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Abstrak

Penelitian ini bertujuan untuk mendeskripsikan bagaimana calon guru mempersiapkan rencana pelaksanaan pembelajaran (RPP), melakukan metode pengajaran, dan penilaian selama pengajaran online dan mengeksplorasi tantangan mengajar bahasa Inggris dengan menggunakan sistem online di sekolah menengah atas. Penelitian ini menggunakan desain deskripsi kualitatif dan jumlah calon guru bahasa Inggris yang direkrut sebagai peserta penelitian adalah 5 orang. Pengumpulan data dilakukan dengan menggunakan kuesioner dan wawancara melalui media sosial. Hasil dari penelitian ini mengungkapkan bahwa (1) Calon Guru mengembangkan RPP berdasarkan kurikulum-silabus, dan menggunakan sumber dari internet atau buku teks. Peran mentor sekolah sangat diperlukan dalam pembuatan RPP untuk mengajar online. Namun, mereka merasa kesulitan untuk mencari bahan ajar, dan kegiatan pengajaran yang cocok untuk pengajaran online. (2) Calon guru yang bergabung dalam penelitian ini menggunakan metode synchronous menggunakan platform seperti Microsoft Teams, Google Meeting, Google Classroom, dan Zoom, dan platform tersebut sangat sesuai digunakan dalam pengajaran online. Masalah utama dalam mengajar online adalah masalah teknis seperti hilangnya konektivitas, dan kesulitan siswa. (3) Calon Guru menilai siswanya secara online disetiap akhir pertemuan dengan mengajukan beberapa pertanyaan atau memberikan tugas dan diserahkan secara online. kesulitan yang paling utama adalah, mereka tidak bisa menjamin bahwa siswanya tidak menyontek dan melakukan plagiasi.
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Abstract

This study was conducted to describe how pre-service teachers prepared lesson plans, teaching methods, and assessments during online teaching and explore the challenges of teaching English using an online system in senior high school. This study used descriptive-qualitative design and the number of EFL Pre-service teachers that was recruited as participants of the study were 5 student-teachers. Data were collected using an open-ended questionnaire and interviews through social media. The findings of this research revealed (1) Pre-service teachers developed lesson plans based on curriculum-syllabus, and internet or textbook sources. Assistance from mentor’ school was needed in making lesson plans for online teaching. However, they found it difficult to look for teaching materials, and teaching activities that are suitable for online teaching. (2) Pre-service teachers used synchronous methods using meeting platforms such as Microsoft Teams, Google Meeting, Google Classroom, and Zoom, and those platforms are applicable to use in online teaching. The main problem was technical problem such as loss of connectivity, and students’ difficulties. (3) Pre-service teachers assess their students online at every end of the meeting by asking some questions or giving assignments and submitting them online. In pre-service teacher’s difficulties, they cannot guarantee if their students did not cheat or plagiarism and students willingness to do their assignment
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INTRODUCTION
English is taught as a compulsory subject in schools and universities in Indonesia so a large number of English teachers are needed to ensure that the students from the primary to tertiary levels can master the foreign language. To fulfill this mission, the universities with teacher education programs have to produce teachers who are able to teach English in a professional manner and in accordance with the existing curriculum in Indonesia. As pre-service teachers who are learning to become professional teachers, they have to go through several teaching practices in order to apply their knowledge as a teacher. Teaching Practicum is one of the ways to practice what the pre-service teachers learned from academic school to the real world education (Riesky, 2013). The practicum is an integral part for the pre- service teachers (Mishra et al., 2020). Based on the explanation above we can conclude that, teaching practicum is needed for the pre-service teachers to practice their knowledge of teaching methodology, and it trains them to teach in the real school.

