .
voice (Q4) 0 35.7 50 14.3 usage into using the language in the real commtioita
English (Widdowson, 1978). Furthermore, the music inserted
promoting 0 14.3 57.1 28.6 the audio is relaxing which lowers the studentstiety
(Q5, Q7) and stress. As Hadley (2001, p.94) suggested tteat t
The task o 50 o - learners should be provided a classroom contextravhe
easiness (Q6) ’ ' they enjoy learning with low anxiety, practicingrgile
Listeners’ role 0 0 71.4 28.6 materials but meaningful for the real life.
(Q8) ' '

Moreover, the audio uses the listening principle

The result of the rating scale showed that 42.90/5Jf listeners’ role as'an acti_ve part_icipan_t whiefuires
students strongly agreed and 57.1% agreed that ¢rfgem tg take jpart in the interaction, gives chanoes
adapted audio was interesting and engaging. There w 2NSWerng back, ‘understand, or checl.<|ng that th@.eh
35.7% students strongly agreed and 57.1% agredd th&°MPrehended correctly.  The audio also facilitates
the audio content is simple but concrete and meguiin  S€CONd language acquisition because it gives aiteta
The rest of 7.2% disagreed. The students who sirong € role of consciousness in language learning, iand
agreed that the speakers’ voices are clear weR%4L4A par'ucu!ar to the role of ‘noticing’ in Iearn|ng.sAS(?hm|dt
half of students or 50% agreed, and the rest of%5. stated in Brown (2006) that the language learnélisiat
disagreed. learn anything_ from inpu_t they hear _and understand

Most of the students agreed that the audio Wagnle_ss they“notice something gbouF the |r?put. Tare qf
English promoting. They gave positive responseesthe the input t_hat the Iearner. not|ce§ is an mtgke thay
audio helped them to actively speak the languabered If';lter_u_se. inCoral prodgctmn by incorporating thewn
were 28.6% strongly agreed, 57.1 agreed, and 14,39guistic items they noticed.

disagreed that the audio was English promoting. The use of mother tongue in this audio also has

The task that should be done by the listeners waan important role: it can lower the students’ strasd
answering all questions and repeating the wordag#yr enhance students’ self confidence. The idea of
or sentence said by the speakers and instructoabandoning the native tongue is too stressful tmyma
Unfortunately, there were 50% of the students deed)  |earners, who need a sense of security in the equer
that the task was easy. The students who agreeel wesf learning a foreign language (Kavaliauskiene, 900
42.9% and 7.1% strongly agreed. The last number wapranslation is a natural thing and code-switchietngen
intended to know students’ favorableness or unfanguages and develops three qualities essentiall to
favorableness. The students who liked the adaptdiba language learning: accuracy, clarity, and flexipiliAlso
were 71.4% and 28.9% strongly agreed. it held a special important stage which is recoggias

In conclusion, the results above showed that thene fifth skill and the most important social skgihce it
majority of the students convinced that the audidilf  promotes communication and understanding between
the three principles factors affecting the diffiyubf the  strangers (Ross, 2000). Thus, the use of motheguton

listening material suggested by Brown and Yule.€Bhr and translation could serve as a tool for improving
factors are: speakers’ voice, listener’s role, andlio |anguage skills.

content got 64.3%, 100%, and 92.8% for the students

However, this audio does not always result in
who agreed and strongly agreed.

active participation from the students. It can bersthat
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there were several students who disagree thattkedn objectives of the study, curriculum, and the staslen
the audio was easy. They still find difficultiesrgcalling need. The grammar and the materials are specific an
the words they listened and noticed. During thesimple but meaningful and useful for real-life
experiment, they said that the voices of two nativecommunication and everyday survival. The principles
speakers were not clear enough. Then, the task afsed also ease the students to acquire, storell, reca
answering the narrator's questions made them titink practice, and communicate the target language cttyre
became a wo_rse situation. This case was suppdtimg The data obtained from the rating scales
recommendation from Noom-Ura (2008) that low level . . .

distributed to a group of students who were taught
learners should not be expected to reach the same

. using the Indonesian Adaptation of Pimsleur Languag
successive level as good language learners. Thefuse . . -
audio proves that the students give positive respdo

Bahasa Indonesia as _a t_ransact_lonal Iahguage Bles g the materials. They love and enjoy the using oftheio.
them a sense of security in learning English.
In this case, teaching speaking skill to the
learners with low English ability needs speciahtreent,  Suggestions
because of that the teachers need to make mongseifio Considering the suitability and the positive

teaching those low level learners. In class theg arresponse of the students’ toward the using of Iedi@m
apparently less motivated to learn because the)Wk“Oadaptations of Pimsleur Language audio to learakipg
their English ability is low. When they are lesstivated, English for the learners with low English aljlitt is

their ability can never improve (Litlejohn, 2000ne of suggested that this audio can be used as an indepen
the results from the study of Humbpreys and Hampsidy materials for the students at home. The iactof
Lyons (2004) in Noom-Ura (2008) showed thatjistening to the Indonesian adaptations of Pimsleur
Unsuccessful Language Learners (ULLS) believes th"ﬂanguage audio should be done at home before they
teachers paid interest only to Successful Languagdgttend English class. Then, the teacher choosesraev

Learners (SLLs) and did not give them enough helpgt,dents randomly to check their progress.
They felt they were forgotten. Thus, teachers’ rivle

developing better motivation and classroom dessgan
essential factor to courage their willingness
communicate for a successful teaching learningairg
an affection class design which lowers their aryxie
increase their confidence is a better option to erihiem
successful in learning English.

As stated in the previous chapter, the researcher
tosuggested that the other researchers can conthise t
research to hold the last step of original R&D eycl
t Which was omitted in this study: implementation and
dissemination. The last step is giving report oe th
product developed at professional meetings and in
journal. Next, working with publisher who assumes

Simply, the Indonesian adaptations of Pimsleurcommercial distribution, monitor distribution togwide
Language audio is an appropriate audio mediumétonle quality control.
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