In the Indonesian context, teaching practicum is one of the subjects that must be taken by all pre-service teachers, including EFL teachers, in universities that have a teacher education program. Teaching practicum is a compulsory subject conducted at the end of the last semester or after all processes have been successfully completed (Mudra, 2018). The last stages of teaching practicum for undergraduate students is student teaching. According Retnaningdyah (2019), Student teaching is when the pre-service teacher has the opportunity to teach in the secondary school with the real EFL students.
Student teaching conducted at the end of semester after all of the course about teaching methodology are finished and the length of the practicum is about 9-12 weeks. In the first of training, pre-service teachers observes the surrounding of school and the second step is implementation of their knowledge in teaching (Myles et al., 2006). Pre-service teachers will have two mentors: University and mentors who works to help the pre service teachers in pedagogical knowledge and skill. Furthermore, the host school mentor ensures that the course material is ready for classroom practice. The university mentor visits students and teachers of the host school twice during the training, and the host school becomes the main teacher supporting all possible aspects of future teacher practice (Retnaningdyah, 2019).
The current issue is the educational system facing the problems in teaching English and other subjects because Indonesia is now facing the outbreak of covid-19 and the teaching and learning processes must be conducted online. The impact of this virus has a huge influence in the world of education and educators, especially for pre-service teachers who have training using online systems for the first time. The problems of conducting online teaching occur in planning the lesson, teaching in the classroom and assessing the students online.
Pre-service Teachers’ Challenges

Pre-service teachers who did their training as a teacher in real schools found some problems dealing with themselves and other new environments (Yunus et al., 2010). The difficulties included dealing with their students, lacking skills and the supervising teachers.

First, the pre-service teachers found it hard to manage their students. During the teaching- learning process, they had to face some students with various undesirable behaviors and conditions, such as being passive, noisy, uncooperative or impolite; having lack of motivation; and negative learner characteristics (Riesky, 2013; Yunus et al., 2010). Other significant problems come from the students’ interest in learning language and their background language proficiency (Sar, 2010). 

Next, the difficulties arose when the novice teachers must be able to manage the class, develop a lesson plan, apply suitable instructional strategies and materials, and socialize with their students (Riesky, 2013). They had learned how to do these tasks and even practiced them at the university, but applying what they had learned to the actual situation became a problem (Yunus et al., 2010).
Lastly, some of the pre-service teachers found that the supervising schoolteachers became one of the problems during teaching practicum. Riesky (2013), in her study, mentioned the problems occurring between the supervisors to the pre-service teachers. The pre-service teachers reported they lacked guidance from the supervisors, were assigned lots of class time, and enforce certain teaching materials

Pre-service teacher’s challenges described above were the challenges that arose when the student-teacher taught face-to-face in the classrooms. There have been many researchers who stated those challenges in their research. However, there is a little research exploring online student teaching and the challenges of pre-service teachers as novices in the world of education and learners who are practicing to become professional teachers.
Online Teaching

 Teaching in classes at schools can no longer be implemented due to the current issue, that is, the pandemic. Some schools are closed and hold the teaching and learning online. In some parts of the world, their response to the issue is changing face-to- face in classroom instruction to online or remote teaching (Macintyre et al., 2020). It is a form of distance education to provide learning experiences for students, both children, and adults, to access education from remote locations or who, for various reasons, cannot attend a school, vocational college, or university (Kim, 2020). Online teaching means education is carried out through computer networks such as the Internet and the Intranet, and human interaction is an important form of support for the learning process (Goodyear et al., 2001). Online education develops privately from the traditional way of teaching to the modern approach of teaching and, virtually in classrooms, transform seminar into webinars   (Mishra et al., 2020). The methods of online teaching are also different from the face-to- face classroom. In a virtual classroom, some of the teachers use synchronous and/or asynchronous methods to carry out the course. In most cases, despite difficulties with the availability of required digital devices, pre-training of online education technology, and/or an effective online learning support platform, teachers have a few days to convert face-to-face lessons into online education in synchronous and/or asynchronous methods, or only a few hours have been given (Macintyre et al., 2020). Besides the method of conducting teaching, the roles of a teacher are changing. According to Kebritchi et al., (2017), online education defines four roles for instructors: pedagogical, social, administrative, and technical responsibility. The role of pedagogical is related to teaching methods, social roles are a way for a teacher to build social relationships with students, management roles include the management and organization of the task, and technical responsibility is the technical support provided by instructors to students.
Based on the background of the study above, this study attempted to answer the following questions:
1. How did pre-service teachers practice their online teaching based on the planning a lesson, teaching in the classroom and assessment in online teaching?
2. What were the pre-service teachers’ challenges in their experience of online teaching?
METHODOLOGY
The method interpretive qualitative study was chosen as a research design since the researcher wanted to examine this current phenomenon in depth and how the pre-service teachers perceive their role in the phenomenon under study. In this study, I did not observed the student teachers during online teaching because there were no pre-service teachers who conducting online student teaching at school. Therefore, the researcher used pre-service teachers who were completely finished the online student teaching. For the instrument, The researcher used questionnaires, and interviews to collect the data. The researcher gave a questionnaire containing some open-ended questions to gain the information related to the research questions and interview them to obtain more detailed information. The respondents were asked about lesson planning, teaching methods, assessments and the challenges in implementing them. The open- ended questionnaire and semi-structured interview were shared through Google forms and social media to the participants. The participants of this study were the pre-service teachers who joined the online student teaching program in one of state university in Surabaya. The number of respondents is 5 pre-service teachers. The researcher chose purposive sampling because not all samples had same criteria according the research. The researcher had several criteria to choose the participants. The participants were undergraduate students and had finished online students teaching practice completely, and they experienced online teaching English from High school. Each of the participants received a pseudonym and would be introduce as P1, P2, P3, P4 and P5 to protect their identity so that they were more comfortable to deliver their information about teaching practices. The researcher analyzed the data that was obtained from the respondent used stages which were suggested by  Ary, Donald, Lucy Cheser Jacobs, Chris sorensen, (2010) familiarizing and organizing, coding and reducing, and interpreting and representing data.
RESULTS AND DISCUSSION

In presenting this particular section, the researcher will present the result of the investigation through data collection and analysis as well as the interpretation. The researcher explained it in two different parts based on the data that have been gained that are pre-service teacher practice their online teaching and pre-service teachers’ challenges in online system.

Pre-service Teachers Teach English Through Online System
1. Developing Lesson Plan for Online Teaching
In developing lesson plans, pre-service teachers planned an English lesson based on curriculum and syllabus given by the school mentor helped them to decide the appropriate teaching materials and teaching methods used in their online classrooms. The pre-service teachers also used sources from the internet and textbook then adapted them to the curriculum.  It was revealed by P1 and P5 that developing materials needed to look for the sources material from the textbooks and the internet which were suitable with the curriculum. The other one said that she developed lesson plan based on the syllabus given by the mentor. 
“I develop my own lesson plan by looking at the source material (textbook) and also from the internet” (P1).
“I take the sources from the internet and books for the material and suit it based on the curriculum” (P5).
“I develop it by looking at the syllabus from the mentor school” (P2).
Support from the school mentor was also necessarily to write a preferable lesson plan for online teaching. This finding also stated by  Wragg, (2017) that since pre-service teachers did not meet the mentor before their visits to schools, they had difficulties in understanding the students' level of learning, needs, and expectations. According to the interviews, pre-service teachers developed their lesson plan by themselves with the support from the school mentor such as giving the proper example of lesson plan, suggesting the learning and teaching activity, getting the information of the students and background knowledge from the mentor during teaches English through online system. It was also indicated by P3 that she received some good examples of lesson plans from the mentor as a reference and background knowledge of online teaching based on the mentor’s experience. Similarly, P5 found her mentor always giving suggestions for teaching activities when developing her lesson plan. Due to the assistance from the mentor, the pre-service teachers had a general overview of how to teach English online, and good understanding about their students’ characteristic and students’ need without going to schools.
“He told me how he taught his students during online learning. I could know how his students were, how he presented the materials, and how he faced his students. Then I asked him what the students really needed in the online learning, and he explained all of them well to me. he gave me a link to find several examples of lesson plans and he asked me to make it better and the lesson plan would be appropriate for his students in the pandemic. He believed that my friends and I could handle his classes well without his direction. He thinks that we as the generation from the modern era can make online teaching better than the teacher as an old generation (he said), he gave us a freedom to how we taught in the class” (P3).
“I developed my own lesson plans and got the teaching activity suggestion from the mentor” (P5).
2. Teaching in the classroom
All pre-service teachers who participated in this study used synchronous learning for online teaching. A synchronous method means the teacher streams live audio to the students over the web while the students interact with the teacher and other students in a group chat area (Johnson & Aragon, 2003). The pre-service teachers explained and discussed the materials through various platforms such as Google Meet, Google Classroom, Zoom and Microsoft Teams.
“I Discussed the material like doing question and answer to the students in synchronous learning by using Microsoft Teams that are suggested from school” (P1).

“I used to live streaming meetings through Google Meet then share the material that I need to explain it” (P2).

“I used Zoom to introduce myself as a teacher, giving the explanation for the teaching material, ending the lesson and giving a quiz. The other platforms used is Educandy, as a variety of teaching activity, that is games such as searching words, finding words, constructing words, and etc” (P3).
The other one shared the teaching materials through live chat in Google Classroom: “I didn't use a meeting platform to teach them, I preferred to discuss the material through Google Classroom” (P5).
According to the participants above, the pre-service teachers used disparate platforms to support their teaching and make the teaching- learning environment enjoyable as creative as they can. For example, Participant 3 combined two platforms when teaching English through online system such as Zoom to teach the materials and Educandy for playing a game in online students teaching. Educandy is a platform for interactive learning English games which can improves students vocabulary and it can be played through students device at home or school.
The researchers found that those platforms were effective to use and having the complete features that support the online teaching:
“This platform (zoom) is very helpful for the teacher and the students linking each other and interacting virtually like in the traditional classroom even though they are separated. However, there are some obstacles to using this platform as an application for an online system” (P3).
“Using Google classroom was helpful for teaching writing through online systems. the students can still access and follow the material. but, unfortunately, the students and teachers does not have direct conversation or the students become passive” (P5)
”In my opinion, Ms team is a full package platform that is easy to operate even for the beginner. The features are complete from video call, announcement, link attachment (youtube, document, ms form, etc) that make the teaching learning process easily” (P1).
From those interviews, the researchers found that those platforms were effective to use and assisted the pre-service teachers during online teaching. P1 indicated that Microsoft Teams were worthwhile and had features that supported the pre- service teachers. Even though there were some obstacles found in using it because of the online system. P3 also found that using Zoom in teaching online made the interaction between the pre-service teacher and the students easier. This finding supported Roza's (2021) study, which showed that drawing together between Zoom as platform of synchronous learning and YouTube as a platform of asynchronous learning made the teaching process more effective. P5 claimed that teaching writing through Google Classroom was helpful for students to access and follow the material. This was similar to a previous study which used Google classroom as a platform. Google Classroom greatly affected the students' performance in writing and helped them complete and collect assignments without any time and place constraints (Laili et al., 2020). 
The pre-service teachers also used instructional media such as PowerPoint slides and videos to help them explain the material and attract the students’ attention in online teaching. The effect of video for teaching materials was improving students’ comprehensive linguistic competence, students’ cultural awareness and their aesthetic appreciation skills (Wang, 2014). 
“The reason using PowerPoint in online teaching is because I can provide interesting pictures, animations etc. So, it is more fun to see than just about text. For the reason of the video, at that time the main goal was to make the requirements for online student teaching, well for teaching as well so we didn't explain the material twice and the other reason was to involve them in various media, one of which was YouTube (P3)”
“I used PowerPoint for explaining the teaching material and video for giving the students an assignment” (P1)

“I used some of the media to support the teaching such as video for stimulating the students to be active in class and books for the sources of teaching and giving the assignment” (P4)
3. Assessing the Students Online
The last discussion is how pre-service teachers assessed their students online. This research found that the pre-service teachers assessed their students in every meeting through their platforms and Google Forms to know the student's improvement and their understanding of the topic. This was consistent with the study of Akter et al., (2020), who found that the teacher conducted a formative assessment at the end of each session to build understanding of relevant topics and provide feedback. In the present study, the pre-service teachers preferred to discuss the students' understanding about the relative topic and students’ English skill by encouraging them to talk with the pre-service teachers and giving exercises or assignments to involve them with the topic at the end of the meeting.
”I make a quiz in every meeting to assess the students' understanding about the material given through Google form/word document. Mostly I  assess the students in writing skill because the material is about announcement text and grammar. I ask the students to do assignments by making announcement text and making sentences that contain grammar (ex: past continuous)” (P1)
“I assess the students by encouraging them to talk and by asking them to do assignments. When I have meetings, I always give assignments and ask them to submit to me through whatsapp” (P2)
“I gave some tasks, some questions during learning activities, and asked them to read the text. During online teaching, I asked the students to answer my questions in a zoom meeting to encourage them to speak English. In terms of reading and writing, I gave some exercises to them” (P3).
“(only writing for greeting cards material), There is an assignment for them to make cards. I scored by their vocabulary, creativity and active participation in Google classroom”(P5).
Based on the explanation above, P3 used question and answer to assess students speaking skill, and gave an exercise or an assignment to assess students reading and writing skill. Similarly, P5 evaluated the students' writing skill by giving the assignment to write a greeting card to assess their vocabulary, creativity and participation, while P1 asked the students to write an announcement text to assess their grammar (P1).

Pre-service Teacher’ challenges in their experience of online teaching
1. Developing Lesson Plan
All pre-service teachers planned their lessons during their online students teaching encountered some difficulties during planning. They faced the difficulties while planning their lessons for online teaching:
“It is difficult to look for the appropriate material for 12th grade in language class, because the class both learns the basic English lesson and English literature”(P1)
“The challenges when developing a lesson plan is fitting the material and teaching activity with the students' needs. Honestly, it is difficult to know the students’ need through virtual because the time limitation of teaching and I did not have any chance to observes the students directly” (P2)
Pre-service teachers above stated that one of their difficulties in planning their lesson plan for online teaching was to look for the appropriate materials. They found it difficult to fit the material with the students’ needs and decide the teaching activities suitable for online teaching. P2 found that those difficulties occurred because of time limitation in observing the students virtually. This result supported Hejji Alanazi (2019), study who found that some of pre-service trainee teachers claimed the difficulty in developing lesson plans was designing the appropriate activities for the students. The reasons for this challenge were the limited time to observe the students and the virtual meeting between the pre-service teachers and their students without seeing each other in person. It was also revealed that pre-service teachers have very limited time to get to know the students (Wragg, 2017). Therefore, enabling the pre-service teachers to spend more time in schools would help them to develop their skills in developing lesson plan.
Those difficulties were also influenced by the condition of online system that were different from the normal class:
“What the teacher did in the offline class is not as complicated as when the teacher is in the online teaching-learning. It can affect the lesson plan that will be created such as how the teacher gives the material, what media that can be used by the teacher. Meanwhile, in online teaching, it forces the teacher to be creative when using online media/application. It is so complicated. Thus, in the lesson plan, all the materials given to the students are like unreal, it is just a picture, video, voice, or something that they can't touch. All of what the teacher did with the students are virtual” (P3).
The different condition of online teaching affected the process of developing lesson plans where the pre-service teachers had to be creative in using technology. P3 revealed that the different conditions of online teaching affected the way they planned their lesson. Since they could not teach directly to the students, they needed to think and become more creative as much as possible to use the technology for teaching, such as choosing the appropriate platforms, instructional media, teaching material and teaching activity.

2. Teaching In The Classroom
Although those platforms were effective and supported the online teaching, there were still obstacles in using it. The main constraint was technical problem such as connectivity which made the teaching process hampered or did not go well. In the study by Mrozowski, (2020), one of the problems in online education was lack of support for teachers/faculty members (including technical training), or mention of the lack of experience teachers/faculty had in distance education methodologies and lack of access (connectivity) for students or teachers/faculty members.
“It was talking about signals, all applications depend on how good or bad a signal they had. It was quite difficult. Another excuse from the students is full-storage memory of their devices'' (P3“
“Mostly, it is about technical problems due to the wi-fi. Sometimes it can make me out of the meeting unexpectedly. Sometimes it takes more to share our screen to show the ppt, so sometimes it crashed in the middle or the screen did not show up” (P2).
“When doing video calls through the Microsoft team (synchronous learning), sometimes the video that I played / PPT that I present doesn't work well for the students (bad signal)” (P1).
“Students Bad connection that is not allowed them to download it” (P4).
It was clear from the statements above that the main common difficulty faced during online student teaching was the technical problem. Examining the pre-service teacher when conducting online student teaching, it was stated that the technical problem became one of the determining factor to make this online students teaching run smoothly. Some technical problems were the signal, the students’ or teachers’ internet connection, Wi-Fi and the students’ device memory. P1 revealed that if there was bad signal or internet connection, the instructional media that the pre-service teachers used did not work at all. P3 claimed that due to the Wi-Fi, something unexpected happened, interfering with the process of online teaching activity. The students’ bad connection and full memory of the devices also became the reason for the students not to join the class.

3. Assessing the Students Online
All pre-service teachers faced some problems when assessing students online and the common problem was students’ attitude in doing their assignment:  

“There are some students who didn't do the assignment or they didn't understand the material given so almost their answers are wrong” (P1).
“Some students did not take our assessment seriously” (P2).
“My big challenge here was the willingness of students who are sometimes difficult to encourage them to learn” (P3).
“They didn't really care about grades, so they didn't do the assignments. they were shy to do performance, so i have to encourage them to do that by giving them an additional score”(P4).
As revealed in the statements above, the challenges pre-service teachers had to assess the students online was the students’ willingness to do the assignments. Some students did not really care about the score and did not take it seriously in doing their assignments. As a pre-service teacher, she needed to rethink how she could give the scores to the students if her students did not care about the assignment. P1 claimed that after getting the result of assessing the students, she did not know whether her students did not have intention to do the assignment or her students really did not understand the materials so that their grades were poor.
“Few students didn't do the assignment on time and respond my material. - students were search to Google and did not make cards by their own - few students still lack of vocabulary” (P5).
Another challenge faced by the pre-service teacher in assessing students online was the issue of plagiarism and cheating. Most teachers complained that online exams allowed students to cheat either from each other or from online sources. This was similar to the findings of the study conducted by (Abduh, 2021). Many teachers were wondering how they could guarantee that students did not copy the answers from each other.

CONCLUSION 

Based on this current study whose investigate pre-service teachers teaching English through online system, the researcher draws some conclusion related how to planning a lesson, teaching method and online assessment. Pre-service teachers developed their lesson plan based on the curriculum-syllabus given by the mentor, considering the assistance from their mentor school was very helpful to write the lesson plan and get knowledge of the situation in online teaching. Moreover, pre-service teachers had difficulties in developing a lesson plan since the different situation of online education. They lacked experience in online teaching and time to observe the students, making them confused to decide the suitable teaching activities and teaching materials. Most of them used synchronous method and used meeting platforms such as Google Meet, Zoom, Google Classroom, and Microsoft Teams to deliver the materials. Although those platforms were easy to use and applicable, the technical problems such as less connectivity and lack of technical training of the platforms became the main problems in conducting online teaching. The last stage of online teaching was assessing students online. The pre- service teachers assess their students online at every end of the meeting by asking some questions or giving assignments and submitted online. The challenges of online assessment were the students’ willingness and the plagiarism or cheating done by their students.

SUGGESTION

According to this research of online student teaching, the researcher offers several suggestions to the EFL teachers and lectures and future scholars. First, paying more attention to pre- service teachers' preparation of lesson plans, teaching methods and assessing students through online system by the university, as well as mentor teachers, will help them to develop their online teaching skills. The pre-service teachers need to have a lot of experience before conducting online student teaching such as creating lesson plans for online teaching conditions, getting knowledge of educational platforms, and how to assess their students online. Second, further research should be conducted to explore and focus more on one aspect of preparing lesson plans, teaching methods or online assessment in online teaching since little has been investigated about this. Finally, the other researchers can expand the area of the study in order to know the others challenges which have not been found before.
